
Response to Initial Report of the Charter School Accountability Committee

SECTION 1.1 EXECUTIVE SUMMARY:

N/A

SECTION 1.2 FOUNDING GROUP AND SCHOOL LEADERSHIP:

Founding Group Membership

 Freire notes that criminal background and Child Protection Registry checks are required and
acknowledges DDOE’s right to review these results as they arrive.

 Freire Charter School, along with at least a handful of other charter schools in Philadelphia,
is operating without having a signed contract in place for its current charter term.  Freire
Philadelphia underwent a year-long charter renewal process during the 2012-13 school year,
which culminated in the School District of Philadelphia’s Charter School Office’s
recommendation that Freire be renewed for another five-year term.  After that
recommendation was made, the School District sent Freire a 46-page draft contract that
Freire and the School District have been negotiating in good faith ever since.  These
negotiations have included several face-to-face meetings with Charter School Office
personnel and an exchange of letters and resolutions.  Here below is the language of the
Freire Charter School Board of Director’s most recent resolution to the Charter School
Office. This resolution was passed on February 12, 2014.

Freire Charter School Board of Directors
RESOLUTION

Whereas the Philadelphia School District Charter School office has required that we execute a
contract before they will ask the School Reform Commission (SRC) to vote on our Charter Renewal,
and;

Whereas we, board members and staff, have met with staff of the Charter School Office numerous
times to discuss aspects of the contract they have offered to us, and:

Whereas the Charter School Office has been willing to discuss certain changes to the contract that
would make the document better for Freire Charter School and the School District and;



Whereas the Charter School Office has in fact sent us a revised contract with many of the changes we
requested including:
1. Requirement for signed affidavit annually indicating that all employees have had background
checks has been removed
2. Language related to a five year performance plan has been removed.
3. Requirement for mandatory Board Training has been removed.
4. Requirement for development and implementation of a school-wide academic accountability plan
has been removed.

And we appreciate their willingness not only to hear our feedback but also incorporate the
abovementioned items into the next draft of the document;

And whereas we desire to expand and serve more students but are being told by the School District
that expansion of any kind is not an option at this time, we make note that we will request an
increase in enrollment again in the future before this new charter period is over, and;

Whereas there is still a requirement in the contract that we meet certain levels of performance under a
new and yet to be shared or explained School District accountability performance system;

Now therefore be it resolved that the Board of Freire Charter School will not be able to authorize
execution of the contract as written at this time, and;

Be it further resolved that we will continue to work with the Charter School Office in good faith to
develop an acceptable School District accountability performance system and that they will seek our
review and input on this new School District accountability performance system;

Be it further resolved that when we have reviewed the School District accountability performance
system to be developed we will reconsider execution of the contract forthwith.

Approved by the Freire Charter School Board of Directors February 12, 2014

In short, the School District of Philadelphia has asked the Freire Charter School Board of
Directors to sign a document agreeing to a new School District accountability performance
system, a system so new that no one of the Board of Freire Charter Philadelphia has ever
seen any part of this new School District accountability performance system.  As a result, the
Board of Freire Philadelphia is waiting to understand this new School District accountability
performance system before it can agree to such.

The Freire Charter School Philadelphia Board of Directors has further stated its willingness
to work together with the School District of Philadelphia in an expeditious and productive
manner so that a signed contract may be close at hand. And that desire to work amicably is
felt by the Charter Office at the School District of Philadelphia as well, with Dr. Paul Kihn
writing for the School District the following:

“While the issues we are working through remain challenging, I continue to admire both the way you
lead on behalf of children in your schools, and your willingness to continue our mutual efforts to



achieve a signed charter agreement. From a transparency and governance perspective, it is also
heartening to see how engaged your entire Board is in this process.” (letter dated February 27,
2014)

Principal, Founding Group, School Leader, and Leadership Team

 Freire uses a comprehensive hiring process to insure that its teachers are the best teachers
out there to work with our students.  For specific information on the hiring process in
regards to the process aligning with the school’s values, please see Attachment A of this
response.

SECTION 1.3 EDUCATION PLAN

Curriculum and Instructional Design

 Freire has clarified its Science curriculum to better show how it fully aligns with Delaware
Standards.  Please see Attachment B for further information.

 Freire has revised its Social Studies curriculum to align fully with Delaware Standards.  Please
see Attachment C for further information.  Additionally, Freire has made note of the course
title suggestion.

 Freire notes the CSAC Report citing our failure to submit the required scope and sequence
documents for World Languages.  Freire submitted scope and sequence documents for
Spanish I, Spanish II, and Spanish III in its original application, and this submission is
reflected on the DE DoE’s website.  In the following link, one can see World Languages
scope and sequences spanning page 177 to page 201:

http://www.doe.state.de.us/infosuites/schools/charterschools/files/FreireApp/FreireAttac
h4CourseScopeandSequence.pdf

Upon submitting the documents directly to the Department Chair for World Languages,
Freire learned that its World Language curriculum is fully aligned with Delaware Standards.
Please see Attachment D for further information about World Languages.

 While the CSAC report notes that Freire’s theatre curriculum does not align with Delaware
Standards, Freire ascertained from Debora Hansen, Education Associate for Visual &
Performing Arts at DDOE, that the curriculum was approved and no additional changes
were required.  In Ms. Hansen’s 2/27/2014 email, she states that “the scope and sequence
[Freire] submitted for Theatre is aligned to Delaware Standards for Theatre… and that
[Freire has] satisfied the requirement that the curriculum was aligned to Delaware state
standards.”  Freire looks forward to working with Ms. Hansen in the development and
execution of our arts programming.



 Freire notes that it did not include Standard #4 in its 8th Grade Health Scope and Sequence.
A new scope and sequence has been submitted in Attachment E of this response.

 On Page 3-15, Freire does not mention civics or economics.  On Page 3-16, Freire
references the class, Power & Money.  This course is a more Freire mission-specific, student-
centered approach to the traditional Civics & Economics course.  Standards related to civics
and economics are addressed in the course Power & Money.  Geography is addressed
throughout the social studies curriculum and most heavily in World Cultures.

 Freire notes that Personal Finance is not required by the State of Delaware.  Freire’s
leadership values the importance of personal financial skills for its student body, a segment
of the population who is often most at danger of financial exploitation, and incorporates
these skills through a variety of avenues both inside and outside the formal curriculum.

Student Performance Goals

 Freire does address the Smarter Balanced assessment on Page 3-4.  Freire additionally
referenced the Smarter Balanced assessment on Pages 1-4, 3-10, 3-12, 3-27, 3-31, and 3-34.
Freire is fully aware of the Smarter Balanced assessment proposed in Delaware, and three
representatives from Freire attended the professional development workshop on the Smarter
Balanced Assessment sponsored by DE’s State Board of Education on February 6, 2014 in
Dover, DE.

 Freire acknowledges that the End of Course Biology exam is optional and instead meant to
state “Grade 10 Summative Assessment for Science” where EOC Biology exam appears on
Pages 3-7 and 3-27.

 Freire notes that Delaware uses the Grade 10 Summative Assessment for Science and
requires as close to 100% participation as possible.

 Freire notes the request to provide more information about its use of the ACT assessment
instead of the SAT and provides this information in Attachment F and Attachment G.

High School Graduation Requirements

 In full compliance with 14 Del. Admin. C. 505, Freire exercises its right to “establish policies
concerning the purpose, content, development, and approval of Career Pathways” with
Career Pathway being defined as “three (3) credits of pre-planned and sequential courses
required for graduation designed to develop knowledge and skills in a particular career or
academic area.”  All Freire students will be required to complete the “Academic Success
Pathway”, an academic pathway designed to give students the content knowledge,
quantitative skills, and critical thinking skills needed for college and career readiness. The
three courses (one credit each) are as follows:



Grade 9: Intensive Math (replacing Freshmen Composition from
original application)

Grade 10: Power & Money
Grade 11: Math Analysis

These classes are unique to Freire’s curriculum and complement its mission and values.

Special Populations and At-Risk Students

 Freire Charter is committed to providing students with special education needs the
safeguards they require to ensure that all of their rights under applicable state and federal
laws are guaranteed. Freire has articulated discipline policies for the general student
population at in the Freire Charter Code of Conduct in Appendix F and in Section 5 of the
Education Plan in the application narrative and has provided a general statement in Section 5
with regard to discipline for special education students: “Freire Charter School is committed
to ensuring that all staff members receive full and appropriate training to understand how to
interpret and enforce the school’s Code of Conduct, as well as understanding all state and
local laws related to the discipline of students with disabilities,” and “we will offer specific
trainings to all new teachers, administrators, and staff members each fall, with ongoing
professional development and training on state and federal statutes and regulations related to
the discipline of students with disabilities.” The following statements provide more detail
regarding our discipline policies for student services students (students with IEPs) and
students suspected of needing special education services.

Freire Charter School will adhere to all of Delaware’s laws and regulations with regard to the
disciplinary treatment of students with IEPs, specifically all of the laws and regulations
identified in Delaware’s Administrative Code Title 14 900.926. Freire has articulated a
discipline policy that creates an environment and shared culture of non-violence among our
students. However, we realize that our students with IEPs and those suspected of having
special needs require special safeguards and therefore special treatment within those
discipline policies. The following policies will be added to our Student Code of Conduct to
ensure that all of our parents and students are fully aware of their rights as members of the
Freire community and participants in a public charter school. A “student with a disability”
refers to a student eligible for special education or related services under the Individuals with
Disabilities Act (IDEA) or a “handicapped student” as defined by Section 504 of the
Rehabilitation Act of 1973.

1. Freire Charter’s Head of School may change the placement of a student with a
disability for disciplinary reasons to an alternative school/program for up to ten
(10) school days or suspend such a student, if the total days suspended in the
current school year do not exceed ten school days, in accordance with all
applicable state and federal laws for disciplining students without disabilities (e.g.,
IDEA, Delaware Code 900.926). In accordance with Delaware Education Code
900.926 Section 30.4, students with disabilities at Freire Charter who are



removed from the school pursuant to violations of the Code of Conduct shall
continue to receive educational services, as provided in 14 DE Admin. Code
923.1.2 so as to enable the student to continue to participate in the general
education curriculum, although in another setting, and to progress toward
meeting the goals set out in their IEP; and receive, as appropriate, a functional
behavioral assessment, and behavioral intervention services and modifications,
that are designed to address the behavior violation so that it does not recur.

2. The Head of School may also change the student’s placement to an alternative
setting selected by the student’s school-level individualized educational plan
(IEP) team, or a multi-disciplinary team, for up to 45 days if: (a) The student
carries a weapon to school or to a school function; or (b) The student knowingly
possesses or uses illegal drugs, or sells or solicits the sale of controlled substances
while at school or a school function.

3. Freire Charter may seek a determination from an impartial hearing officer that a
student with a disability should be removed from the school. A hearing officer
may order that the student be placed at an alternative school/program for up to
45 school days if the officer determines that maintaining the student at Freire
Charter School is substantially likely to result in injury to the student or to others.

4. If Freire Charter School should contemplate expulsion, alternative placement
(with or without expulsion), or suspension (inside or out of school) of a student
with a disability in excess of ten (10) school days cumulatively in one school year,
a special education team meeting will be convened to discuss the student’s
discipline. The meeting may be held up to ten (10) days after the removal of a
student from school as a result of violation of the discipline code.

5. Freire Charter’s special education (IEP) team will determine whether the alleged
conduct was a manifestation of the student’s disability. If the LEA, the parent,
and relevant members of the IEP Team make the determination that the conduct
was a manifestation of the child’s disability, the IEP Team shall either: Conduct a
functional behavioral assessment, unless the LEA had conducted a functional
behavioral assessment before the behavior that resulted in the change of
placement occurred, and implement a behavioral intervention plan for the child;
or If a behavioral intervention plan already has been developed, review the
behavioral intervention plan, and modify it, as necessary, to address the behavior;
and Except in the case of (1) knowingly possessing a weapon at school or a
school function, (2) knowingly possess, sell or use drugs at school or a school
function, or (3) inflicts bodily harm on another student at school or a school
function, return the child to the placement from which the child was removed,
unless the parent and the LEA agree to a change of placement as part of the
modification of the behavioral intervention plan. If the special education team
determines that the misconduct was not a manifestation of the student’s
disability, the student may be disciplined according to the Code of Conduct,



except that a student with a disability as defined by IDEA may not be denied a
free appropriate public education (FAPE) under IDEA. If the special education
team determines that the misconduct was a manifestation of the student’s
disability, the student may only be disciplined in accordance with the
requirements of IDEA or Section 504 of the Rehabilitation Act of 1973,
whichever is applicable.

6. A parent/guardian who disagrees with the school’s special education team’s
determination or the Head of School’s disciplinary decision may request a
meeting to review the decision. A parent may also be entitled to a due process
hearing to appeal the school’s decision. If the student has been placed in an
alternative school/program, the student will remain in the alternative placement
until the due process hearing officer renders a decision or for 45 school days,
whichever occurs first, unless the District and parent(s)/guardian(s) agree
otherwise.

7. A student identified as disabled under Section 504 of the Rehabilitation Act of
1973 and who is currently engaging in the illegal use of drugs or use of alcohol
may be disciplined with regard to their use or possession to the same extent that
students without disabilities are disciplined.

8. None of these stated policies shall preclude the school’s special education team
from placing a student with a disability, determined to have brought a firearm to
school, in an interim alternative educational setting in accordance with State and
Federal law.

 Over the past decade of graduation ceremonies, some of the brightest moments have been
provided by the multitude of students with IEPs who not only graduated from high school
but who in a mere three months would be headed off to a college classroom or a job training
program. Freire Charter School is—and has always been—committed to providing the full
range of School-to-Adult Life Transition (aka “Transition) planning and support to our
students with disabilities age 14 or entering 8th grade or older.  Transition services
participants: In accordance with Delaware’s Admin Code 21.1.7, Freire Charter School shall,
in writing, invite a student with a disability to attend the child's IEP Team meeting if a
purpose of the meeting will be the consideration of the development or modification of
postsecondary goals for the child and the transition services needed to assist the child in
reaching those goals. If the child does not attend the IEP Team meeting, Freire Charter shall
take other steps to ensure that the child's preferences and interests are considered. To the
extent appropriate, with the consent of the parents or a child who has reached the age of 18,
in implementing the requirements Delaware law, Freire Charter shall invite a representative
of any participating agency that is likely to be responsible for providing or paying for
transition services. The team shall include at least a parent of the child, the special education
coordinator, any teacher responsible for the child’s education in all areas under discussion,
and a Career/Tech Ed teacher. At Freire, the student will work with the entire IEP team to
identify what she/he wants to do after high school: where the student wants to live, work,
recreate, learn and participate in the community. The measurable post-high school goals



established in the initial transition plan (Student Success Plan) are reviewed annually so that
the outcomes (or vision) become clearer and more concrete as the student has more
experiences. The goals will impact the courses of study, linkages and other experiences
needed for a successful transition to life after high school. Goals will be established and
reviewed annually in the following areas:

o Employment: The student will indicate if he/she will be pursuing employment
immediately following high school.

o Community Participation: Goal statements might include: accessing community
programs and activities, developing hobbies, recreational and leisure pursuits,
and participating in age-appropriate leisure activities.

o Post-Secondary Education and Training: Will the student desire 2 or 4-year
college programs, vocational training or apprenticeships, military or other
training opportunities when high school has been completed?

o Independent Living: Goal statements might indicate that the student will
continue to live at home, live on his/her own, or possibly live in a group home.
The IEP team needs to determine the skills and supports a student might need to
achieve these and other post-high school goals.

When the student turns 16, or earlier if required, the IEP of a student with a disability will
include Statements of Needed Services, which is an identification of strategies in required
transition planning areas that will be necessary to help the student achieve their post-school
goals.  The statement is also a plan to identify and link the student and family to any possible
needed post-school services, support or programs. The IEP team must also identify which
agency, or person, will have primary responsibility for carrying out each strategy. The
activities/strategies cover a long-range plan for the next two to four years.

Student Discipline

 Freire understands and accepts its obligation to educate its students, including those who
commit infractions under the Code of Conduct.  The Code of Conduct describes infractions
and potential sanction for those infractions, but in each instance the school will follow the
appropriate procedure consistent with due process and an assessment of the facts and
determination of the appropriate sanction will be made based on the individualized facts.  In
those rare cases where the school determines that expulsion is the appropriate sanction, the
student will have every right afforded under Delaware law and Federal due process to appeal
the sanction.

 There is no inconsistency between the application of Freire’s Code of Conduct and the “one
year contract” required under Section 506 of the Charter School law.  In the rare
circumstance where Freire determines that expulsion is the appropriate sanction, and after
exhaustion of the appeal process described above, Freire remains responsible for educating
the student in question for the remainder of that school year.  Moreover, Freire would first
seek a seat for the student in an alternative setting, but based on the limited availability for
charter students, it likely needs to make other arrangements to educate the student outside of



Freire’s building.  In no event would the student be without educational services, and in no
event would Freire be in a position to ignore unilaterally (i.e. without the agreement of the
district that “good cause” exists) the “one-year contract.”

 Freire has revised its Anti-Bullying and Cyber-Bullying Policy to be fully compliant with
Delaware regulations.  Please see Attachment H for the revised policy.

 Please see Attachment J for detailed information on student attrition at Freire.

SECTION 1.4 PERFORMANCE MANAGEMENT:

N/A

SECTION 1.5 STAFFING:

Staff Structure

 Freire has modified its health insurance language after reviewing the CSAC concern.
Employees may participate in the group health plan, but those selecting dental and vision
benefits will be responsible for paying all of those respective premiums. Employees will also
pay a small share of the main medical health plan as outlined in the link below. This change
is reflected in the new budget sheets. Freire’s Board will annually review the school’s health
insurance premiums to assess whether or not the needs of the school community are being
met.

http://ben.omb.delaware.gov/medical/documents/fy14-published-rates-010114.pdf

Staffing Plans, Management, and Evaluation

 Freire notes the report’s request and provides the timeline for the teacher recruitment
process as follows:

April 2014 – Sept 2014: Informally spread word of job opportunities possible at new
school

October 2014 and after: Formally post job opportunities
Nov 2014 – March 2015: Follow Hiring Process of Attachment A
Dec 2014 – April 2015: Check references and make offers; issue contracts
May 2015 – July 2015: Fill any last-minute job vacancies
July 2015: Staff Social Activity
August 2015: Orientation, Professional Development, and School Opening



Professional Development

 Freire notes the confusion in its original application regarding professional development.
Yes, as stated in our narrative, “professional development is central to Freire as a college
prep school focused on college readiness benchmarks.”  Almost every other Friday
afternoon is devoted to professional development.  This PD is developed in-house though
and does not present an external cost.  The professional development referenced in our
school budget as a “discretionary cost” is external PD opportunities—not internal.  In
Philadelphia, each staff member has $1000 to use for external professional development, but
this allowance will not be the case in the initial years of Freire Charter School Wilmington
for the budget will not allow it.

SECTION 1.6 GOVERNANCE AND MANAGEMENT:

Legal Status and Governing Documents

 Freire understands and accepts its obligation to comply with regulations regarding the
operation of a charter school.  Article I, Sections 5, 7 and 9 of the by-laws were drafted
consistent with the Internal Revenue Service’s regulations regarding tax exempt charitable
organizations under §501(c)(3) of the Internal Revenue Code (the “IRC”).  Any language
regarding “religious activities” is merely referencing verbatim the language from the IRC
regulations.  In addition, Sections 7 and 9 are activities not permitted by any 501(c)(3)
exempt educational organization and these sections are included to provide the IRS a level of
comfort regarding the activities of the school when it reviews the school’s application for a
charitable exemption.  That being said, Freire understands the Committee’s concerns and
will revise its bylaws to ensure compliance with 14 DE Admin. C. § 275.4.1.3.2.

 Freire will revise its by-laws to make it clear that the Teacher and Parent Director cannot be
the same person. We will revise Article IV, Section 8 to make it absolutely clear that all
committee meeting are subject FOIA. Please see Attachment K for the revised by-laws.

 Freire understands that it is subject to many laws, including 14 Del. C. § 512(16).  In article I,
Section 5, the by-laws acknowledge that the school is to operate under Title 14, Chapter 5 of
the Delaware Code (including all regulations associated therewith).

 Article VI, Section 6 acknowledges that the Board is subject to the Code of Conduct.

Governing Board

 Freire acknowledges the error it made in its original application when it listed the CEO of
the CMO as a board member of the new charter school.  The CEO of the CMO is not and
will not be a board member of Freire Charter School Wilmington.  The Head of School also
cannot be a voting board member of the school.  We apologize for this oversight.



SECTION 1.7 PARENT AND COMMUNITY INVOLVEMENT:

Parent and Community Involvement

 Freire Charter School Wilmington submitted, as did the other applicants, letters of
community support in its original application.  The CSAC Report for our school indicated
that the committee would like to see additional “direct evidence” of interest in our school.
Please see Attachment L for the names of Delaware parents, students, and citizens who
believe Freire Charter School’s track record demonstrates Freire has the power to help build
kids’ futures in Wilmington.

SECTION 1.8 START-UP AND OPERATIONS:

Start-up and Operations

 Freire Charter will fully comply with all regulations surrounding student information systems
(SIS) in the State of Delaware. Freire looks forward to learning more about eSchool.

 Freire has provided a more detailed timeline for the start-up process in Attachment M.

 Freire acknowledges that, as a public school, it is responsible for the transportation of its in-
district students.  With Wilmington divided into four school districts, it is uncertain what
district our ultimate building location will be in, although in aiming for Downtown
Wilmington, we predict Christina School District.  The areas of Wilmington, Newark, and
Christiana in the Christina School District catchment are served by dozens of DART bus
routes daily.

We want as many kids as possible—district and out of district—to be able to attend our
school and to build their futures with us.  Rather than have students from Red Clay,
Brandywine, and Colonial School Districts find their own way to Freire (personal car,
making their way to the closest in-district hub stop, etc.), we want to provide them with
DART passes so that they too can get to Freire for what we hope is an amazing educational
experience.

With our own roots in Delaware, Freire’s founding group understands that not every single
stretch of New Castle County is served by a DART bus.  That said, the areas served the least
in New Castle County are usually the most affluent neighborhoods (Hockessin, Yorklyn,
Montchanin, Greenville, North Star, Rockland, etc.), and parents in affluent neighborhoods
have historically not applied to Freire’s campuses in Philadelphia.  Freire receives over 1000
applications per school year, and none come from affluent addresses.  Anticipating the same
phenomena in Wilmington, Freire has faith in its DART plan.  If once the school opens,
Freire enrolls an in-district student who cannot be served by DART, Freire will find a



solution to provide transportation to that student complying with all transportation
regulations.

SECTION 1.9 FACILITIES:

Facilities

 Yes, Freire Charter School Wilmington continues to be strongly interested in locating its
facility at 900-920 North French Street.  Further, Freire’s letter of intent continues to
progress through the state process, with the last piece of communication coming from the
State directly to Freire on February 6, 2014.  Inside that communication, the State affirmed
having received Freire’s letter of intent, stating that it is “going through their own internal
process,” and that Freire is “in the mix”.

Freire’s real estate representatives have been aware of interest from several other charters
over a period of nearly one year. Each such charter that Freire has known of has either
disclosed having executed a lease at another property or until very recently, had to pull out
of one location where they had intended to commit and now are looking for another.  Freire
would certainly consider having a short term school subtenant, subject to our lease rights,
and to the quality of the school partner.

 Our real estate representatives continue to vet other property proposals with us and suggest
other properties to tour. They requested and received a proposal from 800 King Street, a
multi-tenant building in which Freire could advance a lease for 2.5 floors having a separate
school entrance and parking. As of this moment this is a real and viable alternative, however,
it is projected to be more expensive than 920 N. French and lacks education oriented
amenities that are already in place at 920 N. French, such as a library and gymnasium.

Over the last several months, we have built relationships with a number of individuals in
Delaware who can and will help us secure a building in Wilmington.  Most notable is the
support of the Buccini/Pollin Group, whose senior leadership visited Freire’s Philadelphia
high school in person this past fall.  Please see Attachment N for their letter of support.

SECTION 1.10 BUDGET AND FINANCE:

Budget and Finance

 Freire has provided revenue estimate worksheets as a part of Attachment P of this
response.  These worksheets detail how State and Local Funds were calculated on the budget
sheets.  We have provided worksheets to support both the budget at target enrollment and
the budget at 80% of target enrollment.



 Freire has modified our budget sheets (Attachment 14 of the charter application) so that
Other Funds no longer show deficits.  Please see Attachment P.

 Freire has modified our budget sheets (Attachment 14 of the charter application) so that
Federal Funds no longer show surpluses.  Please see Attachment P.

 Freire has modified our contingency budget sheets (Attachment 14 of the charter
application) so that Other Funds no longer show deficits.  Please see Attachment P.

 Freire has modified our budget sheets (Attachment 14 of the charter application) to reflect a
more modest fundraising goal.  Our goal is to raise approximately $300,000 each year in
Years 1-4.  We have included as Attachment Q a fundraising plan that outlines how we
have achieved this goal historically and how we plan to continue achieving it in years to
come.

 Freire has modified the budget narrative (Attachment 17 of the charter application) to read
as follows:

“Line 23—Professional development activities under Title II grant.  Our Title II
funds will be used to provide ongoing training that helps teachers develop deeper
understanding of academic subjects and learn strategies to help students meet high
academic standards.  This may be in the form of workshops provided by
independent consultants/coaches.”

Please see Attachment P for the updated budget narrative.

 Freire has modified our budget sheets (Attachment 14 of the charter application) to indicate
which positions will be paid with federal funds.  Please reference lines 4 and 6 of the budget
sheets that can be found in Attachment P.  We have also updated the budget narrative to
explain lines 4 and 6.

 When Freire opened a middle school in 2012, Freire was able to secure a $4.5M loan from
The Reinvestment Fund.  In Attachment R is the commitment letter for the loan.  As soon
as we are granted a Delaware charter, we will work on procuring a loan of an appropriate
amount for our start-up year. Freire expects that amount to be about $400k.

 Freire included audit fees in line 54 of the State & Local Funds budget sheet (Attachment 14
of the charter application).  The budget narrative contains an explanation of the costs
assigned to line 54.  Please see Attachment P.

 Freire notes the concern around staffing levels.  To effectively serve a student population
that has been historically underserved takes more adult bodies than the “standard” school.
Freire’s budget has annually maintained an above average number of support staff positions
to triage our students’ needs holistically.

 Freire’s revised budget sheets shows $400,000 in Year 0.  We plan to request a $400k loan
from a lender such as The Reinvestment Fund.  If we assume similar loan terms as what we



received for our middle school in Philadelphia (20-year loan at 5% fixed rate interest), then
the principal and interest repayment will be approximately $32,000 annually. Please see
Attachments P and R for more information.

 Freire notes that charter schools are not required to submit Financial Position reports.  We
have removed reference to them from the application.

 Freire Charter School will acquire whatever classroom technology is needed for our students
to succeed on the computerized state tests.  We have just obtained a manual from Smarter
Balanced regarding the technological requirements for that test, and we will be reviewing it
thoroughly if granted a charter.

http://sbac.portal.airast.org/wp-
content/uploads/2013/07/SmarterBalanced_TechnicalSpecificationsManual4.pdf.

 Freire will be financially viable without the “challenge grant funding.” The challenge grant
funding is shown only in line 2 on the Other Funds budget sheet (Attachment 14 of the
charter application).  And, it only appears (and will be completely consumed) in Year 0.
Once Freire is actually educating students, we will no longer rely on the Longwood challenge
grant funding.

SECTION 2.5 CHARTER MANAGEMENT COMPANY AND HIGHLY SUCCESSFUL
CHARTER SCHOOL OPERATOR SUPPLEMENT:

School Management Contracts

 In our review of the original budgets provided, Freire realized that we are able to scale back
the cost of the CMO to Freire Charter School Wilmington as follows:

Year 1 Year 2 Year 3 Year 4

Total cost $308,066 $356,643 $377,714 $379,104

Percentage
of the total
revenue

8% 7% 6% 6%

As the chart now demonstrates, in Year 1 CMO costs will hover in the $308,066 range and
by Year 4, even with 224 more students than in Year 1, the CMO costs will have risen only
to $379,104.

The cost of the services that Freire Wilmington plans to contract with Michelle Lambert
(HR, benefits, payroll, accounting, and financial reporting services) are included in



Attachment P’s Attachment 14 (Budget Sheets). See Line 54 of the State & Local Funds
sheet. Michelle Lambert's services will be paid for exclusively with Freire Wilmington funds.
Michelle Lambert is not a part of the CMO; therefore, the $60k budgeted for her services do
not appear in Attachment 20 (CMO 5-year Pro Forma.)

Attachment 20 lists the salaries of seven individuals who will be employed by the CMO. All
of those individuals currently work in Freire's Philadelphia schools. Once they join the
CMO, they will oversee the network of three campuses as specified in Attachment 20.

o Yes, there are 7 administrative positions listed in Year 1, yet only one, the Head of
School, will function as the “Principal” in Year 1. The other six positions will all
report to the Head of School, and their functions will be as follows:

Director of Student Services - the person responsible for overseeing Special
Education, Mentally Gifted, and English as a Second Language in all facets.

Academic Advisors (2) - these are the individuals charged with ensuring that
each and every student and their parents are linked directly and on an individual
basis to the supports necessary for each child’s success in school.  More
specifically, academic advisors link students having emotional challenges to a
family therapist, helping make the connection for the family and the student in
the most positive, productive way. Academic advisors also link students to the
myriad after school academic supports and enrichment programs offered and
connect the parents to the supports so that everyone is on the same page.

Head of School (CEO) – the Head of School is responsible for setting and
keeping the tone and expectations of Freire Charter School for all staff, students,
parents, and community members. The Head of School also works closely on the
Leadership Team to ensure that the mission and vision of the school are
inculcated in the daily decision making and actions of the school.

Head of Academics – working directly under the Head of School, the Head of
Academics has the sacred responsibility of ensuring that Freire is delivering the
strongest, most effective curriculum inside the most proven pedagogy and all in a
relevant, effective way for Freire students.

1 Dean – the Dean holds the job of establishing a safe learning space inside and
outside the school so that all students and staff feel the levels of respect and
safety required to maximize student learning. To do so, the Dean holds everyone
accountable to the Code of Conduct, protects students from bullying, and takes
an active stance at helping students learn the skills of mediation and conflict
resolution so that no violence takes place inside the school.



Director of Technology – This role assumes the coordination and constant
functioning of the technology inside the school building so that technology
becomes a primary resource for student learning.

None of the services above is provided by the CMO in any capacity, and yet all of
these functions are critical to ensuring that the school commence on solid footing,
delivering in its mission from day one to serve students that one day intend to go to
college.

By Year 4, four other administrative positions are added to complement the
additional 224 students that the school will serve at that time.



Attachment A
Hiring Process for Teachers--Draft

Four steps in the process:

I. Resume Review
II. Phone Screen
III. In-person Interview
IV. Demo Lesson/Observation

Personnel and duties

1. Resume reader
a. Reads and rates application submission documents (resume, cover letter, CCSS-

aligned lesson plan) in dedicated gmail account. Consistent rating system (1-3
pts) used to score materials

b. Enters info for each telephone-screen-worthy applicant on Candidate Review
spreadsheet

c. Schedules phone screens.

2. Telephone Screener
a. Conducts Phone Screen and rates candidate
b. Recommends and schedules in-person interview, or sends  “hold” letter or no-

thank you email
i. Notes for Hold email: Dear ______. I enjoyed speaking with you about

your teaching experience and a position at Freire Charter School. As I
said on the phone, our hiring needs are developing. We would very much
like to keep in touch with you and may want to schedule an in-person
interview. Feel free to contact us if you do not hear from us by the end of
the month.

ii. Notes for No-Thank you email: Dear ______. I enjoyed speaking with you
about your teaching experience and a position at Freire Charter School.
After our conversation, it is clear that you have a lot to offer. However, at
this time, your qualifications do not match our needs. Thank you for your
interest and good luck in your professional pursuits

c. Adds notes to Candidate Review spreadsheet

3. In-person interviewer(s)
a. Conducts in-person interview. If there is more than one interviewer, one person

rates candidate.
b. Discuss interview afterword w/ co-interviewer, if applicable.
c. Recommend and schedule observation or demo lesson, or sends “hold” email or

no-thank you email
d. Adds notes to Candidate Review spreadsheet
e. Starts hard copy Candidate Review Packet of candidate’s resume & interview

notes



4. Demo/ lesson observers
a. Visit the candidate’s school or is silent observer at demo lesson
b. If there are others at demo lesson, asks for their input
c. Rates lesson.
d. Adds notes to Candidate Review spreadsheet
e. Recommends hire or sends “hold” letter or no thank you email

All records kept in a Candidate Review Packet

Materials and processes for each step follow.

I. Resume Review

Resume reader(s) review all teacher candidate resumes, checking first for a current and
appropriate DE Instructional Certificate. These have been sent to the employment gmail
account with a subject line containing the name of the position/ subject area.

Reader sends a decline email to any candidates whose certification is not clear. This email
solicits information about certification so we don’t shut out anyone who neglected to include that
info on their resume. We ignore applicants who are not qualified.

If there is appropriate certification or teacher is in process of getting certified, resume reader
continues the process, and awards one point for each of the following criteria:

1. DE Certification (or in process of getting DE certified)
2. Has relevant experience in successful school or school program devoted to high

achievement
3. Referred by Freire community member
4. Has teaching or other experience with urban students

The greater number of criteria a candidate meets, the sooner they get scheduled for step 2,
Phone Interview. Generally, we wait to call any candidates who score “1” (that is, who have only
certification).



II. Phone Screen

1.  RESUME/CHARACTER
Briefly tell me about yourself.   Tell me about your work experience, education, occupational
aspirations, leisure interests, etc…  Why teaching?  Why Freire?

Definition
Career history/path is suspect, incoherent or questionable.  Negative personality, or
negative about kids. Does not present as a fit for our culture, mission and values.

1

2
Coherent career history.  Presents as stable and consistent.  Presents as having

potential to fit into our culture, mission and values.
3

4
Rational and impressive career history. Positive personality.  Personable and outgoing.
Presents as an ideal fit for our culture, mission and values.

5

2.  FIT
Freire is a different kind of school, a place where teachers believe that all students can
achieve and that it is our job to make that happen. Tell me what about Freire compelled
you to apply?  What values and beliefs do you believe you and Freire share?
 If answer is social/political-focused: Why teach as opposed to other ways you could work

toward social change?

Definition
Not aligned to our values of student achievement and rigorous, student-centered
instruction

1

2
Aligned to some of our values. 3

4
Aligned to all of our values.  A personal mission.  An intense desire for challenge. 5

3.  WHAT ARE HIGH EXPECTATIONS?
As a teacher, how do you establish expectations in your classroom, and how do you get
students to meet them?
 Please summarize a time you established high academic expectations in your

classroom, and tell how you measured your students’ success in meeting them.
 Please summarize a time you established high behavioral expectations in your

classroom, and tell how you measured your students’ success in meeting them

Definition
Has low academic and/or behavioral expectations, and has only soft, subjective
measures.

1

2
Focused on either high expectations OR clear measures of success, but not both 3

4
Focuses on clear measures related to high expectations of academic achievement and
behavior

5



4.  PERSEVERANCE (pull on experience/challenges listed in resume)
Tell me about an experience as a teacher or outside of teaching when you worked on
something for a number of weeks or months and at some point you encountered
unforeseen obstacles.

 What was your goal and what impeded your success?
 What were you thinking when you encountered the obstacle?
 What did you do about it? How did you engage the obstacle?
 What was the result?  What did you learn from this experience?

Definition
Faced an obstacle and unable to implement a positive response within the constraints
of the situation.

1

2
Faced an obstacle and implemented a positive and successful response. 3

4
Faced an obstacle, implemented a positive/successful response and maintained a
positive attitude.

5

5. COLLEGE PREP
Freire is a college-prep school. What does that mean to you? How does that affect the
way you will teach (subject) at Freire?

Definition
No idea what this might mean for subject area, or has expectations way out of line with
students’ skills

1

2
Can identify that students must take responsibility for their own education, and may
touch on one or more areas of focus: organization, writing, reading,

3

4
Can identify that students must take responsibility for their own education, one or more
areas of focus: organization, writing, reading, and gives concrete examples of how s/he
weaves focal points into assignments.

5

6.  TAKE RESPONSBILITY FOR INTERVENTION
Many Freire students start below grade level.  How would this influence your actions and
impact you as a teacher?

Definition
Interventions focus on external agents- Sp Ed, support materials, counseling. 1

2
Interventions focus on self yet are limited to classroom actions. 3

4
Interventions focus on self and incorporate multiple strategies (parents, classroom,
after school, etc…).

5



III. In-Person Interview

In-Person Interview Rating Sheet

CANDIDATE:                                                      SUBJECT:                                        DATE:

1. Briefly tell me about yourself. RESUME/CHARACTER

Tell me about your work experience, education, occupational aspirations, leisure interests, etc…
Why did you go into teaching?
o 1 (low) -- Casual  or unfocused about direction and commitments
o to 5 (high) -- Sense of commitment, “calling, ”  consistency of values

2. What is the first job of a classroom teacher? INSTRUCTIONAL PRIORITIES
(preamble and Freire principle # 1)

o 1 (low) – Names none or only one of the following: engagement, relationships, content area
knowledge,  ability to focus instruction  OR names them and does not connect to student
achievement

o 5 (high) -- Recognizes primacy of trusting relationship and clear objectives, and uses them
to leverage effort and achievement from students

3. What has you experience been with active, inquiry-based instruction?  ACTIVE
INSTRUCTION (Freire principle #2)

At Freire, we keep lecture to a minimum and make instruction as active as possible, so that
students spend class doing, thinking and asking their own questions. Tell your experience with
active, inquiry-based instruction and projects that require higher order thinking. Identify your
own questions, strengths and weaknesses inherent in this approach.

o 1 (low) – cannot talk about actual HOT or open-ended questioning. Gives  examples of
untethered, unfocused lessons and does not see any problems

o 5 (high) – Names and gives examples of inquiry-based lessons or projects and /or identifies
need for clear project objectives in addition to unforeseen connections



4. What strategies and practices do you tend to rely on in the classroom and why?
STRATEGIC TEACHING (Freire principle #3)

How does scaffolding figure into your teaching?  Provide examples of actual lessons.

o 1 (low) – Unable to identify or provide examples of thoughtful instructional strategies, or
uses then for reasons unrelated to student learning

o 5 (high) – Names and gives examples of strategies such as scaffolding and justifies them as
impacting student learning. Can also identify caveats

5. How do you use assessments in your classroom? ASSESSMENT AND EVIDENCE
(Freire principles #4 & 5)

How do you know what to spend more or less time on when you are planning lessons? How/do
you check for understanding? How do you use assessments? How/ do you use data to inform
instruction?

o 1 (low) – Cannot name actual metrics of success, gauges pacing on intuition or history, does
not check, analyze, or use student performance to inform instruction

o 5 (high) – Identifies success in terms of outcomes. Uses a variety of checks for
understanding to inform planning and instruction.

6. What skills are prioritized in your classroom? CURRICULUM & TRANSFERRABLE
SKILLS (Freire principle #6)

How do you make decisions about what to teach in depth? Have you ever/ Tell about your
efforts to teach reading, writing, math in your lessons? How do you organize and use your time
and classroom to facilitate learning? Give examples.

o 1 (low) – Follows a table of contents and covers material ; does not believe it his his/her job
to teach literacy or numeracy

o 5 (high) – Goes for depth rather than coverage; recognized need to spiral key content and
practice basic skills all the time



7. What has your experience been w/ working with peers? with coaching?
COLLEGIALITY (Freire principle #7)

As a community of learners, we will model with each other some of the behaviors we want our
students to share. One of these is collaboration—in planning, grading standards, creating
common assessments.

o (low) – Suspicious of working w/ colleagues in these ways, or seems unreflective about prior
bad experiences with open classrooms or coaching

o 5 (high) – Has positive experiences w/ collaboration or team co-planning. Can evidently
handle constructive criticism.

Your questions?

Salary reqs:

Next steps:

IV. Demo Lesson/Observation



DEMO NOTES

Principle #1:
Clear Learning Targets

Observed details
Comments, Questions for teacher

o Class’s goals are clear
o Goals include specific standards and/or learning habits
o Instruction is clear and explicitly tied to class goals

Principle #7: Rapport/
Connects to classroom community

Observed details
Comments, Questions for teacher

o Models  values of hard work, reflection, excellence, and community

Principle #2
Active and Engaging Instruction

Observed details
Comments, Questions for teacher

o Students are doing
o Students can connect to what they are learning
o Students are thinking

Principle #3:
Scaffolding / Chunking

Observed details
Comments, Questions for teacher

o Lesson is broken down into manageable chunks
o Students are not overwhelmed



Principle #4:
Evidence of Student Learning

Observed details
Comments, Questions for teacher

o Teacher checks  to see  what students actually understand

Principle #5: [responsiveness]
Teacher expectations/ management

Observed details
Comments, Questions for teacher

o Teacher shows creativity, patience, high expectations  for all students

Principle #6: [curric: teaching what matters]
Questioning style

Observed details
Comments, Questions for teacher

o Does not play “Read my mind”
o Asks open ended q’s requiring critical thinking
o Incorporates  literacy, numeracy, writing

Other (CONTENT KNOWLEDGE, ORGANIZATION)

WHAT WORKED WELL

COACHABILITY (AFTER
REVIEWING LESSON)



OTHER NOTES:



Attachment B
Science Curriculum Clarification

RESPONSE TO SCIENCE SCOPE AND SEQUENCE COMMENTS REGARDING FREIRE CHARTER’S DELAWARE
CHARTER APPLICATION

Comment 1:  Freire’s Science scope and sequence essential questions are “very low level questions”
indicating that “pedagogy will focus on low level skills and content delivery.”  “The NGSS holds
teachers and students to a “high level of rigor, both in terms of concept delivery (teachers) and
application (students).”

Comment 2: The curricular materials and delivery plan need to illustrate “an understanding of the
intent and rigor set forth by the standards.”

Examples from the Freire Application Science Curriculum Scope and Sequence of “higher level
questions”:

Freire Charter is excited to have the opportunity to bring the new Next Generation Science
Standards to our students and to help them to develop the deep understanding of integrated science
and engineering practices and thinking that the NGSS vision represents. The Scope and Sequences
provided for each of Freire’s proposed Science courses include targets and essential questions that span
all levels of inquiry necessary for advanced thought, from knowledge questions to evaluation questions
-- See the following website for reference on question wording at various levels of Bloom’s Taxonomy of
(Cognitive) Educational Objectives:
http://wwild.coe.uga.edu/pptgames/resources/bloom_questions.pdf.  The ability to build conceptual
knowledge and questioning skills requires practice in reasoning from evidence using conceptual
frameworks that expand to higher levels of conceptual thought (eg., theory building) from primary
investigations. Gowin’s Vee provides a useful heuristic for building questions at various levels that
support those investigations (Novak and Gowin, 1984, “Learning How to Learn” Cambridge, Cambridge
University Press). Teachers at Freire will employ processes and tools such as those developed and
advocated for by Novak and Gowin (1984) and the American Association for the Advancement of
Science to formulate and help students to build essential questions that enable mastery of all three
dimensions of the NGSS- disciplinary core concepts, cross-cutting competencies, and integrated science
and engineering practices. These tools and methods for science education have been advocated for by
the organizations that developed the NGSS for many years and fall into the general category of “inquiry
learning.” Inquiry learning has gone by several different names over the years, including “discovery
learning,” “problem-based learning,” and “inquiry based learning” (DeBoer, G. 1997, “What we have
learned and where we are headed: Lessons from the Sputnik Era” Paper prepared for the symposium
"Reflecting on Sputnik: Linking the Past, Present, and Future of Educational Reform." National Academy
of Sciences, Washington, DC, October 4, 1997). Inquiry learning as it is primarily advocated for today
requires the development of situations where evidence can be collected and reasoning developed that
fit into a conceptual framework that has meaning and relevance to students, and this theme can be seen



in both the 1996 National Science Education Standards (National Academies Press) and the NGSS which
was built from those standards.  It is the method that is represented in Freire’s course documents, and
the basis of our essential questions. The primary contribution of the new NGSS is the developmental
progression of conceptual thinking across and within disciplines, including engineering design as a focus
of science teaching, and providing a sequential organization of conceptual development over time with
performance expectations set sequentially along the science learning pathways.  All of these aspects are
employed in our science curriculum as described in the application.

The idea of “essential questions” is not defined specifically in the NGSS. The NGSS provides
Performance Expectations as the primary driving force for learning, and these Performance Expectations
are reproduced directly as the goals for teaching and learning in each Scope and Sequence for each
course in our Science curriculum. According to the most outspoken proponent of having “essential
questions” drive instruction in any subject, Grant Wiggins, there are multiple ways to think about and
articulate essential questions, with the most important aspects being that they relate to “big ideas”  in a
discipline, that they are “important questions” that inspire students to think broadly and deeply about
the subject and how it relates to them and their world, and that they are “what’s needed” to help a
student to understand thinking within a discipline
https://www.authenticeducation.org/ae_bigideas/article.lasso?artid=53. To Wiggins (1997) then,

“essential questions” represent a broad range of questioning that facilitate discussions and inquiry into
the main ideas that a teacher wants to convey to a student to deepen their understanding in a
discipline. All of our essential questions fit this definition well. The “essential questions” provided in
each course in Freire’s Science scope and sequence couple “lower level” foundational knowledge
questions with higher level questions (e.g., analysis and evaluation type questions).  Additionally, each
scope and sequence includes “learning targets” that teachers must address and students must master to
successfully demonstrate mastery of the science curriculum in each course.  To master the “Learning
Targets,” students need to have more than a basic understanding of Science and the NGSS principles
and to engage higher level thinking skills.  The questions provided below were taken from Freire’s
Science course Scope and sequences submitted with our application and are just a few examples of the
many higher level questions that are provided in the Scope and Sequence, and a small subset of the
many higher level questions that Freire teachers will employ to help our students master the NGSS.

Higher Level Questions from Freire’s Science Scope and Sequences

Environmental Science Scope and Sequence Essential Questions:

Unit 6

1. How can we manage renewable resources for sustainable use?
This essential question requires students to apply their knowledge of renewable resources and
sustainability and evaluate cause and effect relationships.  Students must solve problems
relating to current issues to develop management options.

2. How can we balance our growing demand for food with our need to protect the
environment?

This question requires students to synthesize their knowledge of supply and demand and
providing for the needs of a community while also ensuring the conservation of environmental
resources.  Students need to analyze the impact growing populations have on environmental
sustainability and evaluate cause and effect relationships.



Unit 9

1. What are the benefits and costs of solar and wind energy?
This essential questions requires students to use their knowledge of various types of energy to
analyze and evaluate the costs benefits of solar and wind energy.

2. How does our current waste disposal impact our environment?
This essential question requires students to use their knowledge of waste disposal to synthesize
the impact waste disposal has not only on their immediate surrounding environment, but also
on the environment as it pertains to the world.

3. How can humans minimize solid waste?
This essential question requires students to synthesize their knowledge about various types of
energy and energy waste, with waste disposal, and the cause and effect relationship of
population growth with solid waste management, to investigate and analyze the issue of
minimizing solid waste while providing for the needs of a growing population.

Chemistry Scope and Sequence Essential Questions:

Unit 6

1. How is the bonding in molecular compounds different from the bonding in ionic
compounds?

This essential question requires students to use their knowledge of covalent bonds to compare
and contrast the differences between the bonding in molecular compounds and ionic
compounds.

2. How do electrons affect the shape of a molecule?
This essential question requires student to analyze the cause and effect relationship between
electrons and the shape of a molecule.

3. What is the relationship between a covalent formula and its compound name?
This essential question requires students to synthesize the characteristics of covalent formulas
with the naming of compounds to identify relationships.

4. What are the similarities and differences among ionic, non-polar, covalent, and polar
covalent compounds?

This essential question requires students to use their knowledge of covalent bonds to compare
and contrast various compounds.

Unit 7

1. How can you predict the products of a chemical reaction?
This essential question requires students to synthesize their knowledge of chemical reactions
and their outcomes to make predictions, and to analyze and evaluate various methods for
predicting chemical reaction.



2. How can you differentiate between chemical and physical changes in a chemical
reaction?

This essential question requires student to apply their knowledge of physical and chemical
changes as a result of chemical reactions to differentiate or distinguish between the two.

AP Biology Scope and Sequence Essential Questions:

Unit 1

1. Why are inheritance patterns more complex than predicted by simple Mendelian
genetics?

This essential question requires students to apply their knowledge of inheritance patterns with
Mendelian genetics and analyze and synthesize observed complexities that exist in inheritance
patterns with the simple experimental results of Mendel’s studies.

2. Compare and contrast mitotic phase with interphase.
This essential question requires students to describe the similarities and differences of mitotic
phase and interphase of cellular reproduction. Students must synthesize information that they
gather regarding phases of cell reproduction.

3. How is the behavior of chromosomes related to Mendelian inheritance?
This essential question requires students to analyze the relationship that exists between
chromosome and Mendelian inheritance.

4. How does DNA technology affect our lives?
This essential questions requires students to evaluate the benefits and costs of DNA technology
and how it supports not only their lives but the lives of growing populations.

Unit 2

1. What is the role of metabolism and how does it relate to the law of thermodynamics?
This essential question requires students to apply their knowledge of the law of
thermodynamics and metabolism and synthesize the processes of each to determine the
relationship that exists.

2. Compare and contrast fermentation and anaerobic respiration.
This essential question requires students to describe the similarities and differences of
fermentation and anaerobic respiration.

Physical Science Scope and Sequence Essential Questions:

Unit 2

1. How do particles and waves interact within atoms?
This essential question requires student to apply their knowledge of chemical reactions and
nuclear processes to synthesize information about their relationships.



2. What is the photoelectric effect, and how does it relate to the particle theory of light?
This essential question requires students to synthesize their knowledge of the photo electric
effect with the particle theory of light to explain existing relationships.

Unit 4

1. Compare and contrast good conductors and poor conductors.
This essential question requires students to identify the similarities and differences between
good conductors and poor conductors and analyze and evaluate evidence that they gather
about the conductive nature of a variety of materials.

2. How does an electric current produce a magnetic field?
This essential question requires students to identify and analyze the cause and effect
relationships that exists between electric currents and magnetic fields.

Biology Scope and Sequence Essential Questions:

Unit 3

1. How do humans produce energy from food?
This essential questions requires students to synthesize information about the relationship
between food and the production of energy within the human body.

2. How does photosynthesis provide energy?
This essential questions requires students to synthesize the relationship between the sun,
photosynthesis, and the production of energy within plants.

Unit 5

1. How do organisms interact with each other to support Earth’s living things?
This essential question requires students to examine and synthesize the cause and effect
relationship between various organisms and their impact on Earth’s living things.

On the Relationship between Freire’s Scope and Sequence and Delaware’s Science Scope and
Sequence’s Use of “Essential Questions”

To aid in the development of the Freire’s Science Scope and Sequences, the Delaware Department
of Education website was used as a resource as a model for scope and sequence examples.  The
Delaware Department of Education Science website includes links to prioritized standards formatted for
a scope and sequence model.  Within the model are “essential questions” and examples of the essential
questions, including low level and higher level questions, which are provided as examples below.  These
questions are very similar in nature to the wording of Freire’s Scope and Sequences.

Examples of Essential Questions in Delaware’s Science Scope and Sequence Model

1. What makes a question scientific?
2. How do science and technology influence each other?
3. What constitutes evidence?



4. When do you know you have enough evidence?
5. How do the properties of materials determine their use?
6. What determines the type and extent of a chemical reaction?
7. What determines if new materials need to be developed?

On Rigor in the Freire Science Scope and Sequences

The curriculum materials that Freire has chosen as the basis for our Science curriculum, the
course sequence, and the Performance Expectations are all very rigorous, and are perfectly aligned with
the Next Generation Science Standards. By mastering the Student Learning Targets (Performance
Expectations) represented in all of our course Scope and Sequences, our students will have developed
an understanding of high level science concepts and had extensive experience with science and
engineering practices that they will be knowledgeable of science at a world class level and they will be
ready to pursue science at a college or graduate school level and beyond if they so desire (according to
the NGSS). A cursory review of our Scope and Sequences provides evidence of the high level work that
will be required, such as in the first Student Learning Target in Unit 1 of our Biology course (“Students
will be able to construct an explanation based on evidence for how the structure of DNA determines the
structure of proteins which carry out the essential functions of life through systems of specialized cells”).
The specific Next Generation Science Standards are provided that link to these Learning Targets, along
with the Enduring Understandings under study, Essential Questions, and Assessments that will allow
students and teachers to demonstrate and gauge understanding of those Standards. All of these, taken
together, require a high level of rigor in all of our courses.  In addition, we are offering our students the
ability to study Biology at a college level and even earn college credit in our AP Biology class- the highest
level of rigor available in high school.

The curriculum materials that have been identified to support teaching and learning of all of our
Science courses at Freire have been carefully selected because of their demonstrated alignment with
the Next Generation Science Standards.  This is particularly challenging for 2 reasons: (1) The NGSS have
only just been released and publishing companies are modifying their offerings based on their
developing understanding of the Standards (and their developing adoption by individual states), and (2)
according to the NGSS documents, the Standards are intended as outcomes that can be taught in
multiple ways, from traditional, to new methods of integration across disciplines and engineering
practices- there is no one “right way” to use them to teach to a high level of rigor. Therefore, we can
expect that both publishing companies and individual states, schools and teachers will explore and learn
from each other effective ways of implementing the standards over time. Regardless, we are confident
that our materials and courses will be sufficient and an effective way to lead our students to mastery of
all of the NGSS. The list of books and their accompanying correlation links are included below.

8th grade Integrated Science

Curriculum Textbook:

 Glencoe Integrated Science, The McGraw Hill Companies, Inc., Columbus, Ohio, 2012
 https://www.mheonline.com/assets/pdf/catalogs/2014/Science_Catalog_2014.pdf



9th Grade Physical Science

Curricular Textbook:

 Conceptual Physics by Paul Hewitt (Prentice Hall)
 http://assets.pearsonschool.com/asset_mgr/current/201315/HighSchoolPhysicalScience_NGSS_

Correlation.pdf

10th Grade Biology

Curriculum Textbooks:

 Campbell, Williamson, Heyden, Biology: Exploring Life, Pearson Education, Inc. (Prentice Hall),
Upper Saddle River,   New Jersey.

 Miller, Levine, Biology, Pearson Education, Inc. (Prentice Hall), Upper Saddle River, New Jersey.
 http://www.pearsonschool.com/correlations/DE_Biology_ML_2010_Final.pdf

11th Grade Chemistry

Curricular Textbook:

 Pearson Chemistry
 http://www.pearsonschool.com/correlations/NGSS_Chem_2012_with%20ETS-final.pdf

12th Advanced Placement Biology

Curricular Textbook:

 Campbell and Reece, Biology, AP Edition; The College Board / AP Biology Lab Manual, College
Entrance Examination Board.

 http://www.pearsonschool.com/correlations/ADOPT_ID_AP_%20Biology_2011_Final.pdf

12th Grade Environmental Science

Curriculum Textbook:

 Withgott, J. 2012. Environmental Science: Your World, Your Turn, Pearson/Prentice Hall.
 http://www.pearsonschool.com/correlations/NGSS_ENV%20SCI%20YWYT%202011_May_2013.

pdf



Attachment C
Social Studies Curriculum Update

February 28, 2014

To the Charter Application Review Committee:

Thank you for the thorough consideration of our Social Studies curriculum. Your review,
in sum, found the following problems with our Social Studies curriculum:

1. The application’s social studies curriculum does not align with Delaware
standards

2. The application lacks evidence of alignment between the social studies course
offerings described and the minimum components of the state standards

3. The application does not appear to address civics or geography or economics

After a number of conversations with Preston Shockley, the Delaware Social Studies
content expert, we have decided to follow his advice and adopt the Delaware-
recommended U.S. History courses in grades 8 (US History to 1877.DRC US History
grade 8 syllabus.) and 11 (grade 11 US History). These Stanford Education History
group courses, and their related assessments, will align with Delaware standards, and
address the specific content areas identified as missing.

We are excited to adopt these courses with their emphasis on reading like an historian,
and their reliance on primary source documents.

We appreciate your insightful review and helpful feedback.

Yours,

Deborah Stern
Proposed Charter School Curriculum Committee member



Attachment D
World Languages Curriculum Update

Freire notes the Charter School Accountability Committee’s feedback that:
“The application’s world languages curriculum does not align with DE standards
(see Exhibition A for details).” Exhibit A states that we did not provide a Scope
and Sequence for the Spanish courses.

As a result, we spoke by phone with Mr. Juan Carlos Morales, the Department Chair for
World Languages, at the DDOE on February 26, 2014. Before the phone call, we sent
him the Spanish I, II and III Scope and Sequences, which he had not received and
therefore had not been able to evaluate. We are not sure why these documents had not
made their way to Mr. Morales’ desk, as we had submitted them in their entirety as part
of our charter application.  Once Mr. Morales had reviewed the Scope and Sequences,
he said that what we created meets the DE standards, with two suggestions for
improvement as follows:

1) In the Unit tests, refrain from using English in the directions portion of the test.
2) Explain how we would assess students on the units using the three

communication modes of Interpersonal, Interpretive, and Presentational.

To respond, we look forward to working with Mr. Morales and the World Languages
Department in the years to come. Their vision and philosophy for World Languages are
cutting edge and the mission of Freire’s Spanish Department will align explicitly.
Moreover, Mr. Morales made us aware of the Delaware Teacher Leader Network for
World Languages and said that each charter will be able to send one teacher to the
year-long professional development series. Freire fully intends to do so and appreciates
this resource and all that it will offer us, particularly so we may begin our program with
our best foot forward in helping students developing proficiency in Spanish that will
serve them well in the 21st century.

To specifically address Mr. Morales’ feedback, we will most certainly work to restrict our
use of English on the Spanish assessments no matter the level of the student.  Further,
using the modes of Interpersonal, Interpretive and Presentational as way to assess
students, we would create our assessments around the following ideas:

Spanish I Unit 1 Como es tu familia?
Interpersonal – Have students work in A/B pairs.  Have A partner act like an interviewer
on television, interviewing their B partner for information about their family, descriptions
of family members, and what each is like. Then switch. Have students write down what
they hear from their partner.

Interpretive – Have students watch a segment of some movie or examine a written text
that talks about someone’s family. Then asks the students specific questions where



students are asked to make inferences based on what they learn from the piece. (This
would probably occur around after the class learned a bit about how Latin families are
compared with their US counterparts, and students would need to apply what they
learned there with what information was presented.)

Presentational – Have the students create a poster of their family tree, putting in real
photographs of family members where possible. At a session in front of the class where
family members are also invited, each student gets up and presents (perhaps even
introduces) his/her family members to the rest of the class, sharing their names, relation
to the student and a small description about each.

Spanish I Unit 2 Que me gusta?

Interpersonal – Students are asked to text their A/B partner in Spanish inquiring about
their likes and dislikes around food and clothing gaining as much information as they
can without talking directly to the person.  Students then submit that texted conversation
(could also be email) to the teacher. Students then use this information to do the
Presentational portion of the assessment (see below).

Interpretive – Students are given a set of facts about one country in Latin America’s
teenage population’s typical preferences around food and clothing styles. Then they are
given a set of prompts indicating that they will be traveling to that country as an
exchange student for the summer.  The climate/weather during that time of year are
also presented. The students are then asked to prepare the list of clothes they will pack
for the trip, with a simple justification for each thing they pack. In addition, the students
need to articulate in writing what they predict their favorite meal will be in that country,
how they will ask their host family to make it, and how they will share how much they
enjoy that food choice.

Presentational – Using the information gleaned from the interpersonal section, students
are then asked to prepare a video of themselves talking, but not about themselves and
their likes/dislikes around food and clothing, rather, presenting their partner’s likes and
dislikes.

Spanish I Unit 5 Que pide Usted?

Interpersonal – Have students work in A/B in pairs.  They look at pictures where
something is missing in each picture. Then they take turns asking each other what is
missing in the picture as well as answering what is missing in the picture.  Together
then they critique their school cafeteria, asking the other Que le falta? in regards to the
school cafeteria food and atmosphere. Each student writes down what the other one
said was missing.

Interpretive – Students read the letter from Mexican student Alicia to New Mexican
student and eventually Alicia’s host in New Mexico, or a letter very similar. (This reading
is found inside the Unit 5 test already submitted.) After reading the piece, students are
to answer a series of questions that require them to make inferences about Alicia and
Rosario, basing their answers in what they have read in the text. Questions could be



things like: Le va a gustar a Alicia la comida de Nuevo Mexico?  Que tipo de persona es
Alicia? Sabe Alicia mucho sobre Nuevo Mexico antes de quedarse con Rosario?

Presentational – Students are divided into pairs and then given a set of cards with
pictures of food and things from a restaurant.  Together they have 5 minutes to create a
dialogue using nothing but themselves to create an impromptu scene in a restaurant
using at least 80% of the cards, between a customer and a waiter inside of which there
is an embedded complaint about something, all in Spanish, and in front of their teacher
and perhaps their peers.



Attachment E

Revised Scope and Sequence for Health, Grade 8

DE Health Education Standard #4 was accidentally left off Unit 2 (Nutrition), Unit 3 (Sexuality), and Unit 4 (Injury Prevention/ Safety)
of the scope and sequence in our original application. The units of study submitted with our application all contain multiple lessons
where students practice the interpersonal communication skills that enhance their health and avoid/ reduce health risks.

Sample lessons from this course which serve DE Standard #4

In the Nutrition Unit, students:

 make “Healthful Eating” posters in small groups and present these to the class
 keep Food Logs and present their daily food choices in teams
 create original packaging designs for healthy food products

In the Sexuality Unit, students:

 use “Is this abstinence?” discussion cards in small groups
 prepare questions for guest speaker around STDs
 create communication about sexuality comic strips
 play “Contraception Effectiveness” game

In the Injury Prevention/ Safety unit, students:

 act out conflict resolutions with role plays and scenarios
 create and present a “Violence in the Media” TV Guide
 practice conflict resolution activities in teams
 study “Steps in Negotiation”



Curriculum Framework for HEALTH 8 - 1 Semester
Freire Wilmington Charter School Grade  8
Curricular tools: “Health Teacher” online tool

Unit 1: Physical Activity
Timeline: 4 weeks (55-minute lessons each day)
Theme and Big Ideas: Students are introduced to types and benefits of different physical activity. They learn to recognize and define healthy
physical activity, and the factors that influence physical activity. Students learn how to prevent sports and exercise injuries, and also explore the
effects of drugs on fitness.

DELAWARE/ CCSS
STANDARDS

ALIGNMENT / CCSS

DE-HEALTH- 1
DE-HEALTH- 5
DE-HEALTH- 6
DE-HEALTH- 7

ENDURING UNDERSTANDINGS

 There is a relationship between physical
activity and physical health.

 It is important to create a personal plan
for physical fitness, and follow it.

 It is each of our own responsibilities to be
physically active.

 Knowledge of essential health
information impacts the adoption of
healthy behaviors

ESSENTIAL QUESTIONS

 What does it mean to be
physically fit?

 Do I get physical activity?
 What prevents me from being

physically fit, or allows me to be
physically fit?

ASSESSMENTS

Summative Assessments:
 Unit Test

Formative Assessments:
 Quizzes

Unit 2: Nutrition
Timeline: 4 weeks (55-minute lessons each day)
Theme and Big Ideas: In this unit, students begin with a two and a half-week introduction to nutrition. They learn the basics of healthful eating,
how and where to access nutrition information and products. They explore the factors that influence our food choices, and learn to balance food
intake and physical activity. During the second two weeks of the unit, they learn the basics of food safety, investigate Michelle Obama’s “Let’s
Move” program, and create a nutrition plan for their families and for the school.

SEE ATTACHED UNIT PLAN



DELAWARE/ CCSS
STANDARDS
ALIGNMENT

DE-HEALTH- 2
DE-HEALTH- 3
DE-HEALTH- 4
DE-HEALTH- 5
DE-HEALTH- 6
DE-HEALTH- 7
DE-HEALTH- 8

CSS.ELA-
Literacy.SL.8.1

CSS.ELA-
Literacy.SL.8.4

CCSS.ELA-
Literacy.WHST.6-8.4 P

ENDURING UNDERSTANDINGS

 We get many different kinds of messages
and information about eating, and many
of them do not relate to health

 It is possible for each of us to make good
decisions about nutrition

 Healthy eating has a multitude of benefits
 What I believe and what others believe

influence my health
 There are criteria to determine the validity

of health information, products, and
services.

ESSENTIAL QUESTIONS

 What is good nutrition?
 Do I eat in a healthy way now?
 What changes do I want to

make to my diet?

ASSESSMENTS

Summative Assessments:
 Intro to Nutrition Test
 Health Plan

Formative Assessments:
 Nutrients quiz
 Nutrition group project

Unit 3: Sexuality
Timeline: 4 weeks (55-minute lessons each day)
Theme and Big Ideas: In this unit, students study relationships, sexual behavior, HIV and other STI prevention, and pregnancy prevention.

SEE ATTACHED UNIT PLAN



DELAWARE/
CCSS

STANDARDS
ALIGNMENT

DE-HEALTH- 1
DE-HEALTH- 2
DE-HEALTH- 3
DE-HEALTH- 4
DE-HEALTH- 5
DE-HEALTH- 6
DE-HEALTH- 7

CCSS.ELA-
Literacy.SL.8.1

CCSS.ELA-
Literacy.SL.8.4

ENDURING UNDERSTANDINGS

 Effective communication and correct information
about sexuality can help you live a healthy life

 Trust and safety are essential in close relationships
 Delaying sexual activity allows teens to pursue their

hopes and dreams
 STDs can cause lifelong problems for sexually active

teens
 Predicting and analyzing outcomes impacts decisions

about health
 My personal goals may need adjustment because of

changing attitudes, priorities and outside influences
(e.g., friends, family, etc.)

ESSENTIAL QUESTIONS

 What are the
characteristics of a healthy
relationship?

 What is the 100% effective
way to protect yourself
against STDs and prevent
pregnancy?

 How do you know if you
are ready for sexual
activity?

ASSESSMENTS

Summative Assessments:
 Unit Test
 STD comic strips or other

individual project

Formative Assessments:
 3 notebook checks

Unit 4: Injury Prevention/ Safety
Timeline: 4 weeks (55-minute lessons each day)
Theme and Big Ideas: Students study water safety, first aid care and prevention, transportation safety, violence prevention, and suicide
prevention.

SEE ATTACHED UNIT PLAN
DELAWARE/

CCSS
STANDARDS
ALIGNMENT

DE-HEALTH- 1
DE-HEALTH- 2
DE-HEALTH- 4
DE-HEALTH- 3
DE-HEALTH- 5
DE-HEALTH- 6
DE-HEALTH- 7

CSS.ELA-
Literacy.SL.8.1

ENDURING UNDERSTANDINGS

 The actions of our community affect my
health and the health of others

 Peer mediation and negotiation are effective
ways to resolve conflicts

ESSENTIAL QUESTIONS

 How can I protect myself from
injury?

 What can I do if someone
around me is injured?

 What can I do to keep those
around me from getting
injured?

ASSESSMENTS

Summative Assessments:
 7 mini projects

Formative Assessments:
 7 Unit activities
 Unit reflections

FINAL EXAM



Attachment F

ACT and SAT

ACT SAT Benefit of ACT
Students tested in the

following:
English, Mathematics,

Reading (Social Sciences),
Science, and Writing

Students tested in the
following:

Critical Reading,
Mathematics, and Writing

With five areas tested rather
than three, more useful
student performance data is
generated and more teachers
are held accountable in their
instruction.  The ACT is not
just for the English & math
teachers to worry about.

Accepted alone by almost all
colleges, including the top

colleges in America

Not accepted alone by most
top colleges as students must
take the SAT and 1-3 Subject

Tests

Because SAT Subject Tests
are only taken by an elite
group, students who do not
test well will fare even worse
in national comparison.  A 500
score in Math on the SAT is
roughly the 50th percentile, but
the same student would be in
the 10th percentile if he earned
a 500 on the Math Subject
Test.

Students of color and low-
income students are
disproportionally lower scorers
on these tests, and thus,
these two groups of students
will disproportionally have
their chances of admission to
America’s top colleges hurt if
they take the SAT/SAT
Subject Test combo.

The ACT lets students of color
and low-income students
present themselves better on
their college applications.



ACT SAT Benefit of ACT
Special Education Students
can pick when and how they

test based upon their own
individualized education

plans.

Special Education Students
must follow a blanket College
Board timing policy covering
all tested sections despite

what their individual needs are
according to their IEPs.

Since switching to the ACT
three years ago, special
education students at Freire
have consistently performed
higher on the ACT than the
SAT.

The ACT lets students with
disabilities present
themselves better on their
college applications.

Offers EXPLORE, PLAN, and
ACT to cover grades 8-12

Starting 2014-2015, offers
Aspire and ACT to cover

grades 3-12

Offers PSAT and SAT to
cover grades 10-12

The ACT allows schools to
track individual students’
longitudinal growth from
grades 3 and up.

As a curriculum-based test
covering five subjects and
fully aligned with the Common
Core, the ACT serves as a
consistent measurement tool
from elementary to middle to
high school levels.  The data
provided gives both schools
and state leaders the
information they need to hold
students, teachers,
administrators, and schools
accountable.

The ACT gives Freire a
nationally recognized and
respected tool to measure the
longitudinal growth in every
grade level Freire serves.

College Readiness
Benchmarks established for
English, Math, Reading, and
Science from grades 3 to 12

College Readiness
Benchmarks established for
Reading, Math, and Writing

for Grades 10 to 12 only

As a college prep school, the
mission of Freire is to get kids
into college.  It’s behind
everything that we do.  The
ACT allows Freire to assess
students’ college readiness in
all grade levels and to provide
early interventions for kids not
on track for college.



ACT SAT Benefit of ACT

Provides Career Interest
Inventory and provides a work

readiness score

Does not provide career data The ACT provides counselors
and special education
teachers with valuable data on
students’ potential career
interests.  This information is
useful in guiding students into
successful college and career
outcomes and for transition
planning for special education
students.

Thirteen states (with three
more soon to follow) test

100% of their juniors using the
ACT

Some states are exploring the
ACT as their state test option
rather than going with PARC

or Smarter Balanced

Three states test 100% of
their juniors using the SAT

While only two states in the
USA use the ACT less than
Delaware, the ACT is a widely
used and respected test.

For the past two years, more
high school kids have taken
the ACT than the SAT in
America.

Offers interim and summative
assessments in each grade

across subject areas

System of assessment aligns
with Smarter Balanced

Does not offer interim and
summative assessments

System of assessment not
aligned with Smarter

Balanced

The ACT’s system of
assessments allows data to
be collected throughout the
school year to guide teachers’
instruction appropriately and
swiftly. Student performance
data is readily available to
students, teachers, parents,
and administrators with the
ACT Aspire.

ACT’s system of interim and
summative assessments
mirrors those of Delaware’s
own Smarter Balanced
assessment.

College Readiness Composite
Score is 22

College Readiness Composite
Score is 1550

The ACT and the SAT both
provide a composite college
readiness benchmark.  These
two scores are statistically the
same, and thus, Freire can
still be held accountable in its
academic performance using
the 22 benchmark figure.



Attachment G

Prototype of ACT Aspire Score Report

The following pages contain a prototype of one example of a score report that a school would receive when using the ACT Aspire.  This is for the
summative assessment.  ACT plans on offering three interim assessment options per year which would follow a similar score reporting model.





















Attachment H

Freire Anti-Bullying and Cyber-Bullying Policy (Revised March 2014)

Freire Charter School values the mental and physical safety of every single member of
its community—students, families, and staff alike. Because of this, Freire takes a firm
stance against bullying and is committed to addressing this negative behavior. Bullying
is detrimental to the well-being of an individual, is a major disruption to the learning
environment, and is damaging to the community as a whole.

What is Bullying?

Bullying is defined as any action, or threat of action, committed by a community
member, which instills fear or serves to demean an individual.

Bullying includes verbal and physical taunting or intimidation for any reason. Examples
include, but are not limited, to race, religion, sexual orientation, and so on. Bullying can
occur in person, over the Internet (Twitter, Facebook, etc.), or through cell phones,
cameras and video.

Students and staff alike can be victimized. Similar to sexual harassment, bullying can
occur regardless of the intentions of the bully or bullies; it is the perception of the
victim that must be taken into primary consideration. Bullying often involves more
than one person; bystanders (the “audience”) can take a passive role by encouraging
the bully or by willingly not doing anything to prevent the abuse from occurring.

Ultimately, the victim decides what bullying is, but bullying is most often distinguished by
several key features:1

 Involves aggressive behavior.
 Often, but not always, involves a pattern of behavior repeated over time.
 An imbalance of power between a bully and a target. This imbalance can

be physical, social, emotional, or verbal, and is not always obvious.

The result is often a repeated pattern of negative behavior, centering on a target who
may have a difficult time defending themselves.

Bullying can come in many forms, none of which will be tolerated within Freire’s
community. Cyberbullying, hazing, and retaliation are defined below, and will be
handled by Freire Charter School in the same manner as other incidents of bullying.

1 Adapted from Olweus Bullying Prevention Program, US materials, available at
http://www.violencepreventionworks.org/public/recognizing_bullying.page.



Cyberbullying refers to bullying that takes place online, via phones or cameras,
or through any other form of electronic communication. This includes any
electronic communication which is sent directly to a person or group, or made
available to a broad audience within the school community, and which instills fear
or serves to demean an individual.

Whether speech constitutes cyberbullying will be determined from the standpoint
of a reasonable student of the same grade and other circumstances as the
victim.

Freire Charter School students will learn as part of their curriculum that all social
media is public, regardless of platform, privacy settings, intent, or other
limitations on postings. This means that all social media postings are considered
to be available to a broad audience within the school community.

Hazing is a form of bullying in which mental or physical harm, the threat of harm,
or the destruction of property is presented as a condition of membership in a
group, club, or organization.

Retaliation refers to any reprisal, revenge, or false accusation against any target
of bullying, witness to bullying, or individual with reliable information about an act
of bullying. Retaliation is in itself a form of bullying, and will be addressed as
such.

Bullying is bullying whenever, wherever, and however it happens. On or off school
grounds, if it affects the Freire community, it is relevant, and the Anti-Bullying Policy and
Non-Violence Policy apply. Freire will not tolerate bullying, cyberbullying, hazing, or
retaliation in any form.

Bullying is usually defined as involving repeated acts of aggression that aim to
dominate another person by causing pain, fear or embarrassment.  However, a single
action may also constitute bullying. Bullying may be perpetuated by an individual or a
group.  It may be direct or indirect. Although a person may be repeatedly bullied, a
different person might be doing the bullying each time, which can make it difficult to
recognize that bullying is occurring. The actions listed below are some examples of
actions which are often involved in bullying:

Physical bullying: Pushing, shoving, kicking, destroying property, tripping,
punching, tearing clothes, pushing books from someone’s hands,
shooting/throwing objects at someone, making threatening gestures

Verbal bullying: Name calling, insulting, making offensive comments, using
offensive language, imitating, teasing, laughing at someone’s mistakes, using
unwelcome nicknames, threatening

Relational Bullying: Isolating an individual from his or her peer group, spreading
rumors



Cyberbullying: Spreading private or embarrassing pictures or information; making
rude, insulting, or vulgar remarks; impersonating someone else online

Sexual Bullying: Unwanted touch of a sexual nature, unwanted talking about
private parts, unwanted comments about target’s sexuality or sexual activities

Hazing: Initiations or conditions of membership which involve destroying private
or public property, or endangering an individual’s mental or physical safety

Passive Bullying: Laughing at someone being bullied, passively observing
bullying, calling others’ attention to a bullying incident without taking steps to stop
it

School-Wide Bullying Prevention Program

Freire Charter School will develop a school-wide program for the prevention of bullying
based on the Olweus model. This program will work in tandem with the Peer Mediation
Program to reduce and prevent bullying school-wide, and to increase the sense of
cherishment experienced by Freire students, staff, and family members.

The School-Wide Bullying Prevention Program will be developed, monitored, and
improved by the Bullying Prevention Committee (BPC).

The BPC will operate on a one-person, one-vote principle. A majority of the members of
the BPC will be members of Freire Charter School’s professional staff. A majority of
these staff members will be instructional staff. The BPC will also contain representatives
of the administrative staff, support staff, student body, parents, and staff from before-
school or after-school programs. Student and parent representatives will be appointed
by the School Leadership Team. All other representatives will be chosen by members of
their respective group.2

Bullying is unacceptable everywhere, including non-classroom areas such as
bathrooms, hallways, cafeterias, sports fields, etc. Understanding that the majority of
bullying incidents occur outside the classroom, the BPC will develop a plan for, and
focus on, preventing bullying in non-classroom areas.

Reporting Bullying Incidents

Any school employee who has reliable information which would lead a reasonable
person to suspect that a person is a target of bullying or hazing shall immediately report
that information to school administration.

2 In the event a site-based school discipline committee has been established according to Sections 1605(7)(a) and (b)
of Title 14 of the Delaware Code, that committee will vote on whether it will take on the additional responsibilities
as part of the Bullying Prevention Committee.



All reported incidents of bullying, regardless of whether the school can substantiate the
report, will be investigated and followed up on, as well as reported to the Delaware
Department of Education within five working days, pursuant to Department of Education
regulations.

The procedures for a student or parent, guardian, or other caregiver to provide
information on bullying activity will be as follows:

 If a student complains of bullying while it is happening, a staff member will
respond quickly and firmly to intervene.

 If a student expresses a desire to discuss a personal incidence of bullying
with a staff member, that staff member will make an effort to provide the
student with a practical, safe, private, and age-appropriate method of
doing so.

 Although not all bullying incidents can be resolved through mediation,
Peer Mediation forms will be available at all times in school hallways.

 Anyone may report bullying. A report may be made to any staff member.
Reports should be made in writing.

 Written complaints should be reasonably specific about the actions giving
rise to the complaint, and should include information as to:

o Conduct involved
o Persons involved, with designated bully, target, and bystanders’

roles
o Time and place of the conduct alleged
o Number of incidents
o Names of potential student or staff witnesses
o Any actions taken in response

 The BPC, along with the School Leadership Team, will designate a person
or persons responsible for responding to bullying complaints.

 Every identified complainant will be followed up with by a member of the
School Leadership Team, or by their designee.

 Data on bullying will be reviewed at least twice a year by the Bullying
Prevention Committee.

Formal disciplinary action based solely on anonymous report(s) is not permitted.
Independent verification of the anonymous report is necessary in order for any
disciplinary action to be taken.

Investigative Procedures and Consequences for Bullying

If bullying is reported, the school will take the following course of action:

 Students will be separated (as deemed necessary).
 A full investigation will be conducted by the Dean’s office.

o As part of this investigation, the Dean’s office will determine whether the
bullying victim was targeted, or reported being targeted, wholly or in part,
due to the target’s race, age, marital status, creed, religion, color, sex,



disability, sexual orientation, gender identity or expression, physical
appearance, or national origin.

 Staff will do everything possible to protect the identity of the complainant. The
investigating person will make efforts to document the bullying from several
sources, in order to prevent others from assuming that the victim is the
complainant.

 Student victims and complainants may have a parent, advocate, or trusted adult
with them, if requested, during any part of the reporting and investigation
process.

 The Dean's office will review the complaint along with any other related
complaints, and will take steps to verify the information.

 Once the Dean's office has confirmed that a person has been the victim of
bullying, administrators will take prompt steps to determine who committed the
acts of bullying and whether others played a role in perpetuating the bullying.

If a report of bullying is substantiated, the following consequences will apply:

 Two-day suspension for any student(s) who participated in the bullying.
 Reinstatement meeting with parent/guardian upon conclusion of the suspension.
 If deemed appropriate by the Dean of Discipline, the student may be asked to

sign a contract stating that any future infraction for bullying will result in a
recommendation for expulsion from the school. The contract may include any or
all of the conditions outlined below:

o A formal letter of apology written by the bullying student(s) to the victim
and the victim’s family, if appropriate.

o A supervised project on bullying, including a research paper and daily
public announcements about the topic.

o Mandatory counseling for the bullying student(s).
o Mandatory appearance before the Board of Trustees for an official

reprimand.
o Mandatory attendance at a bullying seminar.

 Freire may define bullying as an act of violence and therefore a violation of
the Nonviolence Policy (See No Second Chances/Non-Violence Policy),
depending on facts and circumstances. The Dean may then make a
recommendation for expulsion if it is deemed necessary.

o In these cases, the Dean will be required to review the reason for the
decision to the student and parent, Head of Academic Supports, and the
Board of Directors.

 Any student who is a repeat offender will be recommended for expulsion from the
school, for violation of the No Second Chances and Non-Violence Policy.



Notification of Parents and Guardians

If a student is found to have bullied another student, or if a student has been a target of
bullying, that student’s parent(s), guardian(s), and/or relative caregiver(s) will be
notified.

Communication with Medical and Mental Health Professionals

Freire values the input and collaboration of outside professionals and will make every
effort to incorporate their voices where appropriate. Releases must be signed both at
school and at the physician or mental health professional’s office before communication
may take place according to HIPAA and FERPA guidelines.

If a parent refuses to sign a release form at school, the school will review this policy with
them, explaining the reasons that the release would be helpful to their child.

After confirmation that a child has been involved in a bullying incident, if the School
Leadership Team or their designee recommends that a mental health evaluation be
completed, the school may require that return to school be contingent upon the clinical
evaluation providing recommendations and treatment plan if identified as appropriate.

 During a student’s time away from school, the student may be sent
schoolwork to complete at home, and a tutor to continue their learning.

 Prior to return to school, student’s psychologist and appropriate members
of Freire’s staff will review the findings of the evaluation with the student
and their parent(s)/guardian(s).

Training and Education

Freire Charter School will provide yearly training of at least one (1) hour in the
identification and reporting of criminal youth gang activity pursuant to § 617, Title 11 of
the Delaware Code and bullying prevention pursuant to § 4112D, Title 14 of the
Delaware Code.  The training materials shall be prepared by the Department of Justice
and the Department of Education in collaboration with law enforcement agencies, the
Delaware State Education Association, the Delaware School Boards Association and
the Delaware Association of School Administrators.  Any in-service training required by
this section shall be provided within the contracted school year as provided in 14 Del. C.
§ 1305(e).

All school employees must either attend the provided training session live or participate
via the online training module provided by the DDOE through its Professional
Development Management System (PDMS). Regardless of the medium through which
they undergo training, staff with Identity Management System (IMS) accounts will verify
training by checking the assurance statement for the bullying/gang identification course
in the Blackboard course delivery system. School administration will finalize verification
through the PDMS.



Implementation

Freire Charter School’s bullying prevention program will be implemented throughout the
year, and integrated with the school’s discipline policies as well as with 14 Del. C. §
4112.

Accountability

The BPC will review and make any necessary improvements to the Anti-Bullying Policy
in the fall of each school year. The Board of Directors will vote to approve any changes
before January 1 of each year. At the same time, the BPC will also verify to the Board of
Directors the method and date of the policy’s distribution to all students, parents, faculty
and staff.

Immunity

A school employee, school volunteer, or student is individually immune from a cause of
action for damages arising from reporting bullying in good faith and to the appropriate
person or persons using the procedures specified in this policy. This immunity does not
apply if the act of reporting constituted gross negligence and/or reckless, willful, or
intentional conduct.

Keeping Kids Safe, No Matter Where or With What

Bullying is bullying whenever, wherever, and however it happens. It doesn’t matter
whether an incident took place on or off school grounds, or whose computer, account,
or software was used. If it affects the Freire community, it is relevant, and the Anti-
Bullying Policy and Non-Violence Policy apply.

In the scope of their lawful employment, Freire staff may use technology of any kind to
investigate a violation of the Anti-Bullying Policy.

Relationship to School Crime Reporting Law

An incident may meet the definition of bullying and also the definition of a particular
crime under State or federal law.  Nothing in this policy shall prevent school officials
from fulfilling all of the reporting requirements of § 4112, Title 14 of the Delaware Code,
or from reporting probable crimes that occur on school property or at a school function
which are not required to be reported under that section.  Nothing in this section shall
abrogate the reporting requirements for child abuse or sexual abuse set forth in Chapter
9 of Title 16 of the Delaware Code, or any other reporting requirement under State or
federal law.



School Ombudsperson Information

The Dean will automatically serve as Freire Charter School’s Department of Justice
School Ombudsperson. Their phone number will be provided in writing to parents,
students, faculty and staff, and will be available on the Freire Charter School website.
The Dean’s contact information will also be prominently displayed in the school.

Policy Notification

This policy will appear in the student and staff handbooks. If no handbook is available,
or it is not practical to reprint new handbooks, a copy of the policy will be distributed
annually to all students, parents, faculty and staff.

Rules and Regulations

Implementation of this policy shall comply with all rules and regulations the Delaware
Department of Education may promulgate to implement Title 14 Section 4112D of the
Delaware Code.

Why Address Bullying at Freire?

Freire stands against bullying in order to protect our students and their futures. Bullying
has a negative effect on every member of the Freire community:

 Students who are targets of bullying suffer physical and emotional harm.
 Bullies who are not held accountable for their actions may continue to abuse

others.
 Students who observe bullying may begin to feel unsafe at school, or be tempted

to engage in active bullying themselves.

Each of us carries the responsibility to keep Freire safe for everyone—which means that
we cannot stand by if one of our peers is being treated poorly. Bullying is an insidious
form of violence, which undermines community members’ sense of safety and trust in
their school. Freire takes an active and thorough approach to bullying prevention in
order to maintain a safe and respectful educational environment, where students trust
their teachers and peers to protect them from harm.



Attachment J

Memorandum on Student Attrition at Freire Charter School

To: Delaware Charter School Accountability Committee
From: Kelly Davenport and Bill Porter, Freire Charter School
Re: Understanding Attrition Rates at Freire Charter School Philadelphia

I. INTRODUCTION
Charter schools gain increased autonomy in their operational and curricular decisions in

exchange for increased accountability for their results. Parents, funders, and authorizers want
to be sure that charter schools provide students with a high-quality education. One statistic
that is increasingly examined in determining the quality of a charter school is the school’s
student attrition rate. This memorandum outlines several ways of calculating student attrition
as well as the context within which attrition rates are calculated in Philadelphia and Freire.

The charts below show a snapshot of Freire’s attrition data for 2012-2013.

Chart A: 2012-2013 Attrition Rates at Freire Charter School, by Campus
Middle School (5th-8th) High School (9th-12th) Whole School (5th-12th)

September to June 16.9 percent 12.2 percent 14.9 percent
June to September 0.8 percent 4.8 percent 2.2 percent
Annual Rate 17.7 percent 16.4 percent 17.1 percent

Chart B: Why students left Freire during 2012-2013
Middle School (5th-8th) High School (9th-12th) Whole School (5th-12th)

Code of Conduct 58.2 percent 45.3 percent 51.8 percent
Academics (approx) 15 percent 25-30 percent 25 percent
No show 19.0 percent 14.0 percent 16.5 percent
Moved out of district 6.3 percent 5.8 percent 6.1 percent

Across the two campuses for 2012-2013, the middle school had a higher annual attrition rate
than the high school. The 2012-2013 school year was the first year of operation for the middle
school, and we expect that as the school culture solidifies, the attrition rate will decrease to
some extent. During the 2012-2013 school year, Freire did not explicitly track the reasons that
students left the school, but the figures listed in Chart B have been compiled with input from
our Deans and from official enrollment records.  Though we are in the middle of the 2013-14
school year at present, we share our current attrition estimates below:

Chart C: 2013-2014 Attrition Rates at Freire Charter School, by Campus TO DATE*
Middle School (5th-8th) High School (9th-12th) Whole School (5th-12th)

September to End of
February

8 percent 10 percent 9 percent



Chart D: Why students have left Freire during 2013-2014 TO DATE*
Middle School (5th-8th) High School (9th-12th) Whole School (5th-12th)

Code of Conduct 68 percent 26 percent 47 percent
Academics (approx) 16 percent 33 percent 24.5 percent
No show 14 percent 32 percent 23 percent
Moved out of district 2 percent 2 percent 2 percent
Other 0 percent 7 percent 3.5 percent

*These numbers are estimates, as the 2013-14 school year is currently underway.

II. CALCULATING ATTRITION: WHAT DOES IT MEASURE?
There are several ways to calculate student retention at the school level. Each one is a

slightly different measure, and there are pros and cons of each metric. Several of the most
common calculations are defined and outlined below.

A. September to June
This calculation compares the number of students within a school building in September

(or at the beginning of the school year) to the number of those initial students who are still
students at that school in June (the end of the same school year). It captures the number of
students who leave the school during the school year. Since this rate includes only the students
who leave during the school year, it does not include students who transfer out of the school
during the summer because they move or decide to enroll in a different school. In this
calculation, students who do not satisfy the requirements to advance to the next grade level do
not affect the attrition rate at all, as long as they remain enrolled at the school for the entire
school year. Freire’s 2012-2013 September to June attrition rate for grades 5-12 was 14.9
percent.

B. June to September
This calculation compares the number of students enrolled in a school in June (at the

end of one school year) to the number of students enrolled in a school in September (at the
beginning of the following school year), with the exception of students who graduate. This
metric is designed to identify the number of students who transfer out of a school during the
summer. At Freire, many of the students who leave the school during the summer do so
because they move or because they do not want to complete Freire’s summer school program
and can transfer to their neighborhood high school and get credit for the courses they did not
pass at Freire. Similar to the above, in this calculation, students who do not satisfy the
requirements to advance to the next grade level do not affect the attrition rate at all, as long as
they remain enrolled at the school for the entire summer. Freire’s 2013 June to September
attrition rate for grade 5-12 is approximately 2.2 percent.

C. Annual Attrition Rate (September to September)
This calculation compares the number of students enrolled in a school in September of

one school year to the number of students enrolled in a school in September of the following
school year. It is designed to identify the number of students who transfer out of a school
during an entire 12-month period. This is essentially a combination of rates A and B above, and



gives an annual snapshot of student attrition. In this calculation, students who do not satisfy
the requirements to advance to the next grade level may cause the attrition rate to look
inflated, depending on whether the rate is calculated at the grade level or at the school level.
Freire calculates this rate at the school level, in order to include students who may not have
advanced to the next grade level but are still enrolled at the school. Freire’s 2012-2013 annual
attrition rate for 5th through 12th grade is approximately 17.1 percent.

D. 4-Year Cohort Attrition Rate
This rate compares the number of students who are enrolled in a school in September

of a given year (Year 1) to the number of students in that same cohort who are still enrolled in
the school four years later (Year 4). It is designed to identify the number of students who start
at a school and are still enrolled at that school four years later, regardless of whether or not
they stayed on grade level. Student retention rates are then aggregated up to the school level
to give a rate of retention for each school that serves students in grade 9-12. While this
provides the broadest view of student retention, it takes several years in order to identify
trends or changes since it is calculated four years after the students initially enter the school.
Freire’s 2012 4-Year Cohort Attrition rate for grades 9-12 is 30.7 percent, and historical trends
for this data point are included with additional context in Chart G below.

III. CONTEXT
A. In Charter Schools

Districts with many charter school options for students operate within a system of
choice. Parents and students have a menu of options for school, and charter schools work
within that in order to provide a specific type of program to prospective parents and students.
Within a system of choice, it follows that sometimes students and/or parents initially enroll in
schools that are not exactly the best fit for their needs or plans. This means that a certain
amount of attrition within charter schools is to be expected. At KIPP schools, for example, in
2010, 88 percent of KIPP students returned to their KIPP school the next school year.3 This
means that across all KIPP schools, on average, 12 percent of students did not return to their
KIPP schools from September 2009 to September 2010.

B. In Philadelphia
The School District of Philadelphia has authorized and operated a school district with

many different school options for students, particularly at the high school level. These options
include traditional neighborhood schools, citywide admission schools, selective admission
(magnet) schools, and charter schools, not to mention private and parochial schools. There are
over 100 public, private, and parochial high schools in Philadelphia. The Philadelphia School
Partnership (PSP), a local foundation dedicated to increasing the number of high quality schools
in Philadelphia, considers a 15 percent annual attrition rate acceptable for its portfolio schools,

3 “The Promise of College Completion: KIPP’s Early Successes and Challenges,” 2010:
http://www.kipp.org/files/dmfile/CollegeCompletionReport.pdf



plus or minus a few points depending on the type of school, the school’s grade configuration,
and other factors.

C. At Freire
Freire Charter School takes pride in the high standards we hold for students, and in the

fact that we provide substantial support programs for students in order to help them reach
their full academic potential while at Freire and after they graduate. We offer a college
preparatory curriculum, and while the vast majority of students who attend Freire are
specifically looking for a college prep program, we do find that there are some students,
particularly in 9th grade, who begin the academic year at Freire without being fully committed
to the college prep program we offer. This leads to the trend of having high student attrition
rates in the 9th grade, and significantly lower attrition rates for the rest of the high school
program. Chart E below details the annual grade-level attrition rates for our high school
students for 2012-2013.

Chart E: 2012-2013 attrition rates at Freire high school by grade level
Grade Level Attrition Rate
9th Grade 20.4 percent
10th Grade 14.2 percent
11th Grade 19.3 percent
12th Grade 10.4 percent

Freire’s 9th grade students have the highest attrition rate with 20.4 percent, with the attrition
rate for 10th-12th grade averaging 14.6 percent. The 2012-2013 annual attrition rate for grades
9-12 is 16.4 percent. The high 9th grade attrition rate clearly brings up the overall high school
attrition rate.

Chart F: 2013-2014 attrition rates at Freire high school by grade level TO DATE
Grade Level Attrition Rate
9th Grade 22 percent
10th Grade 24.5 percent
11th Grade 24.5 percent
12th Grade 9.5 percent

One issue that contributes to Freire’s annual attrition rate is the fact that many students
who enroll at Freire over the summer never even enter our doors in September. Pennsylvania
law requires charter schools to drop students from enrollment if they miss ten consecutive days
of school. Across the middle school and the high school in 2012-2013, a total of 27 students
were dropped from our enrollment because they failed to come to school for a full 10 days, and
failed to maintain contact with the school. This accounts for 16.5 percent of all students who
left Freire during the 2012-2013 school year and to date, 24% of all the students who have left
Freire during the 2013-14 school year. Figure 1 below shows how this trend broke down by
grade during the 2012-2013 school year.



Analysis of Figure 1 indicates that as a proportion of our overall student body, this type
of attrition was higher at the middle school (grades 5, 6, and 8) than we would expect. The
middle school student body made up just 46.3 percent of our entire student body, but 55.6
percent of our students who were dropped from enrollment after 10 consecutive days of
absences were middle school students. Similarly, the high school student body made up 53.7
percent of our entire student body, but only 44.4 percent of our students who were dropped
because of 10 consecutive days of absences. The middle school was a brand new program in
2012-2013 with all new students. We anticipate that over the next couple of years as the school
grows to full capacity and the number of new students at the middle school decreases, these
numbers will stabilize to some extent.

Another reason for student attrition at Freire relates to the different grading systems at
Philadelphia’s neighborhood schools and Freire Charter School. Within the School District of
Philadelphia, students can pass their classes with a final grade of 65 or better. Several charter
schools within Philadelphia have adjusted their passing grades based on their academic
expectations for students. At Freire, the passing grade for all courses is a 75. School leaders
decided upon this number as a reflection of our college preparatory mission. Students who are
serious about attending college will need GPAs of at least a 75 in order to be considered for
most post-secondary study. Furthermore, we believe that a 75 is the level at which we can
honestly consider that a student has a fair grasp of course material. Freire Charter School
provides many supports for students to ensure that students are able to meet the academic
expectations set for them and to prepare them for college. Students who do not meet the
requirements of a 75 are encouraged to do the necessary work during the summer to make up
the credits or to take the course again the following year.



We believe that there is only one public high school in Philadelphia with a passing rate
higher than Freire’s—Mastery Charter Schools’ passing rate is 76. This means that there are
times when Freire students do not pass a class by Freire’s standards, but have marks considered
“passing” within their neighborhood school or another charter school. Sometimes students who
do not pass one or more classes at Freire choose to enroll in a different school where their
marks are considered passing in order to avoid doing the work over the summer or retaking the
class during the following school year. While it is difficult to know for certain how many
students leave Freire in order to transfer because of their grades, we estimate that this may
have been the case during the 2012-2013 school year for between 25 and 30 percent of high
school students who transferred.

Freire Charter School also has a non-violent Code of Conduct. We have a no second
chances policy for violent actions in our schools. Our school leaders and board of directors
believe that ensuring the safety of our students is the number one priority in being able to build
a school culture where students can feel safe and concentrate on their education. If students
are involved in violent incidences, the school conducts due process hearings and students
either withdraw from the school or the board of directors takes a vote on expulsion.

During the 2012-2013 school year 45.3 percent of students who withdrew from the high
school withdrew due to violations of the Code of Conduct. Mainly, these students were
repeatedly violating one or a combination of Freire’s most important tenants—not to disrupt
the classroom, be defiant to anyone, or display aggressive behavior.

Freire Charter School has high standards for students and along with that we provide
strong academic, behavioral, and social supports for students in order to help them reach those
expectations. While it could be argued that these high expectations are leading to higher
attrition rates, we contend that high expectations in combination with ample supports also
leads to students who stay at Freire having higher rates of success in the long term.

That said, however, we do take our attrition rate seriously and over the past several
years have worked to put additional supports and systems in place in order to both keep
students on track and more closely monitor our attrition numbers. For example, in 2009,
Freire’s 4-year cohort attrition rate was 53 percent. Since then, we have added grade-level
academic advisors to connect with students and parents and help students stay on track
academically. We have seen consistent progress in decreasing our 4-year cohort attrition rate
since that change, as noted in Chart G below.

Chart G: Freire Charter School 2009-2012 4-Year Cohort Attrition Rate
Graduating
Class

4-Year Cohort Attrition Rate

2009 53.1 percent
2010 33.5 percent
2011 31.3 percent
2012 30.7 percent

In addition to programmatic changes to decrease our attrition rate, the 2013-2014
school year will see an increased capacity to collect and analyze Freire’s data surrounding



student attrition. Freire recently received grant funds from PSP to work with a data analysis
firm called Nesso to collect the necessary data and build an organizational dashboard. This
dashboard will be updated regularly for each Freire campus and will include YTD attrition
information. We plan to collect more detailed information from students who choose to leave
Freire in order to conduct a more detailed analysis of why students choose to leave the school.

Freire is also committed to networking with and learning from other charter schools
leaders to gain more information about student attrition rates throughout the charter sector,
particularly in Philadelphia and wherever else our growth will take us. Neither the state of
Pennsylvania nor the School District of Philadelphia tracks student attrition in charter schools in
a public way, so it is difficult to know how we compare to other schools. Our school leadership
is intent upon digging into this issue both as an institution and alongside other charter schools.

IV. CONCLUSION
When using student attrition or retention figures to evaluate the quality of a school in

Pennsylvania, it is important to note the context present within a system of choice. By its very
nature, a system of choice will see some flux of students between different schools as students
decide to transfer in order to attend a school that they feel is a better fit for them.
Furthermore, it is crucial to understand the nuances behind different methods of calculating
attrition and what information the different rates truly capture.

Freire Charter School remains committed to providing a college preparatory education
and to holding high academic and behavioral expectations for students. Along with those high
expectations, we offer students academic, social, and behavioral support programs to help all
of our students meet the expectations set for them. We are committed to expanding upon and
improving those supports however necessary to decrease our attrition rate, ensuring that more
students have access to the type of education we provide, and hope to improve upon these
rates not only in Philadelphia, but also, in Delaware, should we be lucky enough to be awarded
the opportunity there.



Attachment K
By-Laws of Freire Charter School Wilmington, Inc.

Adopted December ___, 2013

ARTICLE I
THE CORPORATION

Section 1. Name and Principal Office. Freire Charter School Wilmington, Inc. (the
“Corporation”) is a non-profit Delaware corporation having its principal office at 203 NE Front
Street, Suite 101, Milford, Kent County, DE.

Section 2. Non-Profit Corporation. The Corporation shall be incorporated as a
non-profit corporation under the Delaware General Corporation Law (the “DGCL”).

Section 3. Non-Membership Corporation. The Corporation is a non-membership
corporation and shall be governed by a Board of Directors (as defined below).

Section 4. Tax-Exempt Status. The Corporation shall apply for tax-exempt status
under Section 501(c)(3) of the Internal Revenue Code, as amended (the “Code”).

Section 5. Purposes. The purposes of the Corporation are to open and operate a
Charter School, as such term is defined in Title 14, Chapter 5 of the Delaware Code and
regulations associated therewith (collectively, the “Charter School Code”) and to conduct such
activities in connection with the foregoing as may be determined by the Board of Directors  and
as shall be permissible under the Charter School Code; provided, however, that such purposes
and business shall at all times be limited exclusively to those religious, charitable, scientific and
educational purposes that are “exempt purposes” within the meaning of Section 501(c)(3) of the
Code.  Without limiting the generality of the foregoing, to the extent permissible under the
Charter School Code the Corporation’s purposes shall include the following:

a) To create, establish and operate a Charter School (hereinafter, the
“School”);

b) To provide classroom instruction for its students, as well as such before-
school programs, after-school programs and other educationally related programs offered outside
the traditional school year as the Board of Directors shall authorize for the education of its
students;

c) To provide an accredited program in secondary education;

d) To lease or own and operate a school facility in New Castle County
Delaware, or at such other location as the Board of Directors shall determine;



e) To employ and train sufficient staff to provide instruction to students;

f) To establish policies, plans and procedures for the implementation and
administration of the designated purposes;

g) To enter into contracts agreements with outside entities in connection with
the foregoing purposes; and

h) To fulfill such other purposes and functions, consistent with the DGCL
and the Charter School Code, as the Board of Directors shall determine from time to time.

The organization shall engage directly in the support of such purposes and may
make distributions to other organizations that qualify as exempt organizations under Internal
Revenue Code § 501(c)(3), for use by the distributees in support of such purposes.

Section 6. Net Earnings.  No part of the net earnings of the Corporation shall inure
to the benefit of, or be distributable to, its directors, officers, or other private persons, except that
the Corporation shall be authorized and empowered to pay reasonable compensation for services
rendered and to make payments and distributions in furtherance of the purposes set forth in
Section 5 of these Bylaws.

Section 7. Political Activities Prohibited. No substantial part of the activities of the
Corporation shall be the carrying on of propaganda, or otherwise attempting to influence
legislation, and the Corporation shall not participate in, or intervene in (including the publishing
or distribution of statements) any political campaign on behalf of any  candidate for public
office.

Section 8. Discrimination Prohibited. The Corporation shall not, in the operation
of its activities in fulfillment of its corporate purposes, discriminate against students or applicants
on the basis of race, color, religion, national origin, sex, marital status, age, sexual orientation,
disability or on any other basis prohibited by applicable law; provided that Corporation may
conduct school classes for children of certain specified ages.

Section 9. Inconsistent Activities Prohibited. Notwithstanding any other provision
of these Bylaws, the Corporation shall not carry on any other activities not permitted to be
carried on (a) by a corporation exempt from federal income tax under § 501(c)(3) of the Code, or
(b) by a corporation, contributions to which are deductible under § 170(c)(2) of the Code.

ARTICLE II
BOARD OF DIRECTORS

Section 1. General Power and Authority. Subject to limitations imposed by law,
the Certificate of Incorporation, or these Bylaws, all corporate powers shall be exercised by or
under the authority of the Board of Directors (collectively, the “Board”; individually, a
“Director”). The Board has the power to manage the business of the Corporation.   The Board
may delegate such powers as it deems necessary and to the extent authorized by law.



Section 2. Founding Directors. For purposes of this Article II, the “Founding
Directors” shall mean the following individuals, who shall serve until the first Annual Meeting
(as defined below) at which Directors shall be elected by the Members in the manner set forth
below:

Name
1. Gerald Escovitz
2. Hal Real
3. Felicia Wenell
4. John Pierson
5. Henry Smith

Section 3. Election of Directors. No later than the first day the School is open with
students in attendance (the “First Instructional Day”) and each year thereafter, the Board shall
elect the Directors at the Annual Meeting of the Board.  Except for the Founding Directors, the
Directors shall include two (2) Directors who are parents of a currently enrolled student at the
School (“Parent Directors”), one (1) Director who is a certified teacher at the School (“Teacher
Director”), and two (2) Directors who are currently enrolled students at the School (the “Student
Directors”).  The Student Directors shall be non-voting members of the Board. A single
individual shall not represent both the Teacher Director and the Parent Director.

Section 4. Number of MembersDirectors.   The number of Directors shall be not
less than five (5) and no more than fifteen (15), and except for the Founding Directors as set
forth above, shall include the Parent Directors and the Student Directors.

Section 5. Term of Directors.  Directors shall be elected to for a term of three (3)
years.  No Directors shall serve more than three (3) consecutive terms beginning on the first
Annual Meeting.

Section 6. Meetings. The Board shall hold an Annual Meeting (the “Annual Meeting”)
and at least quarterly regular meetings each year.  The date and time of the Annual and regular
meetings shall be established by resolution of the Board.  Special meetings of the Board may be
called by or at the request of the President or by request of at least 25% of the Board.  Any such
request by the Directors shall state the time and place of the proposed special meeting.

Section 7. Open Meetings.  From and after the issuance of a charter to the
Corporation permitting its operation of a charter school (the “Charter”), and so long as such
Charter remains in effect, every annual, regular, or special meeting of the Board shall be open to
the public, except as provided in the Delaware Freedom of Information Act, 29 Del. C. § 10001
et seq. (“FOIA”).  Notice of the time and place of any meeting shall be given, and a record of the
meetings shall be taken, in the manner provided in FOIA.  No Directors shall conduct a meeting
(as such term is defined in FOIA), except as provided in FOIA.  Directors may participate in an
open or closed meeting of the Board by video conference to the extent, and under the procedure,
authorized under FOIA.

Section 8. Quorum.  A majority of the Board shall constitute a quorum for the
transaction of business at any meeting thereof.



Section 9. Acts of the Board.  The act of a majority of the Directors present at a
meeting at which a quorum is present shall be the act of the Board.

Section 10. Subsequent Vacancies. Any vacancy occurring on the Board and any
increase to be filled by reason of an increase in the number of Directors may be filled by the
affirmative vote of a majority of the remaining Directors, even if less than a quorum of the
Board.  The qualifications of such new Director shall be determined in accordance with Section 3
above.

Section 11. Removal. Any Director may be removed by a two-thirds (2/3) vote of the
remaining Directors for any of the following reasons:

a. Failure to perform his/her duties as a Director; or
b. Missing more than three (3) meetings in one fiscal year without reasonable

justification; or
c. Violating any of the obligations set forth in the DGCL or the Charter

School Code; or
d. If it is in the best interest of the Corporation or the School.

Section 12. Management Company. The Board may employ a consulting company
or consultant or agent on behalf of the Corporation, at a compensation rate established by the
Board, to perform duties and services authorized by the Board.  A member of the Board, or any
person or entity affiliated with or related to a member of the Board, may serve as managing agent
if the Board appoints such party, subject to the requirements and limitations set forth in these
Bylaws.

Section 13. Duties of Directors.  A Director shall discharge the Director’s duties,
including the Director’s duties as a member of a committee, in good faith, with ordinary care,
and in a manner the Director reasonably believes to be in the best interest of the Corporation.  In
the discharge of any duty imposed or power conferred on a Director, including as a member of a
committee, the Director may in good faith rely on information, opinions, reports, or statements,
including financial statements and other financial data, concerning the Corporation or another
person that were prepared or presented by:

a) One or more officers or employees of the Corporation;

b) Legal counsel, public accountants, or other persons as to matters the
Director reasonably believes are within the person’s professional or expert competence; or

c) A committee of the Board of which the Director is not a member.

A Director is not relying in good faith, within the meaning of this Section, if the Director has
knowledge concerning a matter in question that makes reliance otherwise permitted by this
section unwarranted.  A Director is not liable to the Corporation, any member, or any other
person for any action taken or not taken as a Director if the Director acted in compliance with
this Section.  A person seeking to establish liability of a Director must prove that the Director has
not acted in good faith, with ordinary care, and in a manner the Director reasonably believes to
be in the best interest of the Corporation.



ARTICLE III
OFFICERS

Section 1. Officers. The officers of the Corporation shall consist of a President, one
or more Vice Presidents (the number thereof to be determined by the Board), a Secretary, a
Treasurer, and such other officers as may be elected in accordance with the provisions of this
Article.  The Board may elect or appoint any other officers as it shall deem desirable, such
officers to have the authority and perform the duties prescribed from time to time by the Board.
Any two or more offices may be held by the same person.

Section 2. Election.  The officers shall be elected at the first Annual Meeting of the
Corporation.  Thereafter, officers of the Corporation shall be elected annually by the Board.
New offices may be created and filled at any meeting of the Board.  The officers may, but need
not, be members of the Board.

Section 3. Removal.  Any officer elected or appointed by the Board may be removed
by the Board, at any time, with or without cause, by a majority vote of the Directors.

Section 4. Vacancies. A vacancy in any office because of death, resignation,
removal, disqualification or otherwise, may be filled by the Board by a majority vote of the
Directors.

Section 5. President. The President shall preside at all meetings of the Board.  He or
she may sign, with the Secretary or any other officer authorized by the Board, any deeds,
mortgages, bonds, contracts, or other instruments which the Board has authorized to be executed,
except in cases where the signing and execution shall be expressly delegated by the Board or by
these Bylaws or by statute to some other officer or agent of the Corporation; and in general he or
she shall perform all duties incident to the office of President and such other duties as may be
prescribed by the Board from time to time.

Section 6. Vice President(s).  In the absence of the President or in event of his or her
inability or refusal to act, the Vice President (or in the event there be more than one Vice
President, the Vice President in the order of their election or in their designation of authority)
shall perform the duties of the President, and when so acting, shall have all other powers of and
be subject to all the restrictions upon the President.  Any Vice President shall perform such other
duties as from time to time may be assigned to him or her by the president or by the Board.

Section 7. Treasurer.  The Treasurer shall have charge and custody of and be
responsible for all funds and securities of the Corporation, receive and give receipts for moneys
due and payable to the Corporation from any source whatsoever, and deposit all such moneys in
the name of the Corporation in such banks, trust companies or other depositaries as shall be
selected in accordance with the provisions of these Bylaws; and in general perform all the duties
incident to the office of Treasurer and such other duties as from time to time may be assigned to
him or her by the President or by the Board.  If required by the Board, the Treasurer shall give a
bond for the faithful discharge of his or her duties in such sum and with such surety or sureties as
the Board shall determine.  In addition to the foregoing, the Treasurer shall present annually to
the Board a report showing in appropriate detail the following: (a) the assets and liabilities of the
Corporation as of the end of the fiscal year immediately preceding the date of the report; (b) the



principal changes in assets and liabilities during the year immediately preceding the date of the
report; (c) the revenue receipts of the Corporation for the year immediately preceding the date of
the report; (d) the expenses or disbursements of the Corporation during the year immediately
preceding the date of the report.

Section 8. Secretary.  The Secretary shall keep the minutes of the meeting of the
Board in one or more books provided for that propose; see that all notices are duly given in
accordance with the provisions of these bylaws or as required by law, including, but not limited
to FOIA; be custodian of the corporate records, keep a register of the post-office address of each
Director which shall be furnished to the Secretary by such member; and in general perform all
duties incident to the office of Secretary and such other duties as from time to time may be
assigned to him or her by the president or by the Board.

ARTICLE IV
COMMITTEES

Section 1. Executive Committees.  The Board of Directors, by resolution adopted by
a majority of the Directors in office, may designate and appoint an Executive Committee, which
shall consist of five (5) members including the President (who will chair the Executive
Committee), the Vice-President, the Secretary, the Treasurer and one-at large member.  The
Executive Committee to the extent provided in such resolution, shall have and exercise the
authority of the Board of Directors in the management of the Corporation, except that no such
committee shall have the authority of the Board of Directors in reference to amending, altering or
repealing the bylaws; electing, appointing or removing any member of any such committee or
any Director or officer of the Corporation; amending the articles of incorporation; restating
articles of incorporation; adopting a plan of merger or adopting a plan of consolidation with
another corporation; authorizing the sale, lease, exchange or mortgage of all or substantially all
of the property or assets of the Corporation; authorizing the voluntary dissolution of the
Corporation or revoking proceedings thereafter; adopting a plan for the distribution of the assets
of the Corporation; or amending, altering or repealing any resolution of the Board of Directors
which by its terms provides that it shall not be amended, altered or repealed by such committee.
The designation and appointment of any such committee and the delegation of authority to such
committee shall not operate to relieve the Board of Directors, or any individual Director, of any
responsibility imposed upon it or him or her by law.

Section 2. Finance Committee.  The Finance Committee shall consist of three (3)
members including the Treasurer and two (2) at-large member.  The Head of the School may sit
on the Finance Committee as a non-voting member.  The Finance Committee shall assist in the
preparation, review and evaluation of annual budgets and financial reports.

Section 3. Other Committees. Other committees not having and exercising the
authority of the Board of Directors in the management of the Corporation may be appointed in
such manner as may be designated at a meeting at which a quorum is present, and may consist of
one or more Directors or others.  Such committees may include (by way of illustration and
without requirement or limitation) an election committee, an audit committee, a
recruitment/retention committee, a human resources committee, and a curriculum committee.



Any committee member may be removed, at any time with or without cause, by the person or
persons authorized to appoint such member.

Section 4. Appointment.  The at-large member of the Executive Committee
established pursuant to Section 1 shall be selected by a majority of the Board of Directors.
Unless otherwise provided for herein, the members of any other committee shall be selected by
the President; or, at the option of the President, the chair of a committee may be selected by the
President, with the authority to select committee members delegated to the committee chair.

Section 5. Vacancies.  Vacancies in the membership of any committee may be filled
by appointments made in the same manner as provided in the case of the original appointments.

Section 6. Quorum.  Unless otherwise provided in the resolution of the Board of
Directors designating a committee, majority of the whole committee shall constitute a quorum
and the act of a majority of the members present at a meeting at which a quorum is present shall
be the act of the committee.

Section 7. Procedures.  Each committee may adopt rules for its own government not
inconsistent with these Bylaws or with rules adopted by the Board of Directors.

Section 8. Open Meetings.  Every meeting of a committee shall be open subject to
the public to the extent required under requirements of FOIA.

ARTICLE V
COMPENSATION AND INDEMNIFICATION

Section 1. Director Compensation.  Directors serve as volunteers and will not
receive compensation.

Section 2. Officer Compensation.  Officers serve as volunteers and will not receive
compensation.

Section 3. Indemnification. The Corporation shall indemnify any person who was or
is a  party or is threatened to be made a party to any threatened, pending or completed action, suit
or proceedings, where civil, criminal, administrative or investigate (other than an action by or in
the right of the Corporation) by reason of the fact that he or she is or was a Director, officer,
employee or agent of the Corporation, or is or was serving at the request of the Corporation as a
Director, officer, employee or agent or another corporation, partnership, joint venture, trust or
other enterprise, against expenses (including attorneys’ fees), judgments, fines and amounts paid
in settlement actually and reasonably incurred by him or her in connection with such action, suit
or proceeding, if he or she acted in good faith and in a manner he or she reasonably believed to
be in or not opposed to the best interests of the Corporation and, with respect to any criminal
action or proceeding, had no reasonably cause to believe his or her conduct was unlawful. This
indemnification shall be to the fullest extent authorized or permitted under the DGCL or other
applicable law, and shall be subject to the limitations, restrictions, and conditions for
indemnification set forth in the DGCL.



The indemnification provided by this section shall not be deemed exclusive of any other rights to
which any person seeking indemnification may be entitled under any bylaws, agreement, statute,
court decision or otherwise, nor or hereafter in effect, both as to action in his or her official
capacity, and as to action in another capacity which holding such office, and shall continue to a
person who has ceased to be a Director, officer, employee or agent and shall inure to the benefit
of the heirs, executors and administrators of such a person.

Expenses incurred in defending a civil or criminal action, suit, or proceeding described in this
section may be paid by the Corporation in advance of the final disposition of the action, suit, or
proceeding as authorized by the Board of Directors on receipt of an undertaking by or on behalf
of the Director, an officer, an employee, or an agent to repay the amount unless it is ultimately
determined that the party is entitled to be indemnified by the Corporation as authorized in this
section.

Section 4. Insurance.  The Corporation shall purchase and maintain insurance on
behalf of any person who is serving the Corporation in any capacity, or is or was serving at the
request of the Corporation as a Director, officer, employee or agent of another corporation,
partnership, joint venture, trust or other enterprise against any liability asserted against him or
her and incurred by him or her in any such capacity, or arising out of his or her status as such,
whether or not the Corporation would have the power to indemnify him or her against such
liability under the provision of this Article or of the DGCL.

Section 5. Fidelity Loss.  The Treasurer, at the direction of the Board of Directors,
shall arrange for and maintain on behalf of the Corporation insurance or other suitable protection
against fidelity losses and against such other losses as the Board of Directors may deem
appropriate.

ARTICLE VI
CONTRACTS, CHECKS, DEPOSITS AND FUNDS

Section 1. Contracts.  The Board of Directors may authorize any officer or officers,
agent or agents of the Corporation, in addition to the officers so authorized by these Bylaws, to
enter into any contract or execute and deliver any instrument in the name of and on behalf of the
Corporation, and such authority may be general or confined to specific instances.

Section 2. Checks, Etc.  All checks, drafts or orders for the payment of money, notes
or other evidence of indebtedness issues in the name of the Corporation, shall be signed by such
officer or officers, agent or agents of the Corporation and in such manner as shall from time to
time be determined by resolution of the Board of Directors. In the absence of such determination
by the Board of Directors, such instruments shall be signed by the treasurer or the president of
the Corporation.

Section 3. Corporate Funds. All funds of the Corporation shall be deposited from
time to time to the credit of the Corporation in such banks, trust companies or other depositaries
as the Board of Directors may select.



Section 4. Loans.  No loans shall be contracted on behalf of the Corporation and no
evidence of indebtedness shall be issued in its name unless authorized by a resolution of the
Board of Directors.  Such authority may be general or confined to specific instances.  No loan,
advance, overdraft or withdrawal by an officer or Director of the Corporation, other than in the
ordinary and usual course of the business of the Corporation, shall be made or permitted.  Any
authorization for a borrowing may be general or confined to specific instances, and may include
authorization to pledge, as security for borrowing so authorized any and all securities and other
real or personal property, or both, at any time held by the Corporation.

Section 5. Donations.  The Board of Directors may accept on behalf of the
Corporation any contribution, gift, bequest or devise for the general purposes or for any special
purpose of the Corporation.

Section 6. Conflicts.  The Board of Directors is subject to the State Code of Conduct
as set forth in Title 29, Chapter 58 of the Delaware Code (the “Code of Conduct”) and any action
of the Board of Directors shall be in accordance with the Code of Conduct.

ARTICLE VII
BOOKS AND RECORDS

Section 1. Books and Records. The Corporation shall keep correct and complete
books and records of account and shall also keep minutes of the proceedings of the Board of
Directors and committees having any of the authority of the Board of Directors.  All books and
records of the Corporation may be inspected by any Director, or his or her agent or attorney, for
the proper purpose of any reasonable time.

Section 2. Financial Accounting.  The Corporation shall use financial accounting
practices consistent with the Delaware financial accounting manual; shall obtain an annual audit
of its financial affairs by a certified public accountant; and shall, in all respects, comply with the
financial accounting requirements imposed under the Corporations Code and the Charter School
Code.

Section 3. Public Records.  All “public records,” as such term is defined in FOIA,
shall be collected, assembled, maintained, preserved or destroyed, withheld or disclosed or
otherwise made available to the public, all as provided in such chapter.

ARTICLE VIII
COMPLIANCE AND INTERPRETATION

Section 1. Compliance.  The Corporation shall at all times operate in compliance
with the requirements imposed under the Corporations Code, the Charter School Code, the
Internal Revenue Code, and other applicable laws relating to a non-profit, tax-exempt
corporation operating an open-enrollment charter school.  The Corporation shall further operate
at all times in compliance with the charter granted to it to operate an open-enrollment charter
school under the Charter School Code.



Section 2. Interpretation.  These Bylaws, and any resolution subsequently adopted
by the Board of Directors, shall be interpreted consistent with the requirements of Section 1 of
this Article.

ARTICLE IX
ADDITIONAL PROVISIONS

Section 1. Plan of Liquidation or Dissolution. A plan providing for the distribution
of assets, not inconsistent with the provisions of these Bylaws or the Corporations Code, may be
adopted by the Corporation in the process of dissolution and shall be adopted by the Corporation
for the purpose of authorizing any transfer or conveyance of assets for which the Corporations
code requires a plan of distribution, in the following manner: A plan of distribution shall be
adopted at a meeting of the Board of Directors upon receiving the vote of a majority of the
Directors in office.

Section 2. Fiscal Year. The fiscal year shall be July 1st to June 30th.

Section 3. Amendments. Subject to the limitations set forth herein, these Bylaws
may be amended, altered, repealed or added to at any regular or special meeting of the Board by
affirmative vote of a majority of the whole Board; provided, however, that no amendment shall
authorize the Directors of the Corporation to conduct the affairs of the Corporation in any
manner or for any purpose contrary to the provisions of Section 501(c)(3) of the Internal
Revenue Code of 1986, as amended, or the corresponding provision of any subsequent United
States Internal Revenue laws.

Section 4. Severability. If any of the provisions of these bylaws are held to be
partially or wholly invalid or unenforceable for any reason, that holding shall not affect, alter, or
impair any of the other provisions of these bylaws or the remaining part of any provision that is
held to be partially invalid or unenforceable.  In such an event, these bylaws shall be construed
as if the invalid or unenforceable provisions were omitted.

Section 5. Seal. The Corporation shall have no seal.
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Attachment M
Detailed Start-Up Plan for Freire Charter School Wilmington











Attachment N
Letter of Support from Buccini/Pollin Group Regarding Building Facility



Attachment P
Budget and Finance Documents

In this section of Freire’s response to the Initial CSAC Report, you will find the following
documents:

1) Revised Attachment 20:  5-Year CMO Pro Forma

2) Revised Attachment 21:  5-Year CMO Budget Narrative

3) Years 1-3 State and Local Funding Sheets for Target Enrollment

4) Years 1-3 State and Local Funding Sheets for 80% Enrollment

5) Budget Worksheets at Target Enrollment

6) Budget Worksheets at 80% Enrollment

7) Budget Narrative at Target Enrollment

8) Budget Narrative at 80% Enrollment







Year 1:  Target Enrollment



Year 2: Target Enrollment



Year 3:  Target Enrollment



Year 1:  80% Target Enrollment



Year 2:  80% Target Enrollment



Year 3:  80% Target Enrollment



Budget Worksheets at Target Enrollment







Budget Worksheets at 80% Target Enrollment







Freire Charter School New Charter Application Budget Narrative
Attachment 17

For Budget Sheets based on Target Enrollment
Updated 3/9/2014

State and Local Funds

Line 1 – The state appropriations recorded in the budget were derived from the “Revenue
Estimates” worksheets.

http://www.doe.state.de.us/infosuites/schools/charterschools/files/RevenueEstimates121313.xls

As indicated by our completed worksheets (Attachment ____ ), we expect 40% of our students to
reside in Red Clay SD, 40% in Christina SD, 10% in Colonial SD, and 10% in Brandywine SD.
We expect about 13% of our students to be special ed (basic.)  That percentage is consistent with
our special ed enrollment numbers in Philadelphia.

Line 2 – The SD Local Fund Transfers amounts were derived from the “Revenue Estimates”
worksheets utilized in Line 1.

Line 3 – Carryover funds from prior fiscal year budgets were brought forward.

Line 4 - 11 and Line 13 – See attached Salary Schedule.  We plan to hire 6 teachers for every
100 students.  The teachers are expected to be primarily TFA-type teachers with bachelor
degrees.  Special ed teachers earn more than regular ed teachers.  Salaries will increase by 3% in
Years 1 & 2 and then remain constant in the years thereafter.  We expect to have 53 FTE when
we are fully enrolled with 560 students.

Line 12 – We do not plan to hire in-house substitute teachers.  We will contract with an agency
that provides substitute teachers on an as-needed basis.  The cost of that service is included in
Contracted Services (Line 31.)

Line 14 – Line 14 is automatically calculated, OECs projected at inflationary increased rate of
30.70%.

Line 15 – Health insurance costs were calculated utilizing State of Delaware Basic Plan Blue
Cross Blue Shield rates. Based on demographics at our Philadelphia campuses, we anticipate
about two-thirds of our employees will be enrolled at the Single rate, 19% of the staff will be
enrolled at the Family rate, and the remainder will be enrolled as Employee/Spouse or
Employee/Children.

Line 16 – The school will offer no other benefits.

Line 17 – The amount indicated for transportation was derived by using $350 annual DART bus
pass multiplied by the number of students enrolled. In Philadelphia, all high school students are
issued SEPTA passes as their means of school transportation.  The program works well, is cost
effective, and allows students who are involved in afterschool activities or sports flexibility as to



when they need to leave the school.  We have researched bus routes for the school districts from
which we expect to draw students to ensure that there is sufficient public transportation serving
those districts.

Line 18 –N/A

Line 19 – N/A

Line 20 – Extra Curricular is comprised of Sports, Afterschool Activities, and Student Activities
such as field trips, dances, prom, senior class activities, school spirit, pep rally, etc.  The amount
is based on what we typically spend on such activities in Philadelphia.

Line 21 – Supplies and Materials consist of instructional supplies and instructional software for
the classrooms and supplies for the nurse’s office.  Examples of instructional supplies are science
lab materials, art class supplies, graphing calculators, etc.

Line 22 – The amount for textbooks is based on what we typically spend on books at our Phila
HS.

Line 23 – N/A

Line 24 – The amounts budgeted in Line 24 are for external professional development such as
external conferences, workshops, seminars, and college courses. We consider external
Professional Development to be a discretionary cost and make it available to staff when our
budget allows for this type of spending. Since we will have only 31 staff members in Year 1, we
don’t anticipate making it available that year. It will be available in subsequent years on a limited
basis. It is important to note that external professional development is separate from Freire’s
internal professional development program. Our internal program is developed by the leadership
team and master teachers, does not incur additional costs, and is delivered on a regular schedule,
such as bi-weekly.

Line 25 – N/A

Line 26 – Drivers Education program. Cost of leasing one vehicle from Fleet services at an
annual rate of $6300 and $110 per pupil instructional supplies.  Anticipated 112 sophomores
enrolled each year.

Line 27 – We plan to contract with an outside company that offers speech therapy, academic
evaluations, etc.  The cost is based on what we typically incur at our Phila HS.

Line 28 – N/A
Line 29 – N/A
Line 30 – N/A

Line 31 – We plan to contract with an outside company that provides substitute teachers.  This
category also includes money budgeted for educational consultants that we may want to utilize as
necessary.  An example is hiring a math coach to work with our math teachers on delivering
effective lessons.  The amounts we budgeted are based on use of such services in Philadelphia.



Line 32 – Other costs are miscellaneous costs for instruction support.

Line 33 – The amount budgeted for insurance is based on a full insurance package for our Phila
HS.

Line 34 –We are in negotiations to lease a state owned building located at 920 N. French St. The
entire building is 59,244 sq ft. We believe that we can rent the space for $11.50 per sq ft. The
amount of space we occupy will increase as we ramp up enrollment from Year 1 to Year 3.
Specifically, we expect to occupy about 36,000 sq ft in Year 1, 54,000 sq ft in Year 2, and the
full 59,244 sq ft in Year 3 and beyond. The $11.50 rate is purely base rent. We do not expect
the landlord to charge us for CAM since we will pay for our own utilities, insurance, janitorial,
maintenance and repairs, building security system, etc.

Line 35 – There will be no mortgage in the initial charter.

Line 36 – The utilities for our Phila HS cost about $80,000 annually.  We used a comparable
amount for this budget and adjusted it based on the amount of building square footage we plan to
utilize each year.

Line 37 – We do not employ janitorial staff.  Instead, we will contract with an outside cleaning
company and negotiate for reduced fees in years 1 & 2 since we will be occupying less
classrooms, offices, etc.  Maintenance also includes routine maintenance and repairs such as
hiring plumbers, electricians, locksmiths, etc when needed.  It also includes trash removal
services, exterminators, and shredding services.

Line 38 – This includes internet access, landlines, VoIP service, cell phones, and aircards.  These
services can be discounted up to 90% by E-rate, a federal program that provides funds to help
schools pay for their telecommunications.  The amount shown is net of e-rate funds and is
comparable to that of the Phila HS.

Line 39 – N/A.

Line 40 – N/A.

Line 41 – Facilities supplies are budgeted here. Typical supplies include toilet paper, trash bags,
soap, paint, hardware, etc.  The amount is based on actual usage in Phila.

Line 42 – We plan to lease a postage meter and certain computer equipment.  This category also
includes maintenance costs for copiers and computers.  The amount is comparable to that of our
Phila HS.

Line 43 – This category consists of computers, laptops, servers and projectors that Freire
purchases.  The amount is less in years 1 & 2 to reflect the lower enrollment levels.  The
amounts are based on similar purchases in Phila.

Line 44 – This category consists of general office supplies as well as supplies and materials
purchased by Administration.  This may include items such as supplies for Professional
Development week, decorations for the school, and supplies utilized by the Admissions office.
The amounts are based on similar purchases in Phila.



Line 45 – We outsource the printing of our Parent Student Handbook.  We will also utilize a
printshop such as Fedex Kinkos for color copies, posters, laminated items, etc.  The amounts are
based on similar purchases in Phila.

Line 46 – Postage and Shipping expenses are based on similar costs at the Phila HS.  Since we
will have lower enrollment during the first two years, our postage cost should be lower since we
will have less families to mail letters to.

Line 47 – We will advertise in local newspapers and perhaps on the radio to promote Freire’s
excellence to as many families as possible.  We will also hold open houses and attend high
school fairs.  We will also conduct presentations at middle schools and distribute materials.  The
amount is based on similar student recruiting efforts in Phila.

Line 48 – We plan to recruit teachers by advertising on websites that target DE teachers
specifically. We will also hire teachers through TFA.  TFA charges a fee for this. The amount is
based on similar teacher recruiting efforts in Phila.

Line 49 – In Philadelphia, we utilize an E-rate consultant to help us apply for e-rate funds that go
toward the cost of telecom and certain IT infrastructure.  We plan to use the same consultant in
DE.

Line 50 – Other costs consists of legal fees, consulting fees, meals and travel expense incurred
by Administration, and interest and principal payments on the $400,000 loan incurred in Year 0.

Legal fees is budgeted at $30,000 in year 1 and increases to $60,000 in year 3.  These costs are
based on similar legal costs in Phila.

Repayment of $400,000 bank loan - If we assume similar loan terms as what we received for our
middle school in Phila (20 year loan at 5% fixed rate interest,) then the principal & interest
repayment will be approximately $32,000 annually.

Line 51-Fees consist of CMO Fees that are charged as a percentage of total revenue.  The
percentages are as follows:

Year 1:  8%
Year 2:  7%
Year 3:  6%
Year 4:  6%

Please see Attachments 20 & 21 for the CMO’s 5-year pro forma which includes revenue from
DE campus. The majority of the CMO fees is paid out of Other Funds with the balance paid out
of state and local funds.

Line 52-53 N/A



Line 54 - Accounting and payroll costs consist of the annual audit fee and the cost of financial
management company (Michelle Lambert) to provide FSF, PHRST, Human Resource, Benefit,
Payroll, Budgeting and Financial Reporting support. After consulting with local experts in
Wilmington, we budgeted $14k for the annual audit in all years.  We budgeted $60k for the
financial management company in Years 1 & 2.  In Year 3, we will hire an in-house Business
Manager and scale back on the services contracted with Ms. Lambert.  Thus the cost of her
services will reduce to $40k annually in Years 3 & 4.

Line 55 – N/A

Line 56 – Our school will consist of grades 8-12 and each grade level will have 112 students.  In
year 1, we will enroll students in grades 8-10.  In year 2, we will add grade 11.  In year 3, we’ll
add grade 12 and be at full capacity.

Federal Funds

Line 1 – The Entitlement funds included are Title I, Title II and IDEA and the amounts are an
average of what is awarded to a charter school with a similar program and enrollment.

Line 2 – N/A

Line 3 – We plan to use Title I money to pay for one classroom teacher in the subject of Catch-
up Reading or Catch-up Math. Title I is a supplemental grant and the funds can’t be used to
supplant. Our Catch-up Reading / Catch-up Math course is a supplemental education program
that would cease in the absence of the federal funding.

Lines 4 – We plan to use IDEA money to fund one to two special ed teachers.  The Federal
Funds budget sheet indicates how many special ed teachers will be funded and in which years.

Line 5 and Lines 7-12:  None of these positions will be funded by federal funds.

Line 6 – At Freire, the positions of Academic Advisor and College Counselor fall into the
category of “Counselors.”  We plan to use Title I money to pay for 2-3 such counselors.  The
Federal Funds budget sheet indicates how many counselors will be funded and in which years.

Line 13 – Line 13 is automatically calculated, OECs projected at inflationary increased rate of
30.70%.

Line 14 – See narrative for Line 15 under State/Local Funds.

Line 15 – The school will offer no other benefits.

Line 16-19 – N/A

Line 20 – Supplies and materials used in federal funded activities.

Line 21 & 22 – N/A



Line 23 – Professional development activities under the Title II grant. Our Title II funds will be
used to provide ongoing training that helps teachers develop deeper understanding of academic
subjects and learn strategies to help students meet high academic standards. This may be in the
form of workshops provided by independent consultants / coaches.

Line 24-41  N/A

Line 42 - Supplies and materials used in federal funded activities.

Line 43-53  N/A

Other Funds

Line 1 - Longwood Foundation has awarded Freire grant money to open a school in DE.  The
total grant amount is $400,000:  $100,000 paid upfront in the form of a check, and up to
$300,000 as a matching grant if we raise $300,000 by September 2014.

Line 2 – Freire Foundation is a separate entity whose purpose is to raise money for Freire’s
various campuses. Freire Foundation will donate $300k to Freire Wilmington in Year 0.  That
money has already been raised and deposited in Freire Foundation’s bank account.

Line 3 – As outlined in our attached fundraising plan, Freire plans to fundraise $300,000 of new
money each year.

Line 4 – We will borrow $400k from a bank to help pay for start up costs. When Freire opened
its middle school in 2012, we were able to secure a $4.55M loan from The Reinvestment Fund.
Attached is the commitment letter for that loan. As soon as we are granted a Delaware charter,
we will work on procuring a loan of an appropriate amount for our start up year. We expect that
amount to be about $400k.

Line 5 – Cafeteria funds under “Other Funds” represent the funding and expenditures
anticipated from participation in the USDA child nutrition program. We expect to break even on
the Lunch Program.

Line 6-20  N/A

Line 21 - Food Service will be outsourced to a qualified food service vendor in accordance with
regulation of the Free & Reduced Lunch program. Our local experts in Wilmington who have
experience with opening and operating charter schools have advised us that it costs about $320k
to feed 560 students. We then prorated that amount to reflect lower enrollment levels in Years 1
& 2.

Line 22  N/A



Line 23 & 24 – During the start up year, we will buy $100k worth of books and classroom
materials. This is consistent with the amount purchased when we opened Phila MS.

Line 25-29 – N/A

Line 30 – Rather than outfitting the classrooms with smartboards which are costly and break
easily, we will utilize the latest technology of a tablet and projector.  We have seen this
technology in place at other charter schools and are impressed with it. The technology should
cost about $2000 per classroom.  We anticipate 22 classrooms, meeting rooms, etc.

Line 31 – NA

Line 32 – We expect a computer lab with 25 computers to cost $50k.  This is comparable to our
computer lab at the Phila MS.

Line 33 – N/A

Line 34 – This is furniture specifically for students:  lockers, classroom desks, chairs, tables, and
cafeteria furniture.  The amount is consistent with what we spent when we furnished the Phila
MS.

Line 35 – Lenders often require borrowers to purchase insurance as part of the loan process /
building renovation process.  The amount is based on our Phila MS startup.

Line 36-41 – N/A

Line 42 – We have budgeted $300k for the architect, project management firm, inspector fees
and appraiser fees.  The amount is based on our Phila MS startup.

Line 43 – We have budgeted $100k for the building’s security system and signage.  The amount
is based on our Phila MS startup.

Line 44 – NA

Line 45 – We will purchase two copiers and telephone hardware that will work on a VoIP
system.  The amount is based on our Phila MS startup.

Line 46-50 – N/A

Line 51 – The building will need to be appropriately cabled , networked, and equipped with
servers, desktops, WAPS, drops, etc.  The amount is based on our Phila MS startup.

Line 52 – We budgeted $100k for legal fees and $40k for an IT consultant/project manager.  The
amounts are based on our Phila MS startup.

Line 53 – Please see the narrative for Line 51 under State/Local Funds.

Line 54-56 – N/A



Line 57 – Bank application fee and title & recording costs.  The amounts are based on our Phila
MS startup.



Freire Charter School New Charter Application Budget Narrative
Attachment 17

For Budget Sheets based on 80% Enrollment
Updated 3/9/2014

State and Local Funds

Line 1 – The state appropriations recorded in the budget were derived from the “Revenue
Estimates” worksheets.

http://www.doe.state.de.us/infosuites/schools/charterschools/files/RevenueEstimates121313.xls

As indicated by our completed worksheets (Attachment ____ ), we expect 40% of our students to
reside in Red Clay SD, 40% in Christina SD, 10% in Colonial SD, and 10% in Brandywine SD.
We expect about 13% of our students to be special ed (basic.)  That percentage is consistent with
our special ed enrollment numbers in Philadelphia.  See the narrative for Line 56 below for an
explanation of the enrollment figures.

Line 2 – The SD Local Fund Transfers amounts were derived from the “Revenue Estimates”
worksheets utilized in Line 1.

Line 3 – Carryover funds from prior fiscal year budgets were brought forward.

Line 4-11 and Line 13 – See Attached Salary Schedule.  We plan to hire 6 teachers for every 100
students.  The teachers are expected to be primarily TFA-type teachers with bachelor degrees.
Special ed teachers earn more than regular ed teachers.  Salaries will increase by 3% in Years 1
& 2 and then remain constant in the years thereafter. In the event that we achieve only 80% of
our target enrollment, we would hire less teachers and non-teaching staff.  The Salary Schedule
indicates the total anticipated FTE at each enrollment level.

Line 12 – We do not plan to hire in-house substitute teachers.  We will contract with an agency
that provides substitute teachers on an as-needed basis. The cost of that service is included in
Contracted Services (Line 31.)

Line 14 – Line 14 is automatically calculated, OECs projected at inflationary increased rate of
30.70%.

Line 15 – Health insurance costs were calculated utilizing State of Delaware Basic Plan Blue
Cross Blue Shield rates.  Based on demographics at our Philadelphia campuses, we anticipate
about two-thirds of our employees will be enrolled at the Single rate, 19% of the staff will be
enrolled at the Family rate, and the remainder will be enrolled as Employee/Spouse or
Employee/Children.

Line 16 – The school will offer no other benefits.
Line 17 – The amount indicated for transportation was derived by using $350 annual DART bus
pass multiplied by the number of students enrolled. In Philadelphia, all high school students are
issued SEPTA passes as their means of school transportation.  The program works well, is cost



effective, and allows students who are involved in afterschool activities or sports flexibility as to
when they need to leave the school.  We have researched bus routes for the school districts from
which we expect to draw students to ensure that there is sufficient public transportation serving
those districts.

Line 18 –N/A

Line 19 – N/A

Line 20 – Extra Curricular is comprised of Sports, Afterschool Activities, and Student Activities
such as field trips, dances, prom, senior class activities, school spirit, pep rally, etc.  The amount
is based on what we typically spend on such activities in Philadelphia, adjusted for the lower
enrollment levels.

Line 21 – Supplies and Materials consist of instructional supplies and instructional software for
the classrooms and supplies for the nurse’s office.  Examples of instructional supplies are science
lab materials, art class supplies, graphing calculators, etc.

Line 22 – The amount for textbooks is based on what we typically spend on books at our Phila
HS, adjusted for the lower enrollment levels.

Line 23 – N/A

Line 24 – The amounts budgeted in Line 24 are for external professional development such as
external conferences, workshops, seminars, and college courses. We consider external
Professional Development to be a discretionary cost and make it available to staff when our
budget allows for this type of spending.  Since we will have less staff members in Years 1 & 2,
we don’t anticipate making it available during those years. It will be available in subsequent
years on a limited basis. It is important to note that external professional development is separate
from Freire’s internal professional development program. Our internal program is developed by
the leadership team and master teachers, does not incur additional costs, and is delivered on a
regular schedule, such as bi-weekly.

Line 25 – N/A

Line 26 – Drivers Education program.  Cost of leasing one vehicle form Fleet services at an
annual rate of $6300 and $110 per pupil instructional supplies.  Anticipated 90 sophomores
enrolled each year.

Line 27 – We plan to contract with an outside company that offers speech therapy, academic
evaluations, etc.  The cost is based on what we typically incur at our Phila HS, adjusted for the
lower enrollment levels.

Line 28 – N/A
Line 29 – N/A
Line 30 – N/A



Line 31 – We plan to contract with an outside company that provides substitute teachers.  This
category also includes money budgeted for educational consultants that we may want to utilize as
necessary.  An example is hiring a math coach to work with our math teachers on delivering
effective lessons.  The amounts we budgeted are based on use of such services in Philadelphia,
adjusted for the lower enrollment levels.

Line 32 – Other costs are miscellaneous costs for instruction support.

Line 33 – The amount budgeted for insurance is based on a full insurance package for our Phila
HS. It remains constant regardless of whether we are at target enrollment or 80% of target.

Line 34 –We are in negotiations to lease a state owned building located at 920 N. French St. The
entire building is 59,244 sq ft. We believe that we can rent the space for $11.50 per sq ft. The
amount of space we occupy will increase as we ramp up enrollment from Year 1 to Year 3.
Specifically, we expect to occupy about 35,000 sq ft in Year 1 and 45,000 sq ft in subsequent
years. The $11.50 rate is purely base rent. We do not expect the landlord to charge us for CAM
since we will pay for our own utilities, insurance, janitorial, maintenance and repairs, building
security system, etc.

Line 35 – There will be no mortgage in the initial charter.

Line 36 – The utilities for our Phila HS cost about $80,000 annually.  We used a comparable
amount for this budget and adjusted it based on the amount of building square footage we plan to
utilize each year.

Line 37 – We do not employ janitorial staff.  Instead, we will contract with an outside cleaning
company and negotiate for reduced fees in years 1 & 2 since we will be occupying less
classrooms, offices, etc.  Maintenance also includes routine maintenance and repairs such as
hiring plumbers, electricians, locksmiths, etc when needed.  It also includes trash removal
services, exterminators, and shredding services.

Line 38 – This includes internet access, landlines, VoIP service, cell phones, and aircards.  These
services can be discounted up to 90% by E-rate, a federal program that provides funds to help
schools pay for their telecommunications.  The amount shown is net of e-rate funds and is
comparable to that of the Phila HS.

Line 39 – N/A.

Line 40 – N/A.

Line 41 – Facilities supplies are budgeted here.  Supplies include toilet paper, trash bags, soap,
paint, hardware, etc.  The amount is based on actual usage in Phila, adjusted for the lower
enrollment levels.

Line 42 – We plan to lease a postage meter and certain computer equipment.  This category also
includes maintenance costs for copiers and computers.  The amount is comparable to that of our
Phila HS, adjusted for the lower enrollment levels.



Line 43 – This category consists of computers, laptops, servers and projectors that Freire
purchases.  The amount is less in years 1 & 2 to reflect the lower enrollment levels.  The
amounts are based on similar purchases in Phila.

Line 44 – Line 44 – This category consists of general office supplies as well as supplies and
materials purchased by Administration.  This may include items such as supplies for Professional
Development week, decorations for the school, and supplies utilized by the Admissions office.
The amounts are based on similar purchases in Phila, adjusted for the lower enrollment levels.

Line 45 – We outsource the printing of our Parent Student Handbook.  We will also utilize a
printshop such as Fedex Kinkos for color copies, posters, laminated items, etc.  The amounts are
based on similar purchases in Phila, adjusted for the lower enrollment levels.

Line 46 – Postage and Shipping expenses are based on similar costs at the Phila HS.  Since we
will have lower enrollment during the first two years, our postage cost should be lower since we
will have less families to mail letters to.

Line 47 – We will advertise in local newspapers and perhaps on the radio to promote Freire’s
excellence to as many families as possible.  We will also hold open houses and attend high
school fairs.  We will also conduct presentations at middle schools and distribute materials.  The
amount is based on similar student recruiting efforts in Phila.

Line 48 – We plan to recruit teachers by advertising on websites that target DE teachers
specifically.  We will also hire teachers thru TFA.  TFA charges a fee for this. The amount is
based on similar teacher recruiting efforts in Phila. After year 1, we will rely on word of mouth
and free websites to advertise openings.

Line 49 – In Philadelphia, we utilize an E-rate consultant to help us apply for e-rate funds that go
toward the cost of telecom and certain IT infrastructure.  We plan to use the same consultant in
DE.

Line 50 – Other costs consists of legal fees, consulting fees, meals and travel expense incurred
by Administration, and interest and principal payments on the $400,000 loan incurred in Year 0.

We have adjusted the legal fees and consulting fees downward from the amount shown in Line
50 of the target enrollment budget sheet.
Repayment of $400,000 bank loan - If we assume similar loan terms as what we received for our
middle school in Phila (20 year loan at 5% fixed rate interest,) then the principal & interest
repayment will be approximately $32,000 annually.

Line 51 – the CMO fees remain the same as the CMO fees on the target enrollment budget sheet.
The level of service from the CMO will remain the same whether the school is at target
enrollment or 80% of target enrollment.

Please see Attachments 20 & 21 for the CMO’s 5-year pro forma which includes revenue from
DE campus.  The majority of the CMO fees is paid out of Other Funds with the balance paid out
of state and local funds.



Line 52-53 N/A

Line 54 - Accounting and payroll costs consist of the annual audit fee and the cost of financial
management company (Michelle Lambert) to provide FSF, PHRST, Human Resource, Benefit,
Payroll, Budgeting and Financial Reporting support.  After consulting with local experts in
Wilmington, we budgeted $14k for the annual audit in all years.  We budgeted $48k for the
financial management company in all years.  For this contingency budget, we will not hire an in-
house business manager in year 3.

Line 55 – N/A

Line 56 – Our school will consist of grades 8-12 and each grade level will have 90 students.  In
year 1, we will enroll students in grades 8-10.  In year 2, we will add grade 11.  In year 3, we’ll
add grade 12 for a total of 448 students.

Federal Funds

Line 1 – The Entitlement funds included are Title I, Title II and IDEA and the amounts are an
average of what is awarded to a charter school with a similar program and enrollment. The
amounts have been adjusted down to reflect 80% enrollment levels.

Line 2 – N/A

Line 3 – We plan to use Title I money to pay for one classroom teacher in the subject of Catch-
up Reading or Catch-up Math. Title I is a supplemental grant and the funds can’t be used to
supplant. Our Catch-up Reading / Catch-up Math course is a supplemental education program
that would cease in the absence of the federal funding.

Lines 4 – We plan to use IDEA money to fund one to two special ed teachers. The Federal
Funds budget sheet indicates how many special ed teachers will be funded and in which years.

Line 5 and Lines 7-12:  None of these positions will be funded by federal funds.

Line 6 – At Freire, the positions of Academic Advisor and College Counselor fall into the
category of “Counselors.”  We plan to use Title I money to pay for 1-3 such counselors.  The
Federal Funds budget sheet indicates how many counselors will be funded and in which years.

Line 13 – Line 13 is automatically calculated, OECs projected at inflationary increased rate of
30.70%.

Line 14 – See narrative for Line 15 under State/Local Funds.

Line 15 – The school will offer no other benefits.

Line 16-19 – N/A

Line 20 – N/A



Line 21 & 22 – N/A

Line 23 – Professional development activities under the Title II grant. Our Title II funds will be
used to provide ongoing training that helps teachers develop deeper understanding of academic
subjects and learn strategies to help students meet high academic standards. This may be in the
form of workshops provided by independent consultants / coaches.

Line 24-41  N/A

Line 42 - Supplies and materials used in federal funded activities.

Line 43-53  N/A

Other Funds

Line 1 - Longwood Foundation has awarded Freire grant money to open a school in DE.  The
total grant amount is $400,000:  $100,000 paid upfront in the form of a check, and up to
$300,000 as a matching grant if we raise $300,000 by September 2014.

Line 2 – Freire Foundation is a separate entity whose purpose is to raise money for Freire’s
various campuses.  Freire Foundation will donate $300k to Freire Wilmington in Year 0.  That
money has already been raised and deposited in Freire Foundation’s bank account.

Line 3 – As outlined in our attached fundraising plan, Freire plans to fundraise $300,000 of new
money each year.

Line 4 – We will borrow $400k from a bank to help pay for start up costs. When Freire opened
its middle school in 2012, we were able to secure a $4.55M loan from The Reinvestment Fund.
Attached is the commitment letter for that loan. As soon as we are granted a Delaware charter,
we will work on procuring a loan of an appropriate amount for our start up year. We expect that
amount to be about $400k.

Line 5 – Cafeteria funds under “Other Funds” represent the funding and expenditures
anticipated from participation in the USDA child nutrition program. We expect to break even on
the Lunch Program.

Line 6-20- N/A

Line 21 - Food Service will be outsourced to a qualified food service vendor in accordance with
regulation of the Free & Reduced Lunch program. Our local experts in Wilmington who have
experience with opening and operating charter schools have advised us that it costs about $320k
to feed 560 students. We then prorated that amount to reflect the 80% enrollment levels.

Line 22 N/A



Line 23 & 24 – During the start up year, we will buy $100k worth of books and classroom
materials.  This is consistent with the amount purchased when we opened Phila MS.

Line 25-29 – N/A

Line 30 – Rather than outfitting the classrooms with smartboards which are costly and break
easily, we will utilize the latest technology of a tablet and projector.  We have seen this
technology in place at other charter schools in DE and are impressed with it. The technology
should cost about $2000 per classroom.  We anticipate 22 classrooms, meeting rooms, etc.

Line 31 – NA

Line 32 – We expect a computer lab with 25 computers to cost $50k.  This is comparable to our
computer lab at the Phila MS.

Line 33 – N/A

Line 34 – This is furniture specifically for students:  lockers, classroom desks, chairs, tables, and
cafeteria furniture.  The amount is consistent with what we spent when we furnished the Phila
MS.

Line 35 – Lenders often require borrowers to purchase insurance as part of the loan process /
building renovation process.  The amount is based on our Phila MS startup.

Line 36-41 – N/A

Line 42 – We have budgeted $300k for the architect, project management firm, inspector fees
and appraiser fees.  The amount is based on our Phila MS startup.

Line 43 – We have budgeted $100k for the building’s security system and signage.  The amount
is based on our Phila MS startup.

Line 44 – NA

Line 45 – We will purchase two copiers and telephone hardware that will work on a VoIP
system.  The amount is based on our Phila MS startup.

Line 46-50 – N/A

Line 51 – The building will need to be appropriately cabled , networked, and equipped with
servers, desktops, WAPS, drops, etc.  The amount is based on our Phila MS startup.

Line 52 – We budgeted $100k for legal fees and $40k for an IT consultant/project manager.  The
amounts are based on our Phila MS startup.

Line 53 – Please see the narrative for Line 51 under State/Local Funds.

Line 54-56 – N/A



Line 57 – Bank application fee and title & recording costs.  The amounts are based on our Phila
MS startup.



Attachment Q
Fundraising Plan for Freire Wilmington—Years 0, 1, and 2

Overview

Freire Charter School anticipates that state and local funding will be adequate to maintain general
operations of a high school campus in Wilmington, Delaware. However, as a non-profit educational
institution, its Board of Directors recognizes the value of implementing a strong fundraising plan. A
separate fundraising plan will supplement basic operational funding and increase program offerings.
This, in turn, will further Freire’s mission to provide excellent college preparatory education
opportunities by enriching its academic and extracurricular offerings and securing its financial viability.

During the charter application process, staff, Board and administration from Freire Charter School have
been making introductions and learning the fundraising landscape in Wilmington and surrounding areas
of Delaware. Fundraising will begin in earnest following the State’s approval of the school’s charter
application, and will be managed by Freire Charter School’s current Director of Development, with
support of additional school and Board leadership.

In Year 0, Freire Charter School Wilmington will develop general marketing materials targeted to
potential funders, including major giving prospects, individual and annual fund donors, Board giving and
private/family foundations with an interest in education in Delaware. Pending charter approval, the
school will also plan and execute a series of bi-monthly open house events in its Wilmington
headquarters and, later, on campus. In Year 1, the school will continue its cultivation, solicitation and
stewardship efforts specific to Delaware, and also implement open house and other special events on
campus and in Wilmington, mirroring successful events held to benefit and celebrate Freire’s
Philadelphia schools. In Year 2, Freire will continue in much the same way as in Year 1, building upon
existing relationships and continuing to expand its donor base.

Fundraising Goals

In each of the first three years, Years 0, 1 and 2, Freire Charter School Wilmington plans to raise
$300,000 in major gifts, individual and annual fund gifts, Board support and private foundation grants.
At the conclusion of Year 0, the Director of Development along with school and Board leadership, will
evaluate the success of our fundraising efforts and adjust goals and strategies accordingly for Years 1
and 2.

Contributed Income: Sources

Individual Gifts/Annual Giving:
Once formal fundraising efforts have begun, Freire will develop an annual giving prospect pool
drawn from existing donors who have supported Freire’s Philadelphia campuses and who
believe in quality urban education, Wilmington-based business leaders, and Delaware residents.



These prospects will be solicited in Year 0, and with proper stewardship, the goal will be to
retain those initial donors in Years 1 and 2, during which time Freire will expand that list through
new introductions and networking, and grow its prospect pool with new and recurring donors.

Major Gifts:
The Board and school leadership will begin cultivating and soliciting major giving prospects
during Year 0. Leading up to the drafting of Freire’s charter application, current school
leadership have been networking in the community to increase awareness and to learn the
Wilmington education and philanthropic landscapes. By assessing our current contacts and
prospects, Director of Development and school leadership will create a smaller pool of major
giving prospects. Contributions of $1,000 or more shall be considered major gifts in Year 0 and
Year 1. In Year 2, the threshold for consideration as a major gift may be raised to $5000,
depending upon the landscape, prospects and giving potential assessed during Year 1. Gifts at
this level and above will be solicited personally by Director of Development, school and Board
leadership, through phone calls and face-to-face meetings.

Board Giving:
Freire Charter School understands the importance of establishing a culture of giving, and that its
Board must demonstrate leadership by example, through 100% participation in the school’s
fundraising efforts. Because Freire’s Board is comprised of members from all walks of life,
representing all aspects of the Freire community, a set giving amount will not be required of the
Board, but a meaningful gift from each member will be expected.

Foundations/Grants:
Together with school and Board leadership, the Director of Development will build on
relationships we have established in Delaware during the research phase of our expansion and
charter application. Freire is presently familiar with several Foundations in the area, and has
already or will plan to submit formal proposals for funding. During Year 0, Freire will use funds
granted by the Longwood Foundation for start-up, with a challenge grant included in that
funding that will boost our pitch in individual and major giving solicitations. Having already
established credibility in Delaware with a grant from Longwood Foundation, Freire will be well-
poised to network and build relationships with additional Delaware-based private family and
corporate foundations. We expect that by building these relationships and securing grant
funding, Freire’s regional presence in Delaware will be firmly established by the end of Year 1, at
which time Freire will build upon Year 0 and Year 1 engagement in order to establish long-term
relationships, funding and financial security going into Year 2.

Special Events:
During Year 0, Freire Charter School Wilmington intends to hold bi-monthly “friend-raising”
events. Essentially, these events will allow our current and emerging supporters and friends to
visit our headquarters, bring their friends and business contacts to learn more about Freire
Charter School, and establish a prospect base. In Year 1, the school will host similar open house
events on campus, to welcome our supporters and friends to our new space. As our presence in
Wilmington is established, these events will ramp-up from strict introduction-based open
houses into solicitation events, and then, once the school is open to students, a stewardship-
oriented open house will be held to thank our Year 0 and Year 1 supporters for their part in



making the school opening possible. Later in Year 1 and again in Year 2, the school will hold one
larger special event to mirror a long-standing annual fundraising event benefitting our
Philadelphia campuses, Bridge to Wisdom. Bridge to Wisdom is an annual event netting
approximately $100,000 and honoring an individual or organization that has been a champion
for students in Philadelphia. Bridge to Wisdom Wilmington will serve a similar purpose – to
celebrate the achievements of our school there and to recognize an individual or organization
that has made an impact on urban education in Wilmington and has been a champion for
underserved students in Delaware.

Fundraising Pyramid
A gift pyramid is a relatively standard tool to break down an overall fundraising goal into manageable
parts. To that end, Freire Charter School Wilmington has created a pyramid to use in achieving and
exceeding our fundraising targets for Years 0, 1 and 2. The breakdown follows in charts on page 4.



Overall, nearly 250 funding prospects will be required to reach these goals. Because of our aggressive
networking and outreach efforts thus far, Freire has established approximately half that many contacts
in and around Wilmington. Through ongoing networking and events as described in this report, Freire
Charter School is confident we will build a strong prospect list during the planning phase and by the time
our proposed Wilmington campus opens in fall, 2015.



Attachment R
Commitment Letter from The Reinvestment Fund






































