
 

Delaware Model Unit Gallery Template 

This unit has been created as an exemplary model for teachers in (re)design of course 

curricula.  An exemplary model unit has undergone a rigorous peer review and jurying 

process to ensure alignment to selected Delaware Content Standards. 

Unit Title: Project Citizen: Public Policy 

Designed by: Chris Kenton, Lake Forest 

 Kim Statham, Caesar Rodney 

Content Area:  Social Studies 

Grade Level(s):  9–12 

 ________________________________________________________________________  

Summary of Unit 

This unit, which is aligned to Civics Standard Four, requires students to demonstrate and 

use effective citizenship skills.  The high school benchmarks require students to work with 

government programs and agencies, plus understand the process of working within a 

political party, a commission engaged in examining public policy, or a citizens’ group.  

Project Citizen, organized by the Center for Civic Education, is an ideal format for students 

to explore relevant community problems and then use skills developed throughout this unit 

to attempt to influence future public policy and solve an identified problem. 

Background Information from the Clarifications Document 

There are numerous situations in which an individual intends to participate but is unable to 

do so because he or she lacks the knowledge and skills needed to proceed.  For example, 

one might intend to testify at a public hearing but be frustrated because he or she did not 

understand parliamentary procedures, understand how to research or advocate a position, 

or get placed on an agenda.  Those who wish to participate benefit from an understanding 

of how government agencies operate and from a set of skills that enable one to advance 

beyond intent. 

The focus here is government programs and agencies, which are usually made up of 

bureaucrats rather than elected officials.  This benchmark requires understanding the most 

prominent means for communicating with government programs and agencies, with 

emphasis on the means for influencing them.  These would include the most common 

lobbying techniques.  Students should understand what they are and why they work.  The 

benchmark specifies working with, not working against, government agencies.  Opposing 

the plans and decisions of such agencies may be a common motive for political 

engagement, but it is not what Civics Four 9-12a calls for. 

Civics Four 9-12b calls for understanding through experience.  There may be some basic 

processes common to working with parties, commissions, and citizens’ groups, but such 

processes are just the requirements for working within any group of people.  The processes 

of local party organizations vary widely due to personalities and different local traditions.  

Many workers in a political party are volunteers, as in other special interest groups.  Why 

would someone volunteer for a political party?  How are political parties organized? 

The process of working within commissions usually involves the processes of information 

gathering.  An example would be the recent discussions in Delaware about recycling and the 

plans offered by Delaware Solid Waste Authority (DSWA).  An environmental group would 

want to prepare information relative to their point of view about recycling to present to a 
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recycling advisory board, the state legislature, or the DSWA.  Citizens’ groups are the 

loosest of the three categories when it comes to organization, but there are some 

organizational and communication skills and processes common to such groups. 

 ________________________________________________________________________  

 

 

 

 

Stage 1 – Desired Results 
(What students will know, do, and understand) 

 ________________________________________________________________________  

Delaware Content Standards 

 Civics Standard Four 9-12a:  Students will develop and employ the skills necessary to 

work with government programs and agencies. 

 Civics Standard Four 9-12b:  Students will understand the process of working within a 

political party, a commission engaged in examining public policy, or a citizen's group. 

Big Ideas 

 Citizenship 

 Social decision-making 

 Public Policy 

Unit Enduring Understandings 

 Effective citizens can research issues, form reasoned opinions, support their positions, 

and engage in the political process. 

 Effective governance requires responsible participation from diverse individuals who 

translate beliefs and ideas into lawful action and policy. 

Unit Essential Questions 

 How should private citizens and interest groups most effectively communicate with 

government programs and agencies? 

 How do stakeholders work with government to influence policy? 

 How should a citizen communicate with a government agency to influence the 

decisions of that agency? 

 How should groups engaged in political activities organize to accomplish their goals? 

 How does one get involved with a political party? 

 How does one get heard by a commission examining public policy? 

 What is a citizens’ group and how do they operate? 

Knowledge and Skills 

 Students will know… 

 Why it is important to be an active participant in public policy decision making. 

 How different stakeholders work with government to influence public policy. 

 How a government commission examines public policy issues. 

 How lobbyists and citizens groups can affect public policy making efforts. 

Students will be able to… 

 Identify public policy issues in their community. 
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 Implement research strategies to effectively gather information on a particular public 

policy issue. 

 Effectively communicate with government programs and agencies. 

 Act responsibly with the interests of the larger community in mind. 

 

 

 

 

Stage 2 – Assessment Evidence 
(Evidence that will be collected to determine whether or not Desired Results are 

achieved) 
 ________________________________________________________________________  

Performance/Transfer Task 

This summative assessment is a transfer task that requires students to use knowledge and 

understandings to perform a task in a new setting or context. 

The assessment and scoring guide should be reviewed with students prior to any 

instruction.  Students should complete the assessment after the lessons conclude. 

Essential Questions 

 How should private citizens and interest groups most effectively communicate with 

government programs and agencies? 

 How should groups engaged in political activities organize to accomplish their goals? 

 

Prior Knowledge Now that you have participated in Project Citizen, you are ready 

to persuade other teens to participate in public policy decision 

making. 

Problem Many teens throughout the U.S. do not feel that they have a 

voice in public policy decision making.  You were asked by the 

National Council for Civic Education to lead your state in 

marketing their new campaign to convince teens that they need 

to participate in local, state, and/or national public policy 

decision making by either communicating with government 

programs and agencies, working within a political party, or 

joining a citizen’s group. 

Role/Perspective You are the Delaware chairperson for this national campaign. 

Product/ 

Performance 

You are responsible for creating a state marketing product for 

the national campaign.  The marketing product may take the 

form of a radio announcement, a poster, a television 

advertisement, or other appropriate format.  (If a television ad is 

chosen you may use a storyboard to outline the ad rather than 

producing an actual video.)  Regardless of the format, each 

product should include the following: 

 A slogan to persuade fellow teens that they should 

participate in public policy decision making. 

 An explanation of public policy decisions that affect a variety 

of stakeholders, including U.S. teens. 

 At least three ways that teens can participate in public policy 
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decision making. 

 An example of at least one effective way that teens can 

communicate with government programs and agencies with 

an explanation of why that method would be effective. 

 An explanation of how a group can be organized to 

accomplish the goal of affecting public policy with supporting 

reasoning. 

Criteria for 

Exemplary 

Response 

In your product be sure to include: 

 A slogan to persuade fellow teens that they should 

participate in public policy decision making. 

 An explanation of public policy decisions that affect a variety 

of stakeholders, including U.S. teens. 

 At least three ways that teens can participate in public policy 

decision making. 

 An example of at least one effective way that teens can 

communicate with government programs and agencies with 

an explanation of why that method would be effective. 

 An explanation of how a group can be organized to 

accomplish the goal of affecting public policy with supporting 

reasoning. 

Rubric(s) 

 Scoring guide to evaluate performance/transfer tasks used as evidence of student proficiency. 

 
An effective scoring guide should: 

 Measure what is appropriate for the Content Standard that is assessed. 

 Provide opportunities for differentiation of the performance/transfer tasks used as evidence of student 
proficiency. 

 

Scoring Category 

Your marketing 

product includes:  Score Point 3 Score Point 2 Score Point 1 

 A slogan to 

persuade fellow 

teens that they 

should 

participate in 

public policy 

decision making 

The slogan uses 

effective 

persuasive 

techniques to 

influence fellow 

teens 

The explanation 

provides 

somewhat 

effective 

persuasive 

techniques to 

influence fellow 

teens 

The explanation 

provides 

minimally 

effective 

persuasive 

techniques to 

influence fellow 

teens 

 An explanation 

of public policy 

decisions that 

affect a variety 

of stakeholders, 

including U.S. 

teens 

The explanation 

provides well 

developed 

reasoning 

regarding how 

public policy 

decisions affect a 

variety of 

stakeholders, 

including U.S. 

The explanation 

provides partially 

developed 

reasoning 

regarding how 

public policy 

decisions affect a 

variety of 

stakeholders, 

including U.S. 

The explanation 

provides 

minimally 

developed 

reasoning 

regarding how 

public policy 

decisions affect a 

variety of 

stakeholders 

5-A-4



 

Scoring Category 

Your marketing 

product includes:  Score Point 3 Score Point 2 Score Point 1 

teens teens and/or does not 

include U.S. 

teens 

 At least three 

ways that teens 

can participate 

in public policy 

decision making 

The product 

includes three 

accurate ways 

that teens can 

participate in public 

policy decision 

making 

The product 

includes two 

accurate ways 

that teens can 

participate in public 

policy decision 

making 

The product 

includes one or 

less accurate 

way that teens can 

participate in public 

policy decision 

making 

 An example of 

at least one 

effective way 

that teens can 

communicate 

with government 

programs and 

agencies with an 

explanation of 

why that 

method would 

be effective 

At least one 

accurately effective 

way that teens can 

communicate with 

government 

programs and 

agencies with an 

explanation 

supported by well 

developed 

reasoning of why 

that method would 

be effective 

At least one 

accurately effective 

way that teens can 

communicate with 

government 

programs and 

agencies with an 

explanation 

supported by 

partially 

developed 

reasoning of why 

that method would 

be effective 

At least one 

accurately effective 

way that teens can 

communicate with 

government 

programs and 

agencies with an 

explanation 

supported by 

minimally 

developed 

reasoning of why 

that method would 

be effective 

 An explanation 

of how a group 

can be 

organized to 

accomplish the 

goal of affecting 

public policy 

with supporting 

reasoning 

An accurate 

explanation of how 

a group can be 

organized to 

accomplish the goal 

of affecting public 

policy supported by 

well developed 

reasoning 

An accurate 

explanation of how 

a group can be 

organized to 

accomplish the goal 

of affecting public 

policy supported by 

partially 

developed 

reasoning 

An accurate 

explanation of how 

a group can be 

organized to 

accomplish the goal 

of affecting public 

policy supported by 

minimally 

developed 

reasoning 

 

Total Score: _______ 

 

Above the Standard: 13 to 15 

Meets the Standard: 8 to 12 

Below the Standard: 5 to 7 
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Other Evidence 

 Varied evidence that checks for understanding (e.g., tests, quizzes, prompts, student work samples, 
observations, and supplements the evidence provided by the task). 

Formative Assessment is embedded into the lessons through the Checks for Understanding. 

Student Self-Assessment and Reflection 

 Opportunities for self-monitoring learning (e.g., reflection journals, learning logs, pre- and post-tests, self-
editing—based on ongoing formative assessments). 

 

When students are required to think about their own learning, to articulate 

what they understand and what they still need to learn, achievement 

improves. 

– Black and William, 1998; Sternberg, 1996; Young, 2000. 

How a teacher uses the information from assessments determines whether that assessment 

is formative or summative.  Formative assessments should be used to direct learning and 

instruction and are not intended to be graded. 

The Checks for Understanding at the end of each instructional strategy should be used as 

formative assessment and may be used as writing prompts or as small-group or whole-class 

discussion.  Students should respond to feedback and be given opportunities to improve 

their work.  The rubrics will help teachers frame that feedback. 

An interactive notebook or writing log could be used to organize student work and exhibit 

student growth and reflection. 

 

 

 

 

 

Stage 3 – Learning Plan 
(Design learning activities to align with Stage 1 and Stage 2 expectations) 

 ________________________________________________________________________  

Lesson One 

Essential Questions 

 How should private citizens and interest groups most effectively communicate with 

government programs and agencies? 

 How do stakeholders work with government to influence policy? 

Strategy 1:  Gathering Information 

Think/Pair/Share 

Using the Project Citizen text – Level II, pages 2 through 8, students will individually read 

the chapter and record specific words or phrases that answer the question below. 

 

 

“What civic concepts and documents emphasize the need  

for U.S. citizens to participate in our democracy?” 
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After students record each word or phrase they should explain why that word or phrase 

answers the question.  A graphic organizer will assist students in organizing their findings. 

 

Word or Phrase Explanation 

Liberalism  

Constitutionalism  

Democracy  

Republic  

Federalism  

“… to secure these 

rights, Governments 

are instituted among 

Men, deriving their 

just Powers from the 

Consent of the 

Governed….” 

(Declaration of 

Independence) 

 

“We the People of the 

United States in 

Order to form a more 

perfect Union….” 

 

 

After students have completed their graphic organizer, they will pair with another student to 

explain why they included certain phrases or words.  At that point, students may modify 

their answers.  The teacher should listen carefully to student groups in order to identify and 

clarify misconceptions.  After all pairs are finished discussion, a class-wide list should be 

compiled with each pair adding one word or phrase.  While adding to the list, they should 

also share their explanation orally. 

The teacher should pose the question, 

“What challenges might some citizens face who attempt 

to communicate with government leaders?” 

Answers will vary but might include:  citizens do not understand how the government 

works, citizens do not understand who is responsible for making different decisions about 

issues, citizens do not know how to communicate with their elected officials, citizens do not 

feel that their elected officials listen to them, citizens do not understand government 

bureaucracy and feel overwhelmed about who they should contact (too many people making 

too many decisions), etc. 

Student pairs should then get back together to answer this question.  Each student should 

first share their own answers, with the pair discussing the strengths and weaknesses of 

each answer.  Then the two should merge the strengths of each to create a revised answer.  

Each pair will share their answer and their explanation.  Again a class list should be 

compiled. 

Pairs will then answer the final question: 
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“What can be done to increase civic participation among American citizens?” 

Make communicating with elected officials and bureaucrats easier; help people understand 

who makes what decisions; emphasize the power of numbers such as the influence of 

special interest groups and maybe people will join one; etc. 

A final reporting and class list should then conclude the strategy. 

Check for Understanding 

 Why is civic participation important to American democracy?  Explain your answer. 

Rubric 

2 – This response gives a valid reason with an accurate and relevant explanation. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection. 

Strategy 2:  Gathering Information 

Graphic Organizer 

Using page 12 in the Project Citizen student text and the links provided below, students will 

create a graphic organizer to explain the three areas or spheres of society and how they 

interact. 

Civil Society 

 Special Interest Group – definition 

(http://www.c-span.org/guide/congress/glossary/specialinterest.htm) 

 Issue Groups – examples of groups issue by issue 

(http://www.votesmart.org/issue_group.php) 

Government 

 Federal  (http://www.usa.gov/Agencies/federal.shtml) 

 State (http://www.delaware.gov/egov/portal.nsf/portal/yourgovernment) 

 Local (http://www.delaware.gov/egov/portal.nsf/portal/yourgovernment) 

 

Once the students have completed their graphic organizers, they will form groups of three.  

First, the students will compare their graphic organizers.  How are they similar?  How are 

they different?  Ask students to make appropriate revisions to their own work. 

Then the group will number off—#1 (private sphere), #2 (civil society), and #3 

(government).  Each student will first independently read the events on page 13 and make 

a list of the events that they feel best fit their sphere of society.  The events found on page 

13 in the Project Citizen text include: 

1. A local school board changes graduation requirements. (Government) 

Society

Civil SocietyPrivate Sphere Government

Society

Civil Society

Society

Civil SocietyPrivate SpherePrivate Sphere GovernmentGovernment
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2. Susan becomes a member of the Girl Scouts. (Civil society) 

3. Carmen and her friend go out to dinner and a movie. (Private sphere) 

4. Marco’s family and friends have a picnic on July 4. (Private sphere) 

5. Sara and her two sisters join a labor union. (Civil society) 

6. The Sierra Club lobbies state legislators to pass environmental protection laws. (Civil 

society) 

7. The state legislature passes a law limiting the use of cell phones while driving. 

(Government) 

8. Citizens join a taxpayer’s association in an effort to get government to lower taxes. 

(Civil society) 

9. The federal government awards a contract to a private company to repair sections of 

an interstate highway. (Government) 

10. A city council passes a law establishing smoke free zones in public parks. 

(Government) 

As a group, they should determine if there are any differences of opinion regarding which 

sphere best fits the events and why those differences might exist.  Which events represent 

interactions between spheres?  For instance, the state legislature might change a state 

graduation requirement, forcing a local school board to change the school district’s 

graduation requirements, which influences courses that a student takes. (#1) 

Then students will examine issues in society found on pages 14–15 and determine which 

sphere is best able to solve the problem.  Those problems include: 

1. Ensuring that children from birth to three years old eat nutritious food and develop 

healthy hygiene habits. 

2. Ensuring that children receive equal educational opportunities. 

3. Promoting the moral development of young children. 

4. Caring for elderly poor people. 

5. Protecting the border of the country. 

6. Maintaining streets in cities and towns. 

7. Providing medical care for the indigent. 

8. Protecting people from criminal activity. 

9. Upholding the moral standards of the community. 

10. Building highways, bridges, and dams. 

11. Protecting the country from external attack. 

12. Promoting economic prosperity.  

Answers to these questions will vary and may include more than one sphere.  Some may 

include all three spheres such as the first issue. 

The last step in this analysis includes working together to identify issues.  Copies of different 

newspapers and/or internet articles should be distributed to each group.  Each group should 

then find at least one problem that each sphere would be best able to solve.  To assist 

students in dividing the group responsibilities, the teacher will want to remind students that 

they are still acting as the lead for identifying private sphere, civil society, and government 

differences.  For instance: 

 The student who was initially #1 will write a summary of the problem with a 

rationale of why the private sphere is best able to solve the problem.  Students 

should also identify any assistance that private citizens might be able to gain from 

civil society, the government, or both and the steps that the private sphere might 

take to gain that assistance. 
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 #2 will write about civil society with a rationale of why civil society is best able to 

solve the problem.  Students should also identify at least one special interest group 

that is in existence or one that might be formed to assist in solving this problem and 

explain the possible role that they might play. 

 #3 will write about the government’s role.  Each group will report to the class the 

three problems and the spheres identified.  A class list should be compiled as the 

groups make their reports.  Students should also identify which level of government 

(federal, state, or local) would be most likely to solve this problem and explain 

potential steps the government could take. 

Check for Understanding 

 What do all stakeholders have in common regarding solving problems in our society?  

Explain your answer.  

Rubric 

2 – This response gives a valid commonality with an accurate and relevant explanation. 

1 – This response gives a valid commonality with an inaccurate, irrelevant, or no 

explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection. 

 

 

Lesson 3:  Extending & Refining 

Frayer Model 

The Frayer Model is a graphic organizer designed to engage students in actively developing 

vocabulary through the exploration of not only the definition, but also characteristics of the 

term or concept, plus examples and non-examples.  A completed model should resemble 

the following: 

 

Definition: 

to come into collision or 
disagreement; be contradictory, at 

variance, or in opposition; clash 

Source:  www.dictionary.com  

Characteristics: 

 Usually loud and upsetting 

 Sometimes leads to hurt feelings 

 Two or more viewpoints that don’t 
mesh 

 

Conflict 
 

Examples: 

 Battle 

 War 

 Argument 

 Debate 

Non-examples: 

 Unanimous agreement 

 Working as a team 

 Cooperation 

 

Using the Project Citizen text (pages 15-17), students will complete a Frayer Model for the 

concept of public policy. 
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Definition: 

 

 

Characteristics: 

 

Public Policy 

 

Examples: 

 

 

Non-examples: 

Strategy Source: http://www.justreadnow.com/strategies/frayer.htm 

Check for Understanding 

 How has your understanding of public policy changed?  Explain your answer. 

Rubric 

2 – This response gives a valid change with an accurate and relevant explanation. 

1 – This response gives a valid change with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection. 

 

Strategy 4:  Application 

Categorizing 

Building upon Project Citizen Form 2: What is and what is not public policy?, found on page 

21, students will provide public policy, civil society, and private sphere solutions to each 

community problem listed.  The last two community problems should be student-generated 

using prior knowledge and/or news sources. 

As students share generated problems, a class list should be compiled. 

How Spheres of Society Can Help Solve Community Problems 

 

Community 

Problem Private Sphere 

Government – 

Public Policy 

Solution 

Civil Society- 

Civil Society 

Solution 

Poor families in need 

of food and warm 

clothing 

Households provide 

$ in the form of 

donations to food 

banks and shelters 

and pay taxes to 

support public policy 

funding. 

City officials fund a 

program for needy 

individual to “buy” 

food and clothing 

from participating 

merchants using 

vouchers. 

Churches in the local 

community organize 

a drive to collect 

food and clothing 

and then distribute 

it. 

School-aged 

children are out on 

the streets late at 

night 

Parents assist in 

enforcing the curfew 

for their own 

children. 

The local city council 

enacts a curfew 

requiring school-

aged children to be 

inside by 9 p.m. if 

not with a parent/ 

guardian. 

A neighborhood 

watch group is 

organized to patrol 

late at night  
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Parent are not using 

child protective car 

seats properly 

   

The lake in the 

community is 

polluted and filled 

with litter 

   

Owners of a 

professional football 

team want to build a 

stadium in the city 

   

Many students in 

the local high school 

have been cheating 

on homework and 

tests 

   

Student-generated    

Student-generated    

 

 

Check for Understanding 

 How do the private sector and civil society work with government to influence public 

policy?  Support your answer with an example. 

 

2 – This response gives a valid explanation with an accurate and relevant example. 

1 – This response gives a valid explanation with an inaccurate, irrelevant, or no example. 
 
For administration of formative assessment see Student Self-Assessment and Reflection. 

Lesson Two 

Essential Questions 

 How should private citizens and interest groups most effectively communicate with 

government programs and agencies? 

 How should a citizen communicate with a government agency to influence the 

decisions of that agency? 

Strategy 1:  Gathering Information 

Think/Pair/Square 

The teacher should pose the questions: 

 Have you ever heard someone mention how frustrated they were by all of the 

government red tape? 

 Why were they frustrated? 

 What did they mean by the phrase red tape? 

 What is meant by government bureaucracy? 

 Have you or your family had any personal experiences with this? 

Each student should record their thoughts to each question.  Then, students should merge 

into pairs and share their responses.  At that point, the teacher should circulate around the 

room listening for misconceptions.  If a pair is struggling, the teacher should intervene and 

assist the students in understanding the concept.  After the pairs have completed their 

discussion, they will merge with another pair to make groups of four.  After comparing 
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responses, each group of four should provide one personal experience of attempting to “cut 

through red tape.”  Students should then rank the list from the easiest situation to the most 

difficult.  Each group should share their findings and explain why they ranked them in that 

order (i.e., Government bureaucracy is more minimal for some issues than others; public 

relations would correct some situations more quickly than others, etc.). 

Teacher Tip:  Where did the phrase “cut through red tape come from?”  According to 

the National Archives, official government documents were once bound by red twill tape and 

then stored.  If someone wanted to look at the document, they would need to literally cut 

the twill to gain access to the document and its information.  

(http://estore.archives.gov/ProductInfo.aspx?productid=N-07-3401) 

Resources to assist students in understanding the layers of government bureaucracy 

include: 

State and Local –  

Graphic Overview http://www.delaware.gov/egov/portal.nsf/portal/yourgovernment 

Governor’s Cabinet http://governor.delaware.gov/cabinet.shtml 

List of State Agencies http://www.delaware.gov/egov/portal.nsf/portal/agencylist_alpha 

 

 

Check for Understanding 

 Why is it important for private citizens to understand that there are different levels of 

government authority?  Explain your answer. 

Rubric 

2 – This response gives a valid reason with an accurate and relevant explanation. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection. 

Strategy 2:  Extending and Refining 

Jigsaw Using a Network Tree 

This graphic organizer, known as a Network Tree, will help students explore methods of 

influencing government bureaucracy.  Students should form groups of three, with each 

student researching two methods using the links below.  If internet access is available, the 

students can independently complete the research.  If internet access is not available, six 

stations could be set up with materials provided for small groups. 

Columns should be completed for the two methods they researched.  When the students 

return to their original groups, each student will share their information with the group.  

While each person is presenting, the other group members should take notes, including at 

least one point or question they need clarified.  After the student is finished sharing, the 

group will discuss the method and share questions for clarification. 

After everyone feels confident that they understand the method, the group should then 

determine when they think that method might be successful vs. when it might not be 

successful.  Students should share any first-hand experience they have regarding the 

success or lack of success with a particular method. 
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Method 

Who should 
you 

contact? 

How should 
you contact 

this 
person? 

How might 

you be able 
to influence 

this 
person? 

Question 
that came 
to mind 

When the 
method 

might be 
successful 

When the 

method 
might not 

be 
successful 

Lobbying  
 

 
    

Working with 
government 

agencies 

      

Creating 
public outcry 

or action 

      

Contacting 
elected 

officials 

      

Working 
within a 
special 
interest 
group 

      

Seeking the 
formation 
 of a Public 

Commission 

      

 

Potential Research Sources Include: 

Lobbying 

 American League of Lobbyists – Public Resources - 

http://www.alldc.org/publicresources/index.cfm 

 How Lobbyists Can Influence Lawmaking (Graphic Organizer) -  

http://sks.sirs.com/cgi-bin/hst-graphic-single?id=SDE0210-0-

7351&keyno=0000001732&artno=0000001732&auth_checked=Y 

Influencing 

government 

bureaucracy

Lobbying

Working 

with 

government  

agencies

Creating 

public 

outcry or 

action

Contacting 

elected 

officials

Working 

within a 

special 

interest 

group

Seeking the 

formation of 

a Public 

Commission

Influencing 

government 

bureaucracy

Lobbying

Working 

with 

government  

agencies

Creating 

public 

outcry or 

action

Contacting 

elected 

officials

Working 

within a 

special 

interest 

group

Seeking the 

formation of 

a Public 

Commission
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 Delaware Lobbying Statutes - 

http://depic.delaware.gov/sections/lobbying/statute/index.shtml 

Working with Government Agencies 

 http://delaware.gov/egov/portal.nsf/portal/agencylist_alpha 

Creating Public Outcry: 

 The News Journal Opinion Section - 

http://www.delawareonline.com/apps/pbcs.dll/section?Category=OPINION 

 

Also see your local community newspaper editorials. 

Contacting Elected Officials: 

 The Delaware Senate - 

http://legis.delaware.gov/Legislature.nsf/Lookup/SenateHome?open&nav=senate 

 The Delaware House of Representatives - 

http://legis.delaware.gov/Legislature.nsf/Lookup/House_Home?open&nav=house 

Working within a Special Interest Group: 

 Special Interest Group – definition 

(http://www.c-span.org/guide/congress/glossary/specialinterest.htm) 

 Issue Groups – examples of groups issue by issue 

(http://www.votesmart.org/issue_group.php) 

Seeking the Formation of a Public Commission: 

 Delaware Boards and Commissions -  

(http://governor.delaware.gov/boards-comms.shtml) 

Check for Understanding 

 How can private citizens groups or interest groups decide which method of 

communication with government programs and agencies is most effective?  Explain your 

answer. 

Rubric 

2 – This response gives a valid method with an accurate and relevant explanation. 

1 – This response gives a valid method with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection. 

Strategy 3: Application 

Writing an Action Plan – Influencing Government Bureaucracy 

In groups of four, students will generate a state-level community problem.  Students will 

then research which state government agency would most likely implement a public policy 

solution, using the state agency links available at 

http://delaware.gov/egov/portal.nsf/portal/agencylist_alpha 

Once they have determined which state agency would be most likely to implement a public 

policy solution, students should create an action plan which outlines how they would go 

about attempting to influence that government agency. 

 What is the problem? 

 Who will you contact directly?  What methods of communication will you use? 

 Who will you attempt to influence?  What methods of communication and persuasion 

will you use?  Why do you think those methods will be most effective? 
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 What would your next step be if you are unsuccessful in influencing the government 

agency?  Should a commission be formed; an elected official be contacted; a citizens 

group be created?  Why or why not?  Which political party would most likely be 

responsive to your concerns?  How could a special interest group help? 

Check for Understanding 

 How should citizens and interest groups communicate with government agencies to 

influence policy?  Explain your answer. 

Rubric 

2 – This response gives a valid method with an accurate and relevant explanation. 

1 – This response gives a valid method with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection. 

 

Lesson Three 

Essential Questions 

 How should groups engaged in political activities organize to accomplish their goals? 

 How does one get involved with a political party? 

 How does one get heard by a commission examining public policy? 

 What is a citizens’ group and how do they operate? 

Strategy 1:  Gathering Information 

Reaching Consensus using Debate 

Students will meet in groups of four and refer back to the student-generated list created in 

Lesson One/Strategy Four.  Using the list, ask the group to come to consensus regarding 

one problem that they think the class should attempt to help solve.  Each group should 

record on a sheet of oversized paper the problem that was identified and the criteria that 

were used to make the decision.  Each group should report to the class. 

Then the oversized papers should be posted in the room gallery style.  Each student should 

be given one colored piece of material (sticky dots, post-it notes, etc.) to place on the 

community problem they believe the class should attempt to solve.  Based upon the number 

of “votes,” the top four community problems will be placed one in each corner of the room. 

Students will next stand in one of the four corners, depending on which of the four 

community problems they would like to help solve.  In each corner, ask the members of the 

newly merged group to discuss their reasons for believing that it should be the highest 

priority issue.  A spokesperson from each corner will explain their reasoning.  After each 

group is finished, the students will be asked if they would like to switch their position based 

upon the rationale of another group.  Announce that, after the decision is made, only the 

top three problems will remain. 

The three corners with the most students will remain in place.  The corner with the fewest 

students will have their community problem paper removed, and they will be asked to move 

to one of the other three corners.  Again the groups will have an opportunity to have a brief 

discussion and then share additional rationale.  Students will be asked to move again after 

the groups are finished.  The two corners with the most students will remain with the third 

paper removed.  The same steps will take place and the corner with the most students will 

be selected as the community problem that the class will research. 
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Teacher Tip:  The teacher could allow multiple groups of four to each research a separate 

public policy issue; however, if the overarching goal is to participate at the national level, 

the national showcase limits projects to one topic per class.  As a result, if more than one 

topic is chosen, no group within the class will be eligible to participate in the national 

showcase. 

Check for Understanding 

 Why is understanding persuasive techniques important when attempting to influence 

public policy?  Explain your answer. 

Rubric 

2 – This response gives a valid reason with an accurate and relevant explanation. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection. 

 

 

Strategy 2:  Gathering Information 

Research 

Now that the class has selected a problem, students will decide where to find additional 

information.  Ask students individually to read pages 36–39 in the Project Citizen text to 

identify possible sources of information regarding their public policy issue. 

Distribute copies of the publications and/or websites report form found at 

http://www.civiced.org/index.php?page=student_forms (pages 29-31).  Students will be 

given research time to access various sources and record their findings on the form 

distributed by the instructor.  All students should complete initial research using text 

sources such as the internet, newspapers, books, or websites. 

Once a class-wide debriefing takes place in order to establish common background 

knowledge of the public policy issue, the teacher will coordinate who will be responsible for 

making various community contacts.  Students can either make community contacts in 

small groups (i.e., one person could act as the interviewer; one person acting the PR 

coordinator to schedule the interview via phone, e-mail, or invitation and write a thank you 

afterward; one person acting as the recorder, by either making an audio or videotape; etc.) 

or work individually. 

Community contacts might include (depending upon the issue): 

 The state representative for the local district 

 The state senator representing the local district 

 Members of political parties 

 Members of any commissions that might influence the public policy solution 

 Any state agencies that might influence the public policy solution 

 Any interest groups or citizens groups that might influence the public policy solution 

 The local police department 

 The local school board 

 The local town or city council members 

 The mayor 

Check for Understanding 
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 Why is research important in helping to determine which public policy solution is most 

appropriate?  Explain your answer. 

Rubric 

2 – This response gives a valid reason with an accurate and relevant explanation. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection. 

Strategy 3:  Gathering Information 

Carousel Decision Making 

In groups of four, have students generate a list of possible alternative policies to help solve 

the community policy problem based upon their research from the prior strategy.  Then ask 

the group, using criteria to reach consensus, to determine which policy they think is best.  

The agreed upon possible solution should be written on a large piece of paper with a brief 

rationale of why the group feels that it is the best solution.  Each group’s paper will be 

placed on a classroom wall, gallery style. 

Students will rotate around the room and jot down anything that they know about that 

solution, good or bad, including the advantages and disadvantages of each. 

Once all of the alternative solutions are placed around the room and students have been 

given time to list the advantages and disadvantages of each, students will then be given two 

colored materials (sticky dots, post-it notes, etc.) to place on the alternative policy that they 

think is best.  Based upon the number of “votes,” the top three alternative policies will be 

placed on the Project Citizen visual display board. 

Students will then, using a ballot format, vote on the one policy they think is best.  The 

solution with the most votes will become the solution that the class will use for the Project 

Citizen Class Project. 

Check for Understanding 

 Why is it important to use criteria such as weighing advantages and disadvantages in 

solving a public policy issue?  Explain your answer. 

Rubric 

2 – This response gives a valid reason with an accurate and relevant explanation. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection. 

Strategy 4:  Extending and Refining 

Cooperative Learning 

If the instructor chooses to divide the class into four groups to complete the visual display 

and portfolio: 

The class will be divided into four groups.  Each group will be responsible for one of the 

panels on the presentation board as well as the binder section that corresponds to their 

panel. 

Descriptions and directions for each panel can be found in the Project Citizen text on the 

following pages: 

 Explaining the Problem:  pages 60-61 

 Examining Alternative Policies to Deal With the Problem:  pages 62-63 
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 Proposing a Public Policy to Deal With the Problem:  pages 64-65 

 Developing an Action Plan:  pages 70-71 

If the instructor chooses to divide the class into eight groups to complete the visual display 

and portfolio: 

The class will be divided into eight groups.  Four groups will be asked to put the board 

together, one group per panel.  The other four groups will be asked to put the binder 

together, one group per section. 

Regardless of the number of groups, while students are working on their board or binder, a 

“Fishbowl” activity will occur to make sure everyone is in agreement with the product 

development (i.e., on the same page).  Each group will take turns sitting in the middle of 

the room giving a report on what they have done thus far, and what they have left to do.  

The groups on the outside will be given time to ask the group in the middle questions.  

These sessions should take place periodically, at the discretion of the teacher. 

Students are reminded to visit page 69 for sample boards and pages 58–59 for the Portfolio 

Criteria Checklist.  This rubric can be used by the instructor to help provide guidance and 

feedback to each group for their panel or their portfolio. 

Check for Understanding 

 How should groups engaged in political activities organize to accomplish their goals?  

Explain your answer. 

Rubric 

2 – This response gives a valid method with an accurate and relevant explanation. 

1 – This response gives a valid method with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection. 

Strategy 5:  Application 

Presenting Your Portfolio in a Simulated Public Hearing 

Once the Project Citizen project is completed a presentation should be made by the class, 

acting as a citizens group, in a simulated public hearing as practice for presenting it to the 

government official(s) who has the authority to implement the proposed action plan (i.e., 

the local school board, the local city council, the senator and representative from their 

district, a government agency).  The teacher should coordinate ahead of time who will be 

invited to sit on the panel.  Suggestions include the school principal, vice principal, the 

district superintendent, a local board member, etc. 

To prepare for the presentation, students should read pages 74-76 and refer back to the 

checklist on pages 58-59.  Students will work jointly to present the project. 

After the simulated public hearing takes place, students could present their panel to the 

government official(s) who has the authority to implement the proposed action plan.  

Students might ask for time on the agenda of the next scheduled meeting or invite the 

group to the school. 

Check for Understanding   

 Why can citizens groups influence public policy?  Explain your answer. 

Rubric 

2 – This response gives a valid reason with an accurate and relevant explanation. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
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For administration of formative assessment see Student Self-Assessment and Reflection. 

Resources and Teaching Tips 

 A variety of resources are included (texts, print, media, web links). 

 Help in identifying and correcting student misunderstandings and weaknesses. 

Project Citizen is managed nationally by the Center for Civics Education.  Programs are in 

place for both middle school (Level I) and high school (Level II).  Electronic resources are 

available at www.civiced.org. 

Each state has a coordinator.  Delaware’s coordinator is Pat Quann, Executive Director of 

the Delaware Law Related Education Center, Inc.  Ms. Quann may be contacted at (302) 

778-0643 or by e-mail, delrecntr@aol.com. 

Chris Kenton, Lake Forest High School, coordinates the distribution of free textbooks.  Mr. 

Kenton may be reached at (302) 284-9291 or by e-mail, cekenton@lf.k12.de.us. 

 

Additional Websites: 

 Delaware League of Local Governments – includes links to all city/municipal 

governments, county government, and state government elected officials and staff, plus 

links to their websites – http://www.ipa.udel.edu/localgovt/dllg/websites.asp 

 Center for Civic Education, Project Citizen site –

http://www.civiced.org/index.php?page=introduction 

Differentiation 

 Stage 2 and 3 allow students to demonstrate understanding with choices, options, and/or variety in the 
products and performances without compromising the expectations of the Content Standards. 

 Instruction is varied to address differences in readiness, interest, and/or learning profiles. 

 Accommodations and differentiation strategies are incorporated in the design of Stage 2 and 3. 

 

Linguistic 

(learns by reading 

and writing) 

Current events, internet resources, self-reflections, letters to 

elected officials and government agencies, written transfer 

task, written summaries on each board and portfolio, using 

graphic organizers, summarizing activities 

Logical/Mathematical 

(likes classifying and 

categorizing, 

patterns, and 

relationships) 

Categorizing public policy vs. civil society solutions 

Auditory/Musical 

(learns by listening, 

likes rhythm and 

song) 

Debate, Think/Pair/Share, Think/Pair/Square, Fishbowl 

Visual/Spatial  

(learns by drawing 

and designing, using 

videos, maps, charts, 

etc.) 

Frayer Model, graphic organizers, using pictures of sample 

projects 

Tactile/Kinesthetic Four Corner Activities, Carousel Brainstorming 
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(likes to use tactile 

methods of learning) 

Interpersonal 

(likes to work with 

others) 

Think/Pair/Share, reaching consensus, making contact with 

community and government officials 

Intrapersonal 

(likes working 

independently) 

Identifying community problems, internet searches, and 

library visits 

Naturalist  

(learns by 

investigating and 

questioning, 

particularly in nature) 

Students are asked to investigate and use questioning 

techniques throughout the project 

 

 

 

 

Design Principles for Unit Development 
At least one of the design principles below is embedded within unit design. 

 

 8th Grade Technology Literacy - the ability to responsibly use appropriate technology 

to communicate, solve problems, and access, manage, integrate, evaluate, and create 

information to improve learning in all subject areas and to acquire lifelong knowledge and 

skills in the 21st Century(SETDA, 2003). 

 International Education - the ability to appreciate the richness of our own cultural 

heritage and that of other cultures in to provide cross-cultural communicative 

competence. 

 Differentiated Instruction - the ability to effectively and efficiently reach all students 

in a heterogeneous environment. 

 Universal Design for Learning - the ability to provide multiple means of 

representation, expression, and engagement to give learners various ways to acquire and 

demonstrate knowledge. 

 21st Century Learning – the ability of to use skills, resources, and tools to meet the 

demands of the global community and tomorrow’s workplace.  (1) Inquire, think 

critically, and gain knowledge, (2) Draw conclusions make informed decisions, apply 

knowledge to new situations, and create new knowledge, (3) Share knowledge and 

participate ethically and productively as members of our democratic society, (4) Pursue 

personal and aesthetic growth.  (AASL, 2007) 

21st Century Learning 

 Analyze, access, manage, integrate, evaluate, and create information in a variety of 

forms and media 

 Frame, analyze, and solve problems 

 Develop, implement, and communicate new ideas to others 

 Locate appropriate resources 

21st century skills are required since the students are working in cooperative groups 

throughout the unit to solve a community problem by proposing a public policy solution. 
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Technology Integration 
The ability to responsibly use appropriate technology to communicate, solve problems, and access, manage, 

integrate, evaluate, and create information 

Students are expected to access internet sources while researching possible public policy.  

In addition, students may choose to use various forms of technology while completing 

committee work.  For instance, if the group is working on research, they will probably use 

Microsoft Word.  If they interview community members, they may choose to use video to 

record the interview. 

 

 

Content Connections 
Content Standards integrated within instructional strategies 

Civics Standard Three 9-12: Students will understand that citizens are individually 

responsible for keeping themselves informed about public policy issues on the local, state, 

and federal levels; participating in the civic process; and upholding the laws of the land. 

History Standard Two 9-12: Students will develop and implement effective research 

strategies for investigating a given historical topic. 

 

Additional Content Connections from the Integrated ELA/Social Studies Curriculum Map 

ELA Concept: Persuasion and Argument 

Examining anchor texts such as The Wave and Maus, students will analyze themes of 

citizenship.  The Wave is a novel that dramatizes an incident that took place in a California 

school in 1969. A teacher creates an experimental movement in his class to help students 

understand how people could have followed Hitler. The highly disciplined group, modeled on 

the principles of the Hilter Youth, has its own salute, chants, and special ways of acting as a 

unit and sweeps beyond the class and throughout the school, evolving into a society willing 

to give up freedom for regimentation and blind obedience to their leader. Maus is a story of 

a Jewish survivor of Hitler's Europe and his son, a cartoonist who tries to come to terms 

with his father's story. Conformity and oppression will be introduced through these anchor 

texts, along with supplemental literature, excerpts, and video portrayals.  Students will 

explore the concepts of public policy and propaganda, linking these themes in literature to 

the Social Studies concepts.  
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Delaware Model Unit Gallery Template 
 

This unit has been created as an exemplary model for teachers in (re)design of course 

curricula.  An exemplary model unit has undergone a rigorous peer review and jurying 

process to ensure alignment to selected Delaware Content Standards.  

Unit Title:  Responsibilities of Citizenship 

Content Area:  Social Studies 

Grade Level(s):  9–12 

 _________________________________________________________________  

Summary of Unit 

Instruction in this benchmark emphasizes participatory responsibilities.  Students will 

understand why citizens need to inform themselves on issues involving all levels of 

government, why they need to participate in the civic process, and why they should help 

uphold the laws of the land.  This requires understanding the consequences of failing to 

fulfill these responsibilities. 

American democracy imposes a cost on its citizens.  For government to be effective, it must 

have an effective citizenry that understands what is required to maintain individual 

freedoms and liberties.  Citizens have responsibilities that, if met, ensure the health of 

American democracy.  Citizens should hold governmental officials accountable by: 

 Voting and keeping informed; 

 Contributing to the common defense through military service if necessary; 

 Checking the judicial powers of government and safeguarding the rights of the 

accused by serving on juries; 

 Contributing to public safety and order by obeying the law and reporting violations of 

the law; and 

 Performing public service when the need arises. 

 _________________________________________________________________  
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Stage 1 – Desired Results 
(What students will know, do, and understand) 

 _________________________________________________________________  

Delaware Content Standards 

Civics Standard Three 9-12a:  Students will understand that citizens are individually 

responsible for keeping themselves informed about public policy issues on the local, state, 

and federal levels; participating in the civic process; and upholding the laws of the land. 

Big Ideas 

 Global citizenship 

 Public policy 

Unit Enduring Understandings 

Effective citizens are committed to protecting rights for themselves, other citizens, and 

future generations by upholding their civic responsibilities and are aware of the potential 

consequences of inaction. 

Unit Essential Questions 

What are the consequences of citizens not participating in democracy? 

 Why is it important for citizens to become informed about candidates and stay informed 

after the election? 

 Why should citizens attempt to influence elected officials? 

 Why do special interest groups play an important role in American citizens influencing 

their elected officials? 

Knowledge and Skills 

Students will know… 

 Why citizens are individually responsible for keeping themselves informed about public 

policy issues on the local, state, and federal levels. 

 Why participating in the civic process is important. 

 Why upholding the laws of the land is important. 

Students will be able to… 

 Analyze a political cartoon 

 Adapt to varied roles and responsibilities. 

 Act responsibly with the interests of the larger community in mind. 

 Demonstrate ethical behavior in personal, workplace, and community contexts. 
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Stage 2 – Assessment Evidence 
(Evidence that will be collected to determine whether or not Desired Results are achieved) 

 _________________________________________________________________  

This summative assessment is a transfer task that requires students to use knowledge and 

understandings to perform a task in a new setting or context. 

The assessment and scoring guide should be reviewed with students prior to any 

instruction.  Students should do the assessment after the lessons conclude. 

Essential Question 

 What are the consequences of citizens not participating in democracy? 

 

Prior 

Knowledge 

Now that you have learned about individual responsibility for 

staying informed about public policy issues, participating in the 

civic process, and upholding the laws of the land, you are ready 
to exhibit the consequences of not participating in democracy. 

Problem A high percentage of citizens does not stay informed, does not 

participate in the civic process (such as voting), and fails to 

uphold the laws of the land. 

Role/ 

Perspective 

You are a filmmaker who seeks to persuade citizens to be more 

active and fulfill their civic responsibilities by creating a 3- to 5-

minute web video.  You could also convert the film into a 3- to 
5-minute podcast. 

Since there are many steps involved with a video or podcast, 

you will create a storyboard of the text and visuals that will be 

used.  The storyboards are two-dimensional outlines of the 

production.  A sample storyboard page can be found below. 

Product/ 

Performance 

Have students work in small groups to collect data regarding 

how citizens fulfill their responsibilities of citizenship.  Each 

student should survey 25 people (at least one-half over the age 

of 18).  This survey might include questions such as the 
following: 

 To what degree do you take the time to learn about 

candidates running for office?  

 Who are our two senators and representative?  (Can the 

person accurately record the three names?) 

 To what degree do you stay informed about public policy 

issues? 

 Are you a member of a special interest group (e.g., NRA, 

Greenpeace, MADD, etc.)? 

 To what degree do you obey the law? 

 Have you ever reported on someone breaking the law? 

 For those participants over the age of 18, are you registered 

to vote? 

 For those participants over the age of 18, did you vote in the 

last presidential election? 

 For those participants over the age of 18, did you vote in the 

last school board election? 
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 For those participants over the age of 18 and at some point 

summoned for jury duty, did you serve or did you request 

an excuse from service? 

After the survey results are calculated, the storyboard should 

focus on persuading citizens to be more active and fulfill their 

civic responsibilities.  Each storyboard page will focus on a 

different statistic and the consequences of the statistic.  Overall, 

are people fulfilling this civic responsibility or not?  If not, what 

could be done to increase this statistic? 

Criteria for an 

Exemplary 
Response 

Be sure to include: 

1. A title page with the focus of your storyboard, your name, 

and the date. 

2. Ten storyboard pages.  Each page should focus on a 

different statistic and the consequences of the statistic.  

Overall, are people fulfilling this civic responsibility or not?  

If not, what could be done to increase this statistic? 

 To what degree do you take the time to learn about 

candidates running for office?  

 Who are our two senators and representative?  (Can the 

person accurately record the three names?) 

 To what degree do you stay informed about public policy 

issues? 

 Are you a member of a special interest group (e.g., NRA, 

Greenpeace, MADD, etc.)? 

 To what degree do you obey the law? 

 Have you ever reported on someone breaking the law? 

 For those participants over the age of 18, are you 

registered to vote? 

 For those participants over the age of 18, did you vote in 

the last presidential election? 

 For those participants over the age of 18, did you vote in 

the last school board election?  

 For those participants over the age of 18, have you 

served in the armed forces? 

3. An overall conclusion about the importance of each citizen 

fulfilling the responsibilities of citizenship and its influence on 

our democracy 
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Rubric 

 

Scoring Category 

 

The storyboard 

provides… Score Point 3 Score Point 2 Score Point 1 

To what degree do 

you take the time to 

learn about 

candidates running 
for office? 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 
statistic are logical  

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 

statistic are 

somewhat logical 

Statistics are 

accurately 

calculated but the 

explanation of the 

consequences of the 

statistic are 

minimally logical 

Who are our two 

senators and 

representative?  

(Can the person 

accurately record 

the three names?) 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 

statistic are logical 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 

statistic are 
somewhat logical 

Statistics are 

accurately 

calculated but the 

explanation of the 

consequences of the 

statistic are 
minimally logical 

To what degree do 

you stay informed 

about public policy 

issues? 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 
statistic are logical 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 

statistic are 
somewhat logical 

Statistics are 

accurately 

calculated but the 

explanation of the 

consequences of the 

statistic are 
minimally logical 

Are you a member 

of a special interest 

group (e.g., NRA, 

Greenpeace, MADD, 
etc.)? 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 

statistic are logical 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 

statistic are 
somewhat logical 

Statistics are 

accurately 

calculated but the 

explanation of the 

consequences of the 

statistic are 
minimally logical 

To what degree do 

you obey the law? 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 
statistic are logical 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 

statistic are 
somewhat logical 

Statistics are 

accurately 

calculated but the 

explanation of the 

consequences of the 

statistic are 
minimally logical 

Have you ever 

reported on 

someone breaking 
the law? 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 

statistic are logical 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 

statistic are 
somewhat logical 

Statistics are 

accurately 

calculated but the 

explanation of the 

consequences of the 

statistic are 
minimally logical 
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Scoring Category 

 

The storyboard 

provides… Score Point 3 Score Point 2 Score Point 1 

For those 

participants over the 

age of 18, are you 
registered to vote? 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 
statistic are logical 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 

statistic are 

somewhat logical 

Statistics are 

accurately 

calculated but the 

explanation of the 

consequences of the 

statistic are 

minimally logical 

For those 

participants over the 

age of 18, did you 

vote in the last 

presidential 
election? 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 
statistic are logical 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 

statistic are 
somewhat logical 

Statistics are 

accurately 

calculated but the 

explanation of the 

consequences of the 

statistic are 
minimally logical 

For those 

participants over the 

age of 18, did you 

vote in the last 

school board 
election? 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 
statistic are logical 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 

statistic are 

somewhat logical 

Statistics are 

accurately 

calculated but the 

explanation of the 

consequences of the 

statistic are 

minimally logical 

For those 

participants over the 

age of 18 and at 

some point 

summoned for jury 

duty, did you serve 

or did you request 

an excuse from 

service? 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 
statistic are logical 

Statistics are 

accurately 

calculated and the 

explanation of the 

consequences of the 

statistic are 
somewhat logical 

Statistics are 

accurately 

calculated but the 

explanation of the 

consequences of the 

statistic are 
minimally logical 

An overall 

conclusion about the 

importance of each 

citizen fulfilling the 

responsibilities of 

citizenship and its 

influence on our 
democracy. 

The conclusion 

provides a clear 

linkage between 

citizens fulfilling the 

responsibilities of 

citizenship and its 

influence on our 
democracy 

The conclusion 

provides a 

somewhat clear 

linkage between 

citizens fulfilling the 

responsibilities of 

citizenship and its 

influence on our 

democracy  

The conclusion does 

not provide a clear 

linkage between 

citizens fulfilling the 

responsibilities of 

citizenship and its 

influence on our 
democracy 

 

Total Score: _____ 

 

Above the Standard:  

Meets the Standard:  

Below the Standard:  
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Resources To Assist With This Task 

The Center for Information and Research on Civic Learning and Engagement – (Tufts 

University) http://www.civicyouth.org/ 

C-Span Student Cam Winners – http://www.studentcam.org/Winners08.htm 

Student Self-Assessment and Reflection 

 

When students are required to think about their own learning, to articulate 

what they understand and what they still need to learn, achievement 

improves. 

– Black and William, 1998; Sternberg, 1996; Young, 2000 

How a teacher uses the information from assessments determines whether that assessment 

is formative or summative.  Formative assessments should be used to direct learning and 

instruction and are not intended to be graded. 

The Checks for Understanding at the end of each instructional strategy should be used as 

formative assessment and may be used as writing prompts or as small-group or whole-class 

discussion.  Students should respond to feedback and be given opportunities to improve 

their work.  The rubrics will help teachers frame that feedback. 

An interactive notebook or writing log could be used to organize student work and exhibit 

student growth and reflection. 
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Stage 3 – Learning Plan 
(Design learning activities to align with Stage 1 and Stage 2 expectations) 

 _________________________________________________________________  

Lesson One 

Essential Question 

 Why is it important for citizens to become informed about candidates and stay informed 

after the election? 

Delaware Standards Integrated in the Instructional Strategies 

 Civics Standard Two 9-12a 

 Civics Standard Three 9-12a 

Instructional Strategies 

Strategy 1:  Gathering Information 

Think/Pair/Share 

Analyzing political cartoons is a skill that helps students understand the persuasive 

techniques of symbolism, exaggeration, analogy, irony, and the use of labeling while 

following current events.  Political cartoon analysis requires students to use critical thinking 

skills and apply their knowledge of recent events to decide whether they agree or disagree 

with a cartoonist’s expression.  For students unfamiliar with political cartoon techniques, 

resources are available at the Library of Congress: 

http://lcweb2.loc.gov/learn/features/political_cartoon/index.html 

Ask students to independently analyze the political cartoon available at 

http://discoverer.prod.sirs.com/discoweb/disco/do/picture?picurn=urn%3Asirs%3AUS%3BI

MAGE%3BGIF%3B0000117064 using the National Archives Cartoon Analysis worksheet 

(http://www.archives.gov/education/lessons/worksheets/cartoon.html). 

Other possible political cartoons should focus on candidates running for office and provide 

some type of analogy.  Suggestions include: 

 Election of 1912: Wilson vs. Roosevelt vs. Taft 

http://elections.harpweek.com/1912/cartoon-1912-

Medium.asp?UniqueID=20&Year=1912 

 Election of 1864: Lincoln vs. McClellan http://elections.harpweek.com/1864/cartoon-

1864-large.asp?UniqueID=19&Year=1864 

After analyzing the cartoon independently, students should pair to discuss their answers.  A 

class debriefing should follow with a discussion of political races and initial reasons why 

people should take time out of their busy lives to learn more about candidates for office. 
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Check for Understanding 

 Create a different analogy that could be used to describe the relationship that voters 

have with political elections.  Explain why you chose the analogy. 

Rubric 

2 – This response gives a valid analogy with an accurate and relevant explanation for 

choosing that analogy. 

1 – This response gives a valid analogy with an inaccurate, irrelevant, or no explanation for 

choosing that analogy. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

Strategy 2:  Extending and Refining  

ABC Graffiti 

This strategy groups students together to reach an understanding of a concept by either 

accessing prior knowledge at the beginning of a unit or accessing learned knowledge at the 

end of a unit. 

Have a group of 2–4 students draw a rectangular box at the top of a sheet of paper.  Give 

the following directions to each group:  

 Half of the groups will write the question, “Why is it important for citizens to stay 

informed about candidates?” in the box.  The other half will write the question, 

“What might happen if people do not take time to stay informed about candidates?” 

 Fold the paper down the middle to create two columns. 

 Letter alphabetically A to M down the left side. 

 Letter alphabetically N to Z down the right side. 

Have students brainstorm responses to the assigned questions and record them 

alphabetically A to Z.  For instance, a group might write the word “beliefs” for B or “values” 

for V. 

Once students have written terms for each column, have each group agree on the best 3 

terms.  Ask the group to circle the top 3 and share them with the class. 

As a variation, students can complete the A-B-C Graffiti independently followed by each 

student sharing his/her top word.  As students are sharing, listeners can add, delete, or 

modify their original lists. 

Check for Understanding 

 Why is staying informed about candidates a responsibility of citizenship?  Explain 

your answer. 

Rubric 

2 – This response gives a valid reason with an accurate and relevant explanation. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 
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Strategy 3:  Extending and Refining 

Research:  Conducting a Survey or Public Opinion Poll 

American citizens see and hear poll and survey results in the media almost on a daily basis.  

The analysis of data is an important skill that students should master.  They should not only 

understand how surveys and public opinion polls gather results but also apply that 

knowledge to their own research. 

One poll that could be showcased to help students understand the nature and uses of these 

resources is entitled Americans Speak Out About the 2000 Campaign.  

(spa.american.edu/ccps/getpdf.php?table=publications&ID=6) 

The poll was prepared for The Center for Congressional and Presidential Studies at American 

University by the Yankelovich Partners.  Results included: 

 When asked, “During the past week, how much attention did you pay to the presidential 

election campaign,” only one in three Americans were paying “quite a bit” or a “great 

deal” of attention to the presidential campaign and 17% paid no attention at all. 

 When asked, “How often would you say you vote in elections for President,” 22% said 

they voted half the time or less. 

 When asked, “Overall, would you describe yourself as being very informed on major 

policy issues, somewhat well informed, somewhat poorly informed, or very poorly 

informed,” 20% described themselves as poorly informed on major policy issues. 

 When asked, “Have you ever voted for a candidate who you were eventually sorry to see 

serve in office or not,” 31% said they had voted for a candidate they were eventually 

sorry to see serve in office. 

The survey focuses on the 2000 Presidential election; however, polls and surveys are used 

to collect a variety of data.  For instance, Presidential approval ratings are recorded.  

Results after the first 100 days of President Obama’s administration can be accessed at: 

http://www.gallup.com/poll/118054/100-Days-Obama-Approval-Broad-Deep.aspx.  A 

comparison of other President’s first quarter approval ratings can be accessed at:  

http://www.gallup.com/poll/118054/100-Days-Obama-Approval-Broad-Deep.aspx.  Other 

surveys focus on various public policy issues and provide insight into whether citizens 

support or are opposed to various government actions.  

Have students work in small groups to collect data regarding current Presidential approval 

ratings in our area.  This survey might include similar questions to the Gallup Poll such as 

the following: 

 Do support the President’s actions regarding the economic stimulus? 

 Do you support the President’s actions regarding the war in Iraq? 

Following are the general steps required for valid surveys: 

1. Decide on the topic and make a hypothesis.  For this poll, the topic is 

predetermined—the amount of time spent and the methods used to learn about 

candidates running for office. 

2. Write questions relating to your topic that are not leading or loaded.  The teacher 

should assign the minimum number of questions. 

3. Decide on the population (which group—just high school students or anyone 

available) and sample (random or representative of the population).  Each survey 

should require the participant to mark gender, age, class, etc., depending on the 

population and sample decided.  The teacher should then assign the minimum 

number of distributed surveys. 
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4. Administer the survey in the same manner to each participant (i.e., all recorded on 

paper or orally). 

5. Tabulate the results. 

6. Report the results question by question. 

7. Analyze the data (i.e., what demographic differences are there in relation to gender, 

race, age, etc.?). 

If students choose to administer the survey electronically, a useful resource is 

www.surveymonkey.com. 

The class should discuss their findings and compile individual results to test the validity of 

individual polls. 

Check for Understanding 

 What could be done to encourage more people to take time to learn about 

candidates?  Explain your answer. 

Rubric 

2 – This response gives a valid method with an accurate and relevant explanation. 

1 – This response gives a valid method with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

Strategy 5: Extending and Refining 

Think/Pair/Share 

Students will analyze the message in the poster below using Handout 1.5a:  

 
 
http://memory.loc.gov/cgi-
bin/query/i?pp/yan:@field(NUMBER+@band(yan+1a38522)):displayType=1:m856sd=yan:m856sf=1a38522 
 
Library of Congress, Prints & Photographs Division; Call Number: POS 6 - U.S., no. 783 (C size) <P&P>[P&P]  
A. Philip Randolph Educational Fund, sponsor/advertiser 
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Then, using the format of a Think/Pair/Share, students will answer the questions: 

 What do the words, “Somebody paid the price for your right” mean? 

 Why does this message apply to a variety of people in the United States in relation to 

race, gender, and economic status? 

 How does this poster attempt to persuade citizens that registering to vote is a 

responsibility of citizenship? 

After discussion, the students should access the following site to see how citizens in 

Delaware can register to vote electronically: http://elections.delaware.gov/default.shtml.  

The site also provides information regarding polling places, a video explaining how to use 

the electronic voting machines during elections, etc. 

Charts regarding the number of registered voters compared to those that actually voted are 

available at: http://elections.delaware.gov/services/candidate/regtotals.shtml.  After 

analyzing the statistics regarding the 2006 election, Handout 1.5b, students should continue 

their Think/Pair/Share by answering: 

 If you were running for office in Delaware how might your staff use this information 

during the campaign? 

 If you were a political party leader, how might this information influence your party’s 

actions? 

 As a citizen working to increase voter registration, what groups might you target as 

your primary audience? 

 As a citizen working to increase voter turnout, what groups might you target as your 

primary audience?  

The students will then compare the statistics to the 2004 election (Handout 1.5c).  

Questions the students will answer include:  

 How do these statistics compare to the election of 2006?  Explain your answer. 

 Are there any similarities to the 2006 elections based upon age or political party?  

Explain your answer. 

 How do you think these statistics might compare to the election of 2008?  Explain 

your answer. 

Check for Understanding 

 What could be done to encourage more people to take the time to vote during non-

Presidential year elections?  Explain your answer. 

Rubric 

2 – This response gives a valid method with an accurate and relevant explanation. 

1 – This response gives a valid method with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

Strategy 6: Application 

Persuasive Writing 

Persuasive writing may take many forms in a social studies classroom: an email to the 

editor, an email to an elected official, an email to a government agency, a speech, a 

television ad, a book review, etc.  Regardless of format, all persuasive writing should 

include an opening, a body, and a conclusion.  The introduction should provide initial insight 

into the writer’s opinion regarding the topic or issue.  The body should provide evidence in 

the form of facts that support the writer’s opinion.  And, the conclusion should provide a 
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powerful ending that not only summarizes main points but also appeals to the reader’s 

emotions or feelings. 

Using the information and statistics gathered throughout the lesson, students should write a 

persuasive text that answers the question: 

 Why is it important for citizens to become informed about candidates before the 

election and stay informed about our leaders after the election? 

Check for Understanding 

 The persuasive writing will serve as the Check for Understanding. 
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Lesson Two 

Essential Question 

 Why should citizens attempt to influence elected officials? 

Delaware Content Standards Integrated in the Instructional Strategies 

 History Standard Two 9-12a 

 Civics Standard Two 9-12a 

 Civics Standard Four 9-12b 

Instructional Strategies 

Strategy 1:  Gathering Information 

Carousel Brainstorming 

The carousel brainstorming activity can be used to access prior knowledge.  The focus of 

this brainstorm is determining how elected officials make decisions while in office. 

Place students into groups of five.  Write each of the following questions on an oversized 

sheet of paper so that all five questions are placed in different areas of the classroom. 

1. What factors influence how an official votes on proposed legislation? 

2. How can special interest groups influence how an elected official votes? 

3. How can political parties influence how an elected official votes? 

4. How can constituents influence how an elected official votes? 

5. Why should citizens influence elected officials? 

Assign each student a number (1 to 5) or have students draw a number and then ask them 

to move to the paper labeled with that number. 

Each group should be given a magic marker that is a different color than the other groups.  

Give the group a minute or two to write an answer to the question or write everything they 

know about the topic. 

After time is called the students move to the next question (4 to 5, etc.) and rotate around 

the room until they are finished answering all of the questions.  Since more time is required 

to read the other groups’ notes before adding their own ideas, the teacher might want to 

add an additional minute each time the group rotates. 

When students arrive back to their original question, the group should discuss what was 

added. 

 Is anything still missing? 

 Is anything included that they believe to be incorrect? 

Have students collectively write a brief summary for their question/responses. 

The group should then present their findings to the class.  After all groups are finished, a 

classroom debriefing should tie all five questions together. 

1. What factors influence how an official votes on proposed legislation?  (personal 

beliefs; public opinion polls; pressure from their political party; pressure from fellow 

colleagues, particularly those who are sponsoring the bill; constituent contacts via 

letters, e-mails, phone calls, etc.; pressure from lobbying of special interest groups, 

etc.) 

5-A-36



 

2. How can special interest groups influence how an elected official votes?  (lobbying, 

contributing money to legislature’s re-elections, running ads or brochures to 

influence public opinion, etc.) 

3. How can political parties influence how an elected official votes?  (caucuses, party 

platforms, etc.) 

4. How can constituents influence how an elected official votes?  (writing a letter, 

sending an e-mail, joining a special interest group, etc.) 

5. Why should citizens attempt to influence elected officials?  (part of a citizen’s 

responsibility, consequences of public policy that he/she does not support, modeling 

for younger generations, etc.) 

Check for Understanding 

 Why is it often difficult for an elected official to decide how to vote on proposed 

legislation?  Explain your answer. 

Rubric 

2 – This response gives a valid reason with an accurate and relevant explanation. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

Strategy 2:  Extending and Refining 

Graphic Organizers 

Graphic organizers are useful tools to develop comparing and contrasting skills.  In this 

strategy, students will begin to understand why citizens should influence elected officials by 

researching legislators’ voting records.  The student may choose two senators, perhaps the 

two from Delaware, or two representatives at the state or federal level. 

Online resources to support this research include: 

 Project Vote Smart (http://www.votesmart.org/) 

 Open Secrets – Center for Responsive Politics (http://www.opensecrets.org/) 

 How to find out about Congressional votes 

(http://www.senate.gov/reference/common/faq/how_to_votes.htm)  

 United States Senate website (http://www.senate.gov/) 

 United States House of Representatives website (http://www.house.gov/) 

 Delaware General Assembly (http://legis.delaware.gov/) 

After selecting legislators, have students complete the graphic organizers to compare the 

background and voting records of two legislators. 

 

Personal Characteristics Name of Legislator Name of Legislator 

Age   

Political Party   

Business/ 

Professional Experience 

  

Congressional Committees   

Congressional Leadership Roles   

Political Action Committee (PAC) 

Campaign Contributions 
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Have students choose a public policy issue that is important to them (e.g., the environment, 

education, etc.) and research how the senators or representatives have voted on that issue 

over the course of time.  All of the legislative votes should focus on that one issue. 

 

Proposed 

Legislation 

- 

Title of Bill 

Summary of the Proposed 

Legislation 

Senator 

Carper 

Senator 

Biden 

    

 

Sample Issue: The Environment 

Proposed 

Legislation 

- 

Title of Bill 

Summary of the Proposed 

Legislation 

Senator 

Carper 

Senator 

Biden 

Clean Energy Act of 

2007 

Energy independence and 

security, increase the 

production of clean 

renewable fuels, increase the 
energy efficiency 

YES YES 

Offshore Drilling in 

Virginia 

Give the State of Virginia 

authorization to conduct 

natural gas exploration and 

drilling activities in the 
coastal zone 

YES NO 

Healthy Forests 

Restoration Act of 
2003 

Protect communities, 

watersheds, and certain 

other at-risk lands from 

catastrophic wildfire, to 

protect watersheds, and 

address threats to forest and 
rangeland health 

NO NO 

Check for Understanding 

 Based on your research, what criteria can a citizen use when deciding which 

legislators he or she should attempt to influence?  Explain your answer. 

Rubric 

2 – This response gives valid criteria with an accurate and relevant explanation. 

1 – This response gives valid criteria with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Note to teacher:  More than one factor should be involved in a citizen’s decision. 
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Strategy 3: Application  

Jigsaw 

Strategy 2 helped students begin to understand why citizens should influence their elected 

officials by researching their legislators’ voting records and introducing them to the role that 

citizens can play as members of special interest groups.  This strategy should help students 

increase their understanding of how citizens, through membership in a special interest 

group, can influence their elected officials. 

The Jigsaw method of cooperative learning allows each student to be responsible for one 

aspect of a larger concept, in this case the role that special interest groups can play in 

influencing elected officials. 

Have students in groups of four select a group leader.  Each student is responsible for 

researching one special interest group.  Teachers may wish to use these examples or allow 

students to select a special interest group that they find appealing: 

 ASPCA – The American Society for the Prevention of Cruelty to Animals 

 NEA – National Education Association 

 NRA – National Rifle Association 

 Greenpeace 

Each group member will become an “expert” in providing information about one particular 

special interest group.  Have the student research the following questions and complete a 

single column in a graphic organizer. 

1. How many members does the special interest group have? 

2. What is the group’s mission or goals? 

3. What methods does this group use to influence elected officials? 

4. What pending legislation is this group currently working toward influencing? 

5. Which political party(s) does this special interest group support? 

6. How successful is this organization in influencing public policy? 

The graphic organizer should resemble the one below: 

 

Research 

Questions ASPCA NEA NRA Greenpeace 

1.      

2 – 6 …     

Have students break away from the larger group and meet with other students who are also 

researching the same special interest groups.  The “expert groups” will share with each 

other their observations, analysis, conclusions, etc. 

Have each “expert” add to or change their chart based on what the group shared. 

Each “expert” will then go back to his/her original group and share their findings.  Other 

members of their group should ask questions, discuss the information, and add it to their 

graphic organizer. 

The role of the teacher is to float between the groups, answer questions, ask questions, or 

redirect when needed. 
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After all “experts” have shared with the group, students should discuss which of the four 

groups they believe is most successful in influencing public policy and reasons why they 

chose that group. 

During the class debriefing, each group will present their conclusions.  After all groups are 

finished, ask students to consider using a Think-Pair-Share strategy to answer the following 

question: 

 Why might there have been differences of opinion about the most successful special 

interest group?  What factors would cause this difference of opinion? 

Check for Understanding 

 How do citizens, through membership in special interest groups, play an important 

role in influencing their elected officials?  Explain your answer with an example. 

Rubric 

2 – This response gives a valid explanation with an accurate and relevant example. 

1 – This response gives a valid explanation with an inaccurate, irrelevant, or no example. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 
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Lesson Three 

Essential Question 

 What are the consequences of citizens not participating in a democracy? 

Delaware Content Standards Integrated in the Instructional Strategies 

 Civics Standard Three 9-12a 

 Civics Standard Four 9-12a 

Instructional Strategies 

 

Strategy 1:  Gathering Information 

Jigsaw 

In groups of four, students will examine ways that citizens’ actions or inaction can influence 

the degree to which civic participation influences our democracy.  Each student will take the 

lead on one of the topics below and join the secondary group which will focus on the costs 

and benefits of citizens: 

 Breaking the Law 

 Not Voting 

 Not Staying Informed about Public Policy 

 Not Providing Public Service When Needed (i.e., joining the military, serving on a 

jury, joining an interest group, etc.) 

Each group will create a T-chart regarding their area of focus.  After analyzing the costs and 

benefits they will discuss the question: 

 What are the consequences of citizens not participating in a democracy because they 

(break the law, do not vote, do not stay informed about public policy, or do not 

provide some type of public service when needed)?  Explain your answer. 

For instance: 

 

What are the costs and benefits of citizens breaking the law? 

 

Costs Benefits 

$ for prison construction 

$ for correctional officers 

$ for police 

$ for probation/parole officers 

$ for the court system 

People feeling unsafe 

The need for people to install security 

systems 

Children without parents when they go to 

jail 

Lives are lost when murder takes place 

Businesses lose profits during robberies 

 

Job creation in the criminal justice field 

Security systems manufacturers make a 

profit 

Construction companies benefit with 

prisons are built 

 

What are the consequences of citizens not participating in a democracy because they 

break the law?  Explain your answer. 
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The consequences of citizens breaking the law are severe for our democracy because it 

not only affects their victim but also the entire nation.  The national government and state 

governments spend significant amounts of money that we could use for other things, plus 

people feel unsafe. 

Websites to support the jigsaw discussions include: 

 Breaking the law: 

 Facts and figures regarding the current number of inmates and individuals on 

probation and parole: http://www.doc.delaware.gov/count.pdf 

 Fiscal year 2009 budget highlights (includes the amount of money spent on 

corrections and judiciary) 

http://budget.delaware.gov/fy2009/operating/09opfinsumcharts.pdf 

 Indicators of Civic Health: 

http://www.ncoc.net/index.php?tray=content&tid=top27&cid=229 

After each group has finished, the students will return to their original groups and share 

details regarding their jigsaw group discussion.  After all four group members are finished 

they should discuss: 

 What do all four of these responsibilities of citizenship have in common? 

Check for Understanding 

 When someone chooses not to fulfill a responsibility of citizenship, how might it 

affect other citizens?  Explain your answer. 

Rubric 

2 – This response gives a valid affect with an accurate and relevant explanation. 

1 – This response gives a valid affect with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

Strategy 2: Extending and Refining 

Debate 

Based upon discussion from the prior strategy, students will participate in an informal 

debate regarding a responsibility of citizenship that is controversial for many students:  

 Should people call the police if they see someone breaking the law?  Is that a 

responsibility of citizenship? 

Prior to class beginning, the teacher should post one of the following in each of the four 

corners of the room—Strongly Agree, Agree, Disagree, and Strongly Disagree.  Once the 

class begins the teacher should pose the question above and ask the students to stand in 

one of the four corners, depending on how they would answer the question.  Once all 

students are standing in a corner, the group should discuss why they are standing there and 

then report out to the larger group.  Initially students might go to the corner “Strongly 

Disagree” or “Disagree” because they do not want to be perceived as “snitches.” 

The teacher will then present a similar question using specific situations and ask the 

students to either remain where they are or move to another corner.  Once everyone is 

again in a corner, they will repeat the same discussion format.  The teacher should continue 

with specific instances such as the following: 
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 Is calling the police a responsibility of citizenship when you see someone: 

 Driving aggressively on a public road? 

 Driving drunk and swerving on a public road? 

 Spraying graffiti on the side of a business? 

 Abusing a child? 

 Robbing a store at gun point? 

Check for Understanding 

 Why is reporting a crime to the police considered a responsibility of citizenship?  

Explain your answer. 

Rubric 

2 – This response gives a valid reason with an accurate and relevant explanation. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Strategy 3: Extending and Refining 

ABC Graffiti 

Students should be familiar with the ABC Graffiti due to their exposure in Lesson One.  

Again, have a group of 2–4 students either use Handout 3.3a or draw a rectangular box at 

the top of a sheet of paper.  Give the following directions to the class:  

 Write the phrase “Methods of staying informed about Public Policy.” 

 Fold the paper down the middle to create two columns. 

 Letter alphabetically A to M down the left side. 

 Letter alphabetically N to Z down the right side. 

Have students brainstorm responses to the assigned questions and record them 

alphabetically A to Z.  For instance, a group might write the word “cable news” for C or 

“newspaper” for N.  See Handout 3.3b for an example. 

Once students have written terms for each column, have each group agree on the best 

three terms.  Ask the group to circle the top three and share them with the class. 

Each group should share their top three and explain why they considered them the best 

sources.  After this discussion, the question below should be posed: 

 With all of these methods of staying informed, why do you think many people fail to 

do so?  Based upon your answer, what advice would you provide to citizens about 

the importance of staying informed? 

Check for Understanding  

 What might be a consequence of citizens not staying informed about public policy?  

Support your answer with an example. 

Rubric 

2 – This response gives a valid consequence with an accurate and relevant example. 

1 – This response gives a valid consequence with an inaccurate, irrelevant, or no example. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

5-A-43



 

 

Strategy 4: Application 

Writing in the Content Area 

Students will use the skill of persuasive writing in the form of an essay (introduction, body, 

and conclusion) to answer the following: 

 What are the consequences of citizens not participating in our democracy? 

Check for Understanding 

 The essay will serve as the Check for Understanding. 

 

 

 

 

Resources and Teaching Tips 

 A variety of resources are included (texts, print, media, web links). 

 Help in identifying and correcting student misunderstandings and weaknesses. 

Useful web-based resources are embedded within the instructional strategies. 

Differentiation 

 Stage 2 and 3 allow students to demonstrate understanding with choices, options, and/or variety in the 

products and performances without compromising the expectations of the Content Standards. 

 Instruction is varied to address differences in readiness, interest, and/or learning profiles. 

 Accommodations and differentiation strategies are incorporated in the design of Stage 2 and 3. 

Differentiation is embedded within the instructional strategies.  Students have a choice in 

determining which public policy issue they would like to research in regards to legislators’ 

voting records.  The transfer task allows students to create storyboards for the production 

of either a web video or a podcast.  In addition, cooperative learning and paired discussion 

take place throughout the unit. 

 

 

Design Principles for Unit Development 

At least one of the design principles below is embedded within unit design. 

 International Education – the ability to appreciate the richness of our own cultural 

heritage and that of other cultures in order to provide cross-cultural communicative 

competence. 

 Universal Design for Learning – the ability to provide multiple means of 

representation, expression, and engagement to give learners various ways to acquire 

and demonstrate knowledge. 

 21st Century Learning – the ability to use skills, resources, and tools to meet the 

demands of the global community and tomorrow’s workplace.  (1) Inquire, think 

critically, and gain knowledge, (2) Draw conclusions, make informed decisions, apply 

knowledge to new situations, and create new knowledge, (3) Share knowledge and 

participate ethically and productively as members of our democratic society, (4) Pursue 

personal and aesthetic growth.(AASL, 2007) 

21st century skills include: 

 Adapt to varied roles and responsibilities. 

 Act responsibly with the interests of the larger community in mind. 

 Demonstrate ethical behavior in personal, workplace, and community contexts. 
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Content Connections 

Content Standards integrated within instructional strategies 

 History Standard Two 9-12a 

 Civics Standard Two 9-12a 

 Civics Standard Three 9-12a 

 Civics Standard Four 9-12a 

 Civics Standard Four 9-12b 

 

Additional Content Connections from the Integrated ELA/Social Studies Curriculum Map 

ELA Concepts: Research 

  

Reading anchor texts such as Farewell to Manzanar, students will internalize citizenship and 

examine life through the lens of Japanese Americans during World War II, during which time 

a community called Manzanar was hastily created in the high mountain desert country of 

California, east of the Sierras. Its purpose was to house thousands of Japanese American 

internees.  At age thirty-seven, Jeanne Wakatsuki Houston recalls life at Manzanar through 

the eyes of the child she was. She tells of her fear, confusion, and bewilderment as well as 

the dignity and great resourcefulness of people in oppressive and demeaning circumstances.  

Students will connect this anchor text to current social issues such as racial profiling and the 

treatment of illegal immigrants in the United States through reading current non-fiction 

articles. Students will extend these themes be reading Shakespeare’s Julius Caesar, 

examining fate verses freewill, and how fate and freedom coexist within a democracy.  

Students investigate the notion of living in fear, making connections to terroristic activity 

and our response as citizens, and a nation, to such acts.  
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Handout 1.5a – Responsibilities of Citizenship 

 

 

Title:  Somebody paid the price for your right register/vote. 

 

 

Library of Congress, Prints & Photographs Division 

Call Number: POS 6 - U.S., no. 783 (C size) <P&P>[P&P]  

A. Philip Randolph Educational Fund, sponsor/advertiser 

http://memory.loc.gov/cgi-

bin/query/i?pp/yan:@field(NUMBER+@band(yan+1a38522)):displayType=1:m856sd=yan:

m856sf=1a38522 
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Handout 1.5b – Responsibilities of Citizenship 

Department of Elections Report 

Registered Voters by Age Group and Party Statewide 

2006 Election 

 
 Democrat Republican All Others Total 

Category Registered Voted % Registered Voted % Registered Voted % Registered Voted % 

Under 21 6,735 1,464 22 3,640 1,054 29 4,357 923 21 14,732 3,441 23 

21 & Over 239,414 115,491 48 175,015 89,122 51 128,575 49,999 39 543,004 254,612 47 

21-29 33,765 7,552 22 20,168 4,859 24 24,633 4,577 19 78,566 16,988 22 

30-39 41,912 13,818 33 33,092 11,200 34 27,418 7,092 26 102,422 32,110 31 

40-49 50,917 24,487 48 39,695 19,923 50 25,791 10,025 39 116,403 54,435 47 

50-59 47,351 27,976 59 31,161 19,018 61 22,475 11,703 52 100,987 58,697 58 

60-65 17,642 11,470 65 13,561 9,128 67 8,271 4,858 59 39,474 25,456 64 

65 & Over 47,827 30,188 63 37,338 24,994 67 19,987 11,744 59 105,152 66,926 64 

Total 246,149 116,955 48 178,655 90,176 50 132,932 50,922 38 557,736 258,053 46 

 

Source: http://elections.delaware.gov/services/candidate/regtotals.shtml.   

 

Based on the statistics above:  

1. If you were running for office in Delaware, how might your staff use this information during the campaign?  Explain your 

answer. 

2. If you were a political party leader, how might this information influence your party’s actions?  Support your answer with 

an example. 

3. As a citizen working to increase voter registration, what groups might you target as your primary audience?  Explain your 

answer. 

4. As a citizen working to increase voter turnout, what groups might you target as your primary audience?  Explain your 

answer. 

5. *How do you think these statistics would compare to the election of 2008?  Explain your answer. 

6. Based on these statistics, what conclusions can be made about how citizens view voter registration as a responsibility of 

citizenship?  Explain your answer. 

7. Based on these statistics, what conclusions can be made about how citizens view voting as a responsibility of citizenship?  

Explain your answer. 

 

* At the time of unit development, 2008 statistics were not available on the Delaware Department of Election’s website. 
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Handout 1.5c – Responsibilities of Citizenship 

Department of Elections Report 

Registered Voters by Age Group and Party Statewide 

2004 Election 

 

 
 Democrat Republican All Others Total 

Category Registered Voted % Registered Voted % Registered Voted % Registered Voted % 

Under 21 7,849 4,908 63 4,558 3,094 68 4,770 2,985 63 17,771 10,987 64 

21 & Over 233,150 160,277 69 176,952 123,962 70 123,705 76,023 61 533,807 360,262 67 

21-29 31,704 17,517 55 20,678 11,417 55 23,858 11,868 50 76,240 40,802 54 

30-39 44,451 26,376 59 37,201 21,839 59 27,440 13,904 51 109,092 62,119 57 

40-49 51,579 35,838 69 40,497 28,738 71 25,461 15,890 62 117,537 80,466 68 

50-59 43,934, 33,792 77 30,069 23,585 78 21,049 15,219 72 95,052 72,596 76 

60-65 16,203 12,866 79 12,536 10,279 82 7,251 5,546 76 35,990 28,691 80 

65 & Over 45,279 33,888 75 35,971 28,104 78 18,646 13,596 73 99,896 75,588 76 

Total 240,999 165,185 69 181,510 127,056 70 128,475 79,008 61 550,984 371,249 67 

 

Source: http://elections.delaware.gov/services/candidate/regtotals.shtml.   

 

 

Based on the statistics above:  

1. How do these statistics compare to the election of 2006?  Explain your answer. 

2. Are there any similarities to the 2006 elections based upon age or political party?  Explain your answer. 

3. How do you think these statistics might compare to the election of 2008?  Explain your answer. 

 

* At the time of unit development, 2008 statistics were not available on the Delaware Department of Election’s website.  
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Handout 2.2 – Responsibilities of Citizenship 

 

 

 

 

 

Personal Characteristics 

Insert name of Legislator 
below 

- 

Insert name of Legislator 
below 

- 

 

 

Age 

 

  

Political Party 

 

  

 

 

Business/ 

Professional Experience 

 

 

 

 

 

 

 

 

 

 

 

 

Congressional Committees 

 

 

 

 

 

 

 

 

 

 

 

 

Congressional Leadership 
Roles 

 

 

 

 

 

 

 

 

 

 

Political Action Committee 

(PAC) Campaign 
Contributions 
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Proposed 

Legislation 

- 

Title of Bill 

Summary of the 

Proposed 
Legislation Senator Carper Senator Biden 
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Handout 3.3 – Responsibilities of Citizenship 

 

 

Research Questions ASPCA NEA NRA Greenpeace 

How many members does 

the special interest group 
have? 

 

 

    

What is the group’s 

mission or goals? 

 

 

 

 

    

What methods does this 

group use to influence 
elected officials?  

 

 

 

    

What pending legislation 

is this group currently 

working toward 
influencing?  

 

 

 

    

Which political party(s) 

does this special interest 

group support?  

 

 

 

    

How successful is this 

organization in 
influencing public policy?  
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Handout 3.3a – Responsibilities of Citizenship 

 

 

 

 

 

 

A 

 

B 

 

C 

 

D 

 

E 

 

F 

 

G 

 

H 

 

I 

 

J 

 

K 

 

L 

 

M 

N 

 

O 

 

P 

 

Q 

 

R 

 

S 

 

T 

 

U 

 

V 

 

W 

 

X 

 

Y 

 

Z 
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Handout 3.3b – Responsibilities of Citizenship 

 

“Methods of staying informed about Public Policy” 

 

A 

 

B Blogs 

 

C CNN, C-Span 

 

D delaware.gov (links to state 

legislative minutes, agendas, etc.) 

 

E Elected Officials’ 

Websites 

 

F FOX News 

 

G 

 

H 

 

I Internet Sites 

 

J 

 

K Katie Couric  

 

L 

 

M 

N News Journal 

 

O Bill O’Reilly 

 

P Political Party Websites 

 

Q  

 

R radio programs 

 

S Special Interest Group 

Websites,  
 

T  

 

U U.S. Senate website 

   U.S. House website 

 

V 

 

W Wall Street Journal 

whitehouse.gov 

 

X 

 

Y 

 

Z 
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Delaware Model Unit Gallery Template 
 

 
 

This unit has been created as an exemplary model for teachers in (re)design of course 

curricula. An exemplary model unit has undergone a rigorous peer review and jurying 

process to ensure alignment to selected Delaware Content Standards. 
 
Unit Title: Economic Stability 

 

Designed by: DDOE Model Unit 

District: 
 

Content Area: Social Studies 
Grade Level(s): 9-12 

 
 
Summary of Unit 

(Includes text from the Delaware Social Studies Clarifications Document) 
 

This unit focuses on the overarching question, “How can economic stability be achieved?” 

Unlike the study of individual markets, the total economy is the sum of all markets in a 

society. Understanding involves the ability on the part of the students to analyze how 

changes in one market will impact others. 
 

Background Information 
 

When either the consumption or production decisions are added up for a year, the 

information tracks the health of an economy. Economists have come to refer to these 

changes in economic activity over time as the business cycle. The length of the cycle 

varies and reflects the decisions consumers, producers, and governments make and the 

impact these decisions have on an economy. 
 

There are four parts to any business cycle (using the Great Depression as an example): 

  Peak – the highest point gross domestic product (GDP) achieves. (The economy hit 
its peak in October 1929.)* 

  Recession – the period during which GDP declines. There must be at least six 

consecutive months of decline in the GDP to be called a recession. 

  Trough – the lowest point GDP hits before economic growth begins for the next 

phase. (The economy hit its lowest point in 1933.)* 

  Expansion — an increase in GDP for a specific time period. Growth may increase 

slowly as in the 1930s or rapidly as in the 1990s. 
 

* The peak and the trough can only be determined in retrospect after the recession or 

expansion has begun. 
 

Within a business cycle, the economy will show symptoms of instability, fluctuating between 

periods of unemployment and inflation. For the most part, the unemployment rate rises 

during a recession and declines during an expansion. In the 1970s, the United States 

experienced almost a decade of a condition known as “stagflation,” during which both 

unemployment and inflation occurred at the same time. Since then, the cycles have 

reflected normal patterns. 
 

What causes unemployment to rise above the 5% rate that is considered full employment? 

What does it mean to be unemployed? How are unemployment figures calculated? To be 
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unemployed, a person has to be willing to, able to, and looking for work, but not be able to 
find it. The Bureau of Labor Statistics calls 64,000 households a month and asks a series of 

questions to determine the unemployment rate.  It is not related to the number of people 

collecting unemployment. Consequently, many economists believe that the rate is too low 

due to the methods used to collect information and the fact that there are discouraged 

workers who have given up looking for a job. 
 

Unemployment is categorized by observing five different causes: 
 

A.  Cyclical unemployment is a result of overall decreased demand for goods and 

services, causing a downturn/recession in the economy that is reflected in the business 

cycle. 
 

B.  Structural unemployment refers to people that do not have the skills to match the job 

openings that are available. Demand for the skills they have decline. Businesses trying 

to reduce costs eliminate jobs. Time is required for many workers to retrain and find 

new jobs. 
 

C.  Frictional unemployment refers to workers who are between jobs. Examples of this 

range from those who have just graduated from high school or college to someone 

whose spouse has been transferred and has not yet found a new job to someone who 

was unhappy in their previous job and quit before having another one lined up. 
 

D. Seasonal unemployment is a result of demand for workers declining because of the 

type of job they have. For example, landscapers have to find alternatives during the 

winter months, or summer resorts close down in September and other jobs are not 

available there. Construction workers and farm labor have to contend with the weather 

as a factor in whether or not they are employed. Knowing that the weather will change 

and that the season comes around yearly, causes workers in these fields to find other 

intermittent employment or to live off savings during the off-season. 
 

E.  Technological unemployment refers to technological change and innovation creating 

new goods and services that can make skills obsolete. Some workers have difficulty 

responding to the changes their companies implement. For many, retraining is 

necessary to find jobs that will allow them to maintain their standard of living. Some 

might choose not to retrain. 
 

Unemployment reduces household income, which creates less demand for goods and 

services. More people may be laid off and there is another round of decreasing income to 

households. Less income creates less tax revenue, which may result in a lower level of 

public goods and services and the jobs related to their delivery. 
 

During an expansionary phase of the business cycle, characterized by economic growth, the 

possibility of inflation exists. Defined as an increase in the overall level of prices, inflation 

affects consumers, producers, and government differently. When the inflation rate rises 

above 3%, real purchasing power in the economy declines for many people. Two root 

causes of inflation are demand-pull and cost-push. In the first scenario, the economy is 

considered to be overheated and that “too much money is chasing too few goods.” What 

does this mean? Productive resources in an economy are being used to their fullest 

capacity and choices are made by markets as to how to use them, so there is upward 
pressure on prices to determine who will get the goods and services. Incomes are higher 

than the amount of goods and services available so prices rise.  In the cost-push scenario, 

the costs of productive resources rise, pushing up the cost of production. Producers cut 

back on the amount they can supply so prices for the final goods and services rise. A 

good example of this was the inflation of the 1970s caused by the rapid increase in oil 

prices. Not only did gasoline prices increase for consumers, but the cost of transporting 
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goods rose quickly. Since oil is also the base for many other products like plastics, fibers, 

pharmaceuticals, etc., their cost increased. Consumers whose incomes did not keep pace 

with the price increases found their real purchasing power declining. 
 

There are gainers and losers during an inflationary spiral. If one is a saver, the value of 

savings declines if the interest rate received does not stay ahead of the inflation rate.  A 

person with a fixed income, such as a retiree or welfare recipient, loses purchasing power. 

A creditor loses because he is being paid back in dollars that will buy less than when he lent 

the money. On the other hand, a borrower gains because they have received the goods or 

services at the lower price, and they pay back in dollars worth less. People whose income 

rises faster than the inflation rate gain, as do those whose assets increase in value faster 

than the inflation rate. 
 

To combat the instability of inflation and recession, the Federal Reserve System (also known 

as “the Fed”) and the federal government use the tools of monetary and fiscal policy, 

respectively. The goals of the Federal Reserve System are to promote economic growth, full 

employment, and to achieve price stability. Since inflation is caused by having too much 

money in circulation, the Fed uses monetary policy to control and stabilize the money 

supply. Acting as “the banker’s bank,” the Fed increases or decreases the money supply by 

providing incentives for banks to make (or not make) loans to businesses and households. 
 

The tools which the Fed uses to accomplish these goals include being able to set reserve 

requirements, the discount rate, and the federal funds rate target, and to conduct 

open market operations. The reserve requirement is the percentage of deposits a bank 

must keep as cash in their vault or on deposit at the Fed. Rarely is the reserve requirement 

altered because the impact of changing the money multiplier would be too great. To 

encourage or discourage banks from lending, the Fed sets the discount rate, which is the 

interest rate banks must pay the Fed for short-term borrowing at the discount window. The 

Fed also sets the target interest rate for federal funds, the interest that banks charge each 

other for short-term borrowing. The most often used tool of monetary policy is open 
market operations, the buying and selling of government securities to increase or 

decrease the money supply. 
 

If the economy is in recession, the Fed will take steps to increase the money supply by 

buying government securities, lowering the discount and/or federal funds rate, and possibly 

lowering the reserve requirements. Increasing the money supply provides the banks with 

more lending capability so that they can make more loans, increasing demand for goods 
and services. During inflationary times, there could be too much money in circulation, so 

the Fed decreases the amount of money by selling government securities, by increasing the 
discount and federal funds rate, or by increasing the reserve requirement. 

 

While the Federal Reserve is responsible for monetary policy, the executive and legislative 

branches of the federal government utilize fiscal policy to combat the ups and downs of the 

business cycle. The two tools that the President and Congress can use are taxing and 

spending policies. When faced with a recession, the fiscal policy suggested by this condition 

is to reduce taxes, increasing household and business income, which in turn increases 

households’ ability to purchase goods and services. If done when the problem exists, this 

policy can encourage economic growth. If consumer and producer demand is still sluggish, 

the government can increase government spending by purchasing goods and services from 

businesses, which then need to hire additional productive resources including labor. When 

an inflationary spiral is affecting the economy, fiscal policy actions indicate that taxes should 

be increased and cuts should be made in government spending. The consequence of this 

policy is to decrease overall demand so that prices will stabilize. 
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Stage 1 – Desired Results 

(What students will know, do, and understand) 
 
 
Delaware Content Standards 

 Include those addressed in Stage 3 and assessed in Stage 2. 
 

Economics Standard Two 9-12a: Students will develop an understanding of how 

economies function as a whole, including the causes and effects of inflation, 

unemployment, business cycles, and monetary and fiscal policies. 
 

Big Idea(s) 

 Transferable core concepts, principles, theories, and processes from the Content Standards. 
 
Interdependence 

Economic Stability 
 
Unit Enduring Understandings (K-12) 

 Full-sentence, important statements or generalizations that specify what students should understand from 

the Big Ideas(s) and/or Content Standards and that are transferable to new situations. 

 
  A nation’s overall level of income, employment, and prices are determined by the 

interaction of spending and production decisions made by all households, firms, 

government, and trading partners. 

  Because of interdependence, decisions made by consumers, producers, and government 

impact a nation’s standard of living. 

  Market economies are dependent on the creation and use of money, and a monetary 

system to facilitate exchange. 
 

Contextual 

  Economic instability affects the choices made by households, businesses, and 

government. 
 

Unit Essential Questions 
 Open-ended questions designed to guide student inquiry and learning. 

 
  Why is our economy interdependent? 

  How can we determine the overall health of the economy? 

  Why are market economies dependent on the creation and use of money and a 

monetary system to facilitate exchange? 

  How might government policy decisions affect the stability of the economy? 

  How do Federal Reserve decisions affect the stability of the economy? 

  How does fiscal policy affect the stability of the economy? 
 
Knowledge and Skills 

 Needed to meet Content Standards addressed in Stage 3 and assessed in Stage 2. 
 

Students will know… 

  How the economy operates as a whole 

  Money flows/real flows (demonstrated in the circular flow diagram) 

  Major sectors of the economy – households, businesses, and government 

  Business cycle – peak, recession, trough, expansion, contraction 
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  Causes and effects of unemployment – cyclical, structural, frictional, seasonal, and 

technological 

  Causes and effects of inflation, deflation, and stagflation 

  How the U.S. monetary system operates 

  Tools of Monetary Policy/ Federal Reserve 

  The structure of the federal budget 

  The differences between the U.S. deficit and debt 

  Tools of fiscal policy/U.S. Government 
 

Students will be able to… 

  Analyze the effects of an event on the economy as a whole 

  Analyze economic statistics and determine the health of the economy 

  Explain how the Federal Reserve controls the money supply in order to achieve economic 

stability 

  Explain how Congress and the President use taxing and spending to achieve economic 

stability 

  Recommend monetary and fiscal policy actions 
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Stage 2 – Assessment Evidence 

(Evidence that will be collected to determine whether or not Desired Results 
are achieved) 

 
 

Suggested Performance/Transfer Task(s) 

 Performance/transfer tasks as evidence of student proficiency 
 

An effective assessment for ALL students should be designed to include: 

 Complex, real-world, authentic applications 

 Assessment(s) for student understanding of the Stage 1 elements (Enduring Understandings, Essential 

Questions, Big Ideas) found in the Content Standards 

 Demonstration of high-level thinking with one or more facets of understanding (e.g., explain, interpret, 

apply, empathize, have perspective, self-knowledge) 
 

Transfer Task #1 – Economic Measurement 
 

This performance task should be reviewed with students prior to beginning Lesson Two and 

be completed at the conclusion of Lesson Two. 
 

Prior Knowledge Now that you understand the business cycle and can analyze 

economic indicators to determine current economic conditions, 

you are ready to predict how the health of the economy will 

affect sectors of the economy. 

Problem The board of directors for an American manufacturing company 

wants to understand how the economy has affected company 

profits over the past 10 years and make predictions for the 

future. 

Role/ 

Perspective 
You are the economic advisor for an American manufacturer. 

(You chose the actual company. Examples include: General 

Motors, Ryan Home Construction, Safeway Grocery Store, etc.). 

Product/ 

Performance 
As an economic adviser, it is your responsibility to research the 

last 10 years of economic conditions and present your findings 

to the board of directors. In this presentation you must include 

the following content: 

  An overview of the trends over the last 10 years up to 

present day for each economic indicator (GDP, GDP per 

capita, inflation, unemployment, retail sales, and housing 

starts, and any other indicators that might affect the 

company you have selected) 

  An explanation of how these trends reflected conditions in 

the overall economy including any changes in the business 

cycle over that 10-year time period 

  A prediction of how the economic conditions would most 

likely affect an automobile manufacturer, either positively or 

negatively 

  Recommendations about what their company could do to 

maximize future sales considering the current economic 

statistics 
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 Your presentation could take the form of a PowerPoint 

presentation, a presentation using posters and/or handouts, or a 

video. 

Criteria for an 

Exemplary 

Response 

Your presentation should include: 

  Trends over the last 10 years up to present day for each 

economic indicator (GDP, GDP per capita, inflation, 

unemployment, retail sales, and housing starts, and any 

other indicators that might affect the company you have 

selected) 

  An explanation of how these trends reflected conditions in 

the overall economy, including any changes in the business 

cycle over that 10-year time period 

  A prediction of how the economic conditions would most 

likely affect an automobile manufacturer, either positively or 

negatively 

Recommendations about what their company could do to 

maximize future sales considering the current economic 

statistics 
 

Transfer Task #2 – Monetary Policy and Federal Reserve Simulation 

This performance task should be reviewed with students prior to beginning Lesson Three 

and be completed at the conclusion of Lesson Three. 

 
Prior Knowledge Now that you understand the business cycle, can analyze 

economic indicators to determine current economic conditions, 

and are knowledgeable about monetary policy tools used by the 

Federal Reserve, you are ready to make recommendations about 

influencing economic stability. 

Problem The country is facing an economic crisis described by the 

following economic statistics: 

 Unemployment Rate:  _   

 Inflation Rate:     

 GDP:     

Role/ 

Perspective 
You are a member of the Federal Reserve Board. Since you will 

be working with other members of the board, the group should 

collectively decide which student will take on the role of which 

member. Prior to beginning the simulation, you will complete a 

brief biographical sketch of this member. 

Product/ 

Performance 
As a member of the Federal Reserve, you will be expected to 

present your recommendations to stabilize the national economy. 
In this simulation you must: 

  Introduce yourself to the group by sharing your biographical 

sketch. 

  Complete your entrance ticket prior to the simulation which 

asks you to: 

  Determine what phase the business cycle is in by 

evaluating the economic indicators 

  Predict how the current economic condition is affecting the 

average American citizen 
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   Develop a plan to stabilize the economy using the 

appropriate monetary tool(s) 

  As a group, write a statement explaining the monetary tool(s) 

used and an explanation of why those tools were used 

  Complete an exit ticket after the simulation which asks you to 

reflect on your original thoughts. Based on discussion from 

the simulation you will: 

  Determine what phase the business cycle is in by 

evaluating the economic indicators 

  Predict how the current economic condition is affecting the 

average American citizen 

Criteria for an 

Exemplary 

Response 

In this simulation be sure to: 

  Introduce yourself to the group by sharing your biographical 

sketch. 

  Complete your entrance ticket prior to the simulation which 

asks you to: 

  Determine what phase the business cycle is in by 

evaluating the economic indicators 

  Predict how the current economic condition is affecting the 

average American citizen 

  Develop a plan to stabilize the economy using the 

appropriate 

  As a group, write a statement explaining the monetary tool(s) 

used and an explanation of why those tools were used 

  Complete an exit ticket after the simulation which asks you to 

reflect on your original thoughts. Based on discussion from 

the simulation you will: 

  Determine what phase the business cycle is in by 

evaluating the economic indicators 

  Predict how the current economic condition is affecting the 

average American citizen 
 

Teacher Tips 
 

The teacher will provide the statistics using minutes from the Federal Open Market 
Committee (http:www.federalreserve.gov/monetarypolicy/fomccalendars.htm). 

 

Since the committee’s decision is included, the student can, at the completion of the 

analysis, compare his/her product/performance with what the committee actually decided. 
 

Or, teachers may want to use current statistics that are available at the Bureau of Economic 
Analysis (http://www.bea.gov/). 

 

Student Resources to Support Transfer Task #2: 
 

Federal Open Market Committee Members and Their Biographies – 

http://www.federalreserve.gov/monetarypolicy/default.htm 
 

A Day in the Life of the FOMC explains what takes place at an FOMC meeting – 
http://www.philadelphiafed.org/education/resources/day-in-life-of-fomc/ 

 

How the Fed Guides Monetary Policy 

http://www.frbsf.org/publications/federalreserve/fedinbrief/guides.htm

l 
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A Little More About the FOMC 
http://www.frbsf.org/publications/federalreserve/fedinbrief/fomc.html 

 

Federal Open Market Committee Calendar and Minutes 
 

2003–2008 http://www.federalreserve.gov/monetarypolicy/fomccalendars.htm 
 

1978–2002 http://www.federalreserve.gov/monetarypolicy/fomc_historical.htm 
 

Transfer Task #3 – Fiscal Policy and Public Policy Analysis 
 

This performance task should be reviewed with students prior to beginning Lesson Four and 

be completed at the conclusion of Lesson Four. 
 

Prior Knowledge Now that you understand the business cycle, can analyze 

economic indicators to determine current economic conditions, 

and are knowledgeable about fiscal policy tools used by the 

national government, you are ready to make recommendations 

about influencing economic stability. 

Problem The country is currently facing an economic crisis described by 

the following economic statistics: 

 Unemployment Rate: _   

 Inflation Rate:    

 GDP:    

Role/ 
Perspective 

You are a member of Congress. 

Product/ 

Performance 
As a member of Congress you will be expected to present your 

recommendations to stabilize the national economy. In this 

presentation you must: 

  Determine what phase the business cycle is in by evaluating 

the economic indicators 

  Predict how the current economic conditions are affecting the 

average American citizen 

  Develop a plan to stabilize the economy using the appropriate 

fiscal policy tool(s) 

  Explain how the plan will influence the budget 

Recommend long-term methods to reduce the national budget 
deficit and national debt 

Criteria for an 

Exemplary 
Response 

When making your recommendations be sure to: 

  Determine what phase the business cycle is in by evaluating 

the economic indicators 

  Predict how the current economic conditions are affecting the 

average American citizen 

  Develop a plan to stabilize the economy using the appropriate 

fiscal policy tool(s) 

  Explain how the plan will influence the budget 

  Recommend long-term methods to reduce the national budget 
deficit and national debt 
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Teacher Tip 
 

The teacher will provide the statistics using minutes from the Federal Open Market 

Committee.  http://www.federalreserve.gov/monetarypolicy/fomccalendars.htm 
 

Or, teachers may want to use current statistics which are available at the Bureau of 

Economic Analysis. http://www.bea.gov/ 
 

Rubric(s) 

 Scoring guide to evaluate performance/transfer tasks used as evidence of student proficiency. 
 

An effective scoring guide should: 

 Measure what is appropriate for the Content Standard that is assessed. 

 Provide opportunities for differentiation of the performance/transfer tasks used as evidence of student 

proficiency. 
 

Transfer Task #1 
 

Scoring Category 

Your findings 
include: 

 
 
 

Score Point 3 

 
 
 

Score Point 2 

 
 
 

Score Point 1 

An overview of the 
trends over the last 

10 years (up to 

present day) for 

each economic 

indicator—at least 

six 

The overview 

provides valid 

trends for all six 

economic 

indicators 

The overview 

provides valid 

trends for at least 

four economic 

indicators 

The overview 
provides valid 

trends for fewer 

than four 

economic 

indicators 

Or 

The overview 

provides invalid 

trends for three 

or more economic 

indicators 

An explanation of 

how these trends 

reflected changes 

in the business 

cycle over the 10- 

year time period 

The explanation is 

well developed 

and reflects an 

accurate change 

in the business 

cycle over the 10- 

year time period 

The explanation is 

partially 

developed and/or 

reflects a 

somewhat 

accurate change 

in the business 

cycle over the 10- 

year time period 

The explanation is 

minimally 

developed and/or 

reflects an 

inaccurate change 

in the business 

cycle over the 10- 

year time period 

A prediction of how 

the economic 

conditions would 

most likely affect 
an automobile 
manufacturer, 

either positively or 

negatively 

The prediction 

provides well 

developed 

reasoning 

The prediction 

provides partially 

developed 

reasoning 

The prediction 

provides 

minimally 

developed 

reasoning 
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Scoring Category 

Your findings 

include: 

 
 
 

Score Point 3 

 
 
 

Score Point 2 

 
 
 

Score Point 1 

Recommendations 

about what their 

company could do 

to maximize future 

sales considering 

the current 

economic statistics 

The 

recommendations 

provide well 

developed 

reasoning 

The 

recommendations 

provide partially 

developed 

reasoning 

The 

recommendations 

provide minimally 

developed 

reasoning 

Uses content 

appropriate 

vocabulary in order 

to demonstrate 

understanding 

Content- 

appropriate 

vocabulary is well 

developed and 

evident 

Some evidence of 

content- 

appropriate 

vocabulary usage 

Minimal evidence 

of content- 

appropriate 

vocabulary usage 

 

 

Total Score:   _ 
 
 

Above the Standard: 13 to 15 

Meets the Standard: 8 to 12 

Below the Standard: 5 to 7 
 

 
Transfer Task #2 

 

Scoring Category 

Your simulation 
evidence includes: 

 
 
 

Score Point 3 

 
 
 

Score Point 2 

 
 
 

Score Point 1 

An introduction in 

the form of a 
biographical sketch 

The introduction is 

well developed 

with detailed 

supporting 

information 

The introduction is 
partially 

developed with 

limited 

supporting 

information 

The introduction is 

minimally 

developed with 

little supporting 

information 

An entrance ticket 
that determines 

what phase the 

business cycle is in 

The entrance ticket 

accurately 

determines what 

phase the business 

cycle is in 

Somewhat 

accurately 

determines what 

phase the business 

cycle is in 

Inaccurately 
determines what 

phase the business 

cycle is in 

An entrance ticket 

that predicts how 

the current 

economic condition 

is affecting the 

average American 

citizen 

Provides a 

prediction with 

well developed 

reasoning 

Provides a 

prediction with 

partially 

developed 

reasoning 

Provides a 

prediction with 

minimally 

developed 

reasoning 
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Scoring Category 

Your simulation 

evidence includes: 

 
 
 

Score Point 3 

 
 
 

Score Point 2 

 
 
 

Score Point 1 

An entrance ticket 

that provides a 

plan to stabilize the 
economy using the 

appropriate tool(s) 

Provides a plan 

using the 

appropriate 

tool(s) 

Provides a plan 

using somewhat 

appropriate 

tool(s) 

Provides a plan 

using 

inappropriate 

tool(s) 

A statement 

explaining how and 

why the monetary 

tool(s) used 

The statement is 

well developed 

with clear linkage 

regarding why the 

monetary tool 

should be used 

The statement is 
well or 

somewhat well 

developed with 

somewhat clear 

linkage regarding 

why the monetary 

tool should be used 

The statement is 
minimally 

developed with 

unclear linkage 

regarding why the 

monetary tool 

should be used 

An exit ticket 

evaluates economic 
indicators and 

determines what 

phase the business 

cycle is in 

The exit ticket 

thoroughly 

evaluates the 

economic indicators 

and accurately 

determines which 

phase the business 

cycle is in 

Partially 

evaluates the 

economic indicators 

and somewhat 

accurately 

determines which 

phase the business 

cycle is in 

Minimally 

evaluates the 

economic indicators 

and/or 

inaccurately 

determines which 

phase the business 

cycle is in 

Predicts how the 

current economic 

condition is 

affecting the 

average American 

citizen 

Provides a 

prediction that 

includes well 

developed 

reasoning 

Partially 

developed 

reasoning 

Minimally 

developed 

reasoning 

A plan to stabilize 

the economy using 

appropriate tool(s) 

Provides a plan 

using the 

appropriate 

tool(s) 

Somewhat 

appropriate 

tool(s) 

Inappropriate 

tool(s) 

 
Total Score:   _ 

 
 

Above the Standard: 21 to 24 

Meets the Standard: 15 to 20 

Below the Standard: 8 to 14 
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Transfer Task #3 

 

Scoring Category 

Your 

recommendations 

include: 

 
 
 

 
Score Point 3 

 
 
 

 
Score Point 2 

 
 
 

 
Score Point 1 

An explanation of 

the phase that the 

business cycle is in 

The explanation 

provides well 

developed 

reasoning 

The explanation 

provides partially 

developed 

reasoning 

The explanation 

provides 

minimally 

developed 

reasoning 

A prediction of how 
the current 

economic 

conditions are 

affecting the 

average American 

citizen 

The prediction 

provides well 

developed 

reasoning 

The prediction 

provides partially 

developed 

reasoning 

The prediction 

provides 

minimally 

developed 

reasoning 

A plan to stabilize 

the economy using 

the appropriate 

fiscal policy tool(s) 

The plan uses the 

appropriate fiscal 

policy tool(s) 

The plan uses 

somewhat 

appropriate fiscal 

policy tool(s) 

The plan uses 

inappropriate 

fiscal policy tool(s) 

An explanation of 

how the plan will 

influence the 

budget 

The explanation 

provides well 

developed 

reasoning 

The explanation 

provides partially 

developed 

reasoning 

The explanation 

provides 

minimally 

developed 

reasoning 

A recommendation 

of long-term 

methods to reduce 
the national budget 

deficit and national 

debt 

The 

recommendation 

provides accurate 

methods with 

well developed 
reasoning for how 

the methods will 

reduce the national 

budget 

The 

recommendation 

provides 

somewhat 

accurate 

methods and/or 

partially 

developed 
reasoning for how 

the methods will 

reduce the national 
budget 

The 

recommendation 

provides 

inaccurate 

methods with 

minimally 

developed 

reasoning for how 

the methods will 

reduce the national 

budget 

 
Total Score:   _ 

 
 

Above the Standard: 13 to 15 

Meets the Standard: 8 to 12 

Below the Standard: 5 to 7 
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Other Evidence 

 Varied evidence that checks for understanding (e.g., tests, quizzes, prompts, student work samples, 
observations and supplements the evidence provided by the task) 

 

Formative Assessment is embedded into the lessons through the Checks for Understanding. 
 

Student Self-Assessment and Reflection 

 Opportunities for self-monitoring learning (e.g., reflection journals, learning logs, pre- and post-tests, self- 

editing—based on ongoing formative assessments) 
 
 

When students are required to think about their own learning, to articulate 
what they understand and what they still need to learn, achievement 

improves. 
 

– Black and William, 1998; Sternberg, 1996; Young, 2000. 
 

How a teacher uses the information from assessments determines whether that assessment 

is formative or summative. Formative assessments should be used to direct learning and 

instruction and are not intended to be graded. 
 

The Checks for Understanding at the end of each instructional strategy should be used as 

formative assessment and may be used as writing prompts or as small-group or whole-class 

discussion. Students should respond to feedback and be given opportunities to improve 

their work. The rubrics will help teachers frame that feedback. 
 

An interactive notebook or writing log could be used to organize student work and exhibit 

student growth and reflection. 
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Stage 3 – Learning Plan 

(Design learning activities to align with Stage 1 and Stage 2 expectations) 
 
 
Key Learning Events Needed to Achieve Unit Goals 

 Instructional activities and learning experiences needed to align with Stage 1 and Stage 2 expectations. 

 
Include these instructional elements when designing an effective and engaging learning plan for ALL 
students: 

 Align with expectations of Stage 1 and Stage 2 

 Scaffold in order to acquire information, construct meaning, and practice transfer of understanding 

 Include a wide range of research-based, effective, and engaging strategies 

 Differentiate and personalize content, process, and product for diverse learners 

 Provide ongoing opportunities for self-monitoring and self-evaluation 

 

Lesson One 
 
Essential Question 

  Why is our economy interdependent? 
 

Background: Initial Excerpts from Clarification Document 

Lesson Focus – Interdependence (Circular Flow) 
 

Unlike the study of individual markets, the total economy is the sum of all markets in a 

society. Understanding involves the ability on the part of the students to analyze how 

changes in one market will impact others. In a market economy, there are three major 

players in the economy: households, businesses, and government. What the society 

produces generates income for households. Households sell their productive resources 

(land, labor, capital, and entrepreneurship) to business in exchange for income (rent, 
wages, interest, and profit). Household income is spent, taxed, or saved. The money spent 
for private goods and services returns to businesses, while the taxes paid to the 

government fund public goods and services. Savings is money households do not spend on 

goods and services. Most households place this income with financial intermediaries, banks, 

and brokers. These financial institutions transfer the savings through businesses borrowing 

from banks, the buying and selling of corporate stocks and bonds, the funding of 

mortgages, and the buying of insurance. Businesses from small to large borrow to expand. 

This requires buying more productive resources from households, which in turn creates 

more household income. Additionally, goods and services are exported and imported by 

American households and businesses causing increases in consumption and production 

within the United States. 
 

The 6-8 benchmark introduces students to the concept of the circular flow model. The 

Clarification Document explains: 
 

Money in an economy facilitates trade and encourages specialization by reducing 

the costs of exchange. The more an economy specializes, the more efficient it 

becomes. With increased efficiency comes a higher standard of living and greater 

interdependence. 
 

Banks, taxes, and spending by governments transfer income and financial resources from 

one entity to another. These actions often promote economic growth and redistribute 

income. 
 

Banks transfer money from savers to borrowers. Households are willing to save their 

money because banks are willing to offer interest payments as an incentive. Borrowers 
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decide that the benefits of borrowing outweigh the costs. The loans made by banks transfer 

savings to borrowers. These transactions increase the money supply. This in turn increases 

economic activity and promotes economic growth. 
 

Taxes transfer money from individuals and businesses to the government. The government 

uses that revenue to provide public goods and services and support the purposes of 

government. Taxes that are levied can alter what people buy and affect production 

decisions because of their impact on costs in the production process. 
 

Government spending transfers revenue to individuals and businesses and provides public 

goods and services. Public goods and services provide benefits to more than one person at 

the same time, and their use cannot be restricted only to those people who have paid to use 

their goods and services. Students should be able to analyze how tax dollars are used to 

pay for public goods such as national defense, education, and roads and explain why these 

services would be underprovided in the private sector without government intervention. 

Governments sometimes use taxes to influence economic activity. Government policy can 

address environmental concerns, define and protect property rights, and attempt to make 

markets more competitive. Many government policies also redistribute income. Social 

welfare programs, such as food stamps and Medicaid, are examples of this. Circular Flow 

Models (the movement of output and income from one sector of the economy to another— 

often illustrated as a circular flow diagram) can help students to analyze the role of money, 

banking, taxes, and government spending in a market economy. 
 

Strategy 1: Gathering Information 

Simulation – The Circular Flow of Economic Activity 
 

Simulations are helpful because they integrate a variety of differentiated learning strategies. 

Auditory, kinesthetic, and visual learners all benefit from the multiple steps involved with 

the Circular Flow of Economic Activity available through the National Council on Economic 

Education’s Virtual Economics version 3.0 CD.  Copies of the CD were distributed over the 

last few years by the University of Delaware’s Center for Economic Education professional 
development programs. If your school does not have a copy, you may contact the Center 

for Economic Education to arrange professional development and distribution of the CDs. 
 

To access The Circular Flow of Economic Activity, place the CD into your computer and using 

the tab entitled “Search by Publication,” locate the Economics in Action publication and click 

on Lesson 10. All directions and materials are included in the lesson. 
 

At the conclusion of the simulation, a class-wide debriefing should take place. Questions for 

the debriefing should include: 

1.  What are the three main parts around which all activities revolve? Households, 

government, businesses 

2.  What are the four productive resources? Land, labor, capital, entrepreneurship 

3.  What are the money payments received for each of the above? Rent, wages, interest, 

and profit 

4.  For what three activities do households use their income? Spending, saving, and 

investing 

5.  What do households get in return for placing their income in these areas? Goods/ 

services or profit 

6.  What is the main activity for which households use their income? Spending 

7.  What is the second largest use of household income? Taxes 

8.  If there is income left where does income go?  Saving or investing 
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Debriefing questions source: Barbara Emery, Program Coordinator, Center for Economic 

Education and Entrepreneurship, University of Delaware 
 
Check for Understanding 

 

Why does economic activity as a whole create a circle? Explain your answer. 
 

Rubric 

2 – This response gives a valid reason with an accurate and relevant explanation. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Strategy 2: Gathering Information 

Think/Pair/Share 
 

First, pose the following questions to the class as a whole: 

  When economists refer to “the economy,” what are they talking about? 

  How is my life affected by how well the economy is doing? 

  How do you know how well the economy is doing? 
 

Ask students to quietly record their own answers in their interactive notebook or journal. 

Students should be given approximately 3 to 5 minutes to think about and then record their 

answers. Then place students in pairs. The two should compare and contrast their answers 

through discussion and then make any revisions to their own answers based upon the 

discussion. At that point, the teacher should circulate among the partners, answer 

questions, listen for and address misperceptions, etc.  Partners should then report out 

during a class-wide debriefing. 
 

During the class-wide debriefing, answers will vary and might include the following: 

  When economists refer to “the economy,” what are they talking about? 

The total economy is the sum of all markets in a society. There are three major “players” or 
sectors—the households, businesses, and government. Households sell their resources 

(land, labor, capital, and entrepreneurship) to businesses in exchange for income (rent, 

wages, interests, and profit). The income is spent, taxed, or saved. Government provides 

public goods and services using the taxes collected. We use the circular flow model to 

represent our economy. 

  How is my life affected by how well the economy is doing? 

The economy and how well it is doing affects my life in a variety of ways. This includes how 

easy it is to get a job, how easy or difficult it is to purchase goods and services, how 

expensive goods and services are, and what types of public goods and services I am eligible 

to receive. For instance, public schooling is paid for using tax money. If the economy is not 

doing well, some extracurricular activities could be cut if the money is not available. 

  How do you know how well the economy is doing? 

Answers might include different types of media reporting the information, but students 
should begin to think about what the media is reporting—the unemployment rate, inflation, 

etc. Students should also reflect on personal experiences such as not being able to find a 

job, not having enough “extra” money (i.e., disposable income) to go shopping for luxuries, 
etc., if the economy is not doing well or having no problem finding a job, getting a raise, 

etc., if the economy is doing well. Students might begin to think about economic statistics, 

but the focus of that discussion will take place in Lesson Two, Strategy One. 
 

During the debriefing, misconceptions should be addressed if any remain. It should also be 

a time for students to ask questions. 
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Check for Understanding: 
 

How has your understanding of the economy changed as a result of this discussion? 

Support your answer with an example. 
 

Rubric 

2 – This response gives a valid change with an accurate and relevant example. 

1 – This response gives a valid change with an inaccurate, irrelevant, or no example. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Strategy 3: Extending and Refining 

Cooperative Learning 
 

To pre-assess student understanding and link to prior knowledge, students will exhibit 

examples of the circular flow model using real life examples. This will be accomplished 

through the following steps: 

1.  Students should take out the circular flow graphic that includes households, 

government, and businesses which was distributed in Strategy One. 

2.  Students should be paired and given the following materials: 

  An oversized sheet of construction paper or flipchart paper 

  Scissors, markers, etc. 

  Old magazines or other sources of graphics 

3.  Then students create a circular flow collage by recreating the circular flow diagram on 

their paper and finding examples within magazines of the circular flow actions taking 

place. The actions should include both money flows and real flows. For instance, a 

picture of a person purchasing goods at a store or someone getting their hair cut in a 

salon would represent the connection between households and business firms (real 

flow). The picture would be cut out and pasted onto the collage with an arrow that 

shows the flow of money (money flow) going from households to business firms. 
 

Check for Understanding: 
 

What is/are my role(s) in the economy? Explain your answer. 
 

Rubric 

2 – This response gives a valid role with an accurate and relevant explanation. 

1 – This response gives a valid role with an inaccurate, irrelevant, or no explanation. 
 

How do my actions affect the economy? Explain your answer. 
 

Rubric 

2 – This response gives a valid effect with an accurate and relevant explanation. 

1 – This response gives a valid effect with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Strategy 4: Application 

Case Studies using Conclusion-Support Notes 
 

Student pairs from the previous strategy should pair with another group, thus creating a 

larger group of four. Using the circular flow diagram and knowledge of the money 

flows/real flows, how markets operate, and the three sectors of the economy, students will 

read current event articles and determine how one event might affect the economy as a 

whole. Students should read all four articles and then determine which student will 

facilitate or lead the discussion for each article. As students are reading, they should 
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underline sections that are unclear. As each article is reviewed by the group, each student 
should share and discuss their underlined sections. 

 

After discussion is complete, the group should complete their conclusion-support notes. In 

column #1, the headline should be written. Then in column #2, the group should provide a 

concise explanation of how this event could impact at least two sectors of the economy. In 

column #3, the group provides evidence presented in the article to support their conclusion. 
 

While determining conclusions for each article keep in mind aspects such as: 

  How will this impact households? Will they be influenced positively or negatively? 

  What markets will be influenced? Will they be influenced positively or negatively? 

  How will this event increase or decrease taxes? 

 

Headline Conclusion Support 

#1.   

#2.   

#3.   

#4.   

 

#1. Avon to cut 2,400 jobs, spend, save more on restructuring 

http://www.usatoday.com/money/industries/2008-01-08-avon-

restructuring_n.htm (Change in business spending) 
 
#2. Groups: Gas costs families $1,000 more a year than in '01 

http://www.usatoday.com/money/industries/energy/2007-05-16-gas-prices-

hearing_n.htm (Change in household spending) 
 
#3. Growth in federal spending unchecked 

http://www.usatoday.com/news/washington/2006-04-02-federal-spending_x.htm (Change 

in government spending) 
 
#4. Other relevant articles might include: 

 

Bush signs war spending bill 

http://www.usatoday.com/news/washington/2007-05-25-warspending_n.htm 
 

How federal spending has climbed since 2001 

http://www.usatoday.com/news/washington/2006-04-02-federal-

spending- inside_x.htm 
 

We really love — and spend on — our pets 

http://www.usatoday.com/life/lifestyle/2007-12-10-pet-survey_n.htm 
 

Price of seniors' care to soar as boomers age 

http://www.usatoday.com/news/nation/2008-02-14-senior-charticle_n.htm 
 

Bush seeks tax relief package to stimulate economy 

http://www.usatoday.com/news/washington/2008-01-18-bush-economy_n.htm 
 

Slow economic times mean pay cuts for many workers 
http://www.usatoday.com/money/economy/2008-06-01-commission-tips-pay- 

income_N.htm 
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http://www.usatoday.com/news/washington/2006-04-02-federal-spending-inside_x.htm
http://www.usatoday.com/news/washington/2006-04-02-federal-spending-inside_x.htm
http://www.usatoday.com/life/lifestyle/2007-12-10-pet-survey_n.htm
http://www.usatoday.com/news/nation/2008-02-14-senior-charticle_n.htm
http://www.usatoday.com/news/washington/2008-01-18-bush-economy_n.htm
http://www.usatoday.com/money/economy/2008-06-01-commission-tips-pay-income_N.htm
http://www.usatoday.com/money/economy/2008-06-01-commission-tips-pay-income_N.htm
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Check for Understanding 
 

Why is our economy interdependent? Explain your answer. 
 

Rubric 

2 – This response gives a valid reason with an accurate and relevant explanation. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Alternative Strategy 4: Application 

Summarizing 
 

Using the Circular Flow Analysis Tool below students will select four of the articles above. 

After reading each article, students will use the tool to make statements summarizing how 

the event impacts the economy as a whole. 
 

 
CIRCULAR FLOW ANALYSIS TOOL 

(Standard Two: How Economies Function as a Whole) 
 

The following model illustrates how an event or events in one part of an economy 

affects other major sectors of the economy. Use this tool to analyze the impact on 

the circular flow of economic activity. 
 

A.  On which part of the circular flow does this event first occur or on what part of 

the flow did the decision happen? 
 

B.  Trace the effects on the other parts of the flow. 
 

EVENT: General Motors is going to close the Boxwood Assembly plant at 

Price’s Corner. (1981) 
 

A.  The decision was made by the business. (General Motors) 

B.  GM was to lay off approximately 3500 employees. (Labor) 

C.  This reduces the wages going into the households of the workers in Delaware. 

(Average annual wages was 3,500 X $40,000/year) 
 

D. Households have less income to spend on private goods and services so they buy 

less. Economic activity in Delaware will be reduced by approximately 

$140,000,000. 
 

E.  Sales of businesses where the households used to spend their income decline. 

These would include restaurants, movies, supermarkets, clothing stores, cars, 

recreation, furniture, etc. 
 

F.  Those businesses need fewer productive resources and they may have to lay 

more workers off. 
 

G. Since incomes are reduced, less tax money goes to the government. 
 

H. Government has less to spend to provide public goods and services like new 

schools and roads. Businesses that sell their goods and services to the 

government have lower sales and they then lay off workers. 
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I. Households have little or no income to save and may have to withdraw savings 

from banks so banks have less to lend. This may raise interest rates making it 

more expensive to borrow. 

 
Strategy Source: Barbara Emery, Project Coordinator, Center for Economic Education 

and Entrepreneurship, University of Delaware 
 

Check for Understanding 
 

Why is our economy interdependent? Explain your answer. 
 

Rubric 

2 – This response gives a valid reason with an accurate and relevant explanation. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Lesson Two 
 

Essential Question 

  How can we determine the health of the economy? 
 

Background: Initial Excerpts from Clarification Document 

Lesson Focus – Measurement 
 

Within a business cycle, the economy will show symptoms of instability, fluctuating between 

periods of unemployment and inflation. For the most part, the unemployment rate rises 

during a recession and declines during an expansion. In the 1970s, the United States 

experienced almost a decade of a condition known as “stagflation” during which both 

unemployment and inflation occurred at the same time. Since then, the cycles have 

reflected normal patterns. 
 

What causes unemployment to rise above the 5% rate that is considered full employment? 

What does it mean to be unemployed? How are unemployment figures calculated? To be 

unemployed, a person has to be willing to work, able to work, and looking for work, but not 

able to find it. The Bureau of Labor Statistics calls 64,000 households a month and asks a 

series of questions to determine the unemployment rate.  It is not related to the number of 

people collecting unemployment. Consequently, many economists believe that the rate is 

too low due to the methods used to collect information and the fact that there are 

discouraged workers who have given up looking for a job. 
 

Unemployment is categorized by observing five different causes: 

  Cyclical unemployment is a result of overall decreased demand for goods and services, 

causing a downturn/recession in the economy that is reflected in the business cycle. 

  Structural unemployment refers to people that do not have the skills to match the job 

openings that are available. Demand for the skills they have decline. Businesses trying 

to reduce costs eliminate jobs. Time is required for many workers to retrain and find 

new jobs. 

  Frictional unemployment refers to workers who are between jobs.  Examples of this 

range from those who have just graduated from high school or college to someone 

whose spouse has been transferred and has not yet found a new job to someone who is 

unhappy in their previous job and quit before having another one lined up. 

  Seasonal unemployment is a result of demand for workers declining because of the type 

of job they have. For example, landscapers have to find alternatives during the winter 
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months, or summer resorts close down in September and other jobs are not available 

there. Construction workers and farm labor have to contend with the weather as a 

factor in whether or not they are employed. Knowing that the weather will change and 

that the season comes around yearly cause workers in these fields to find other 

intermittent employment or to live off savings during the off-season. 

  Technological unemployment refers to technological change and innovation creating new 

goods and services that can make skills obsolete. Some workers have difficulty 

responding to the changes their companies implement. For many, retraining is 

necessary to find jobs that will allow them to maintain their standard of living. 
 

Unemployment reduces household income, which creates less demand for goods and 

services. More people may be laid off and there is another round of decreasing income to 

households. Less income creates less tax revenue, which may result in a lower level of 

public goods and services and the jobs related to their delivery. 
 

Within a business cycle, the economy will show symptoms of instability, fluctuating between 

periods of unemployment and inflation. For the most part, the unemployment rate rises 

during a recession and declines during an expansion. In the 1970s, the United States 

experienced almost a decade of a condition known as “stagflation” during which both 

unemployment and inflation occurred at the same time. Since then, the cycles have 

reflected normal patterns. 
 

During an expansionary phase of the business cycle, characterized by economic growth, the 

possibility of inflation exists. Defined as an increase in the overall level of prices, inflation 

affects consumers, producers, and government differently. When the inflation rate rises 

above 3%, real purchasing power in the economy declines for many people. Two root 

causes of inflation are demand-pull and cost-push. In the first scenario, the economy is 

considered to be overheated and that “too much money is chasing too few goods.”  What 

does this mean? Productive resources in an economy are being used to their fullest 
capacity and choices are made by markets as to how to use them, so there is upward 
pressure on prices to determine who will get the goods and services. Incomes are higher 

than the amount of goods and services available so prices rise. In the cost-push scenario, 

the costs of productive resources rise, pushing up the cost of production. Producers cut back 

on the amount they can supply, so prices for the final goods and services rise.  A good 

example of this was the inflation of the 1970s caused by the rapid increase in oil prices. Not 

only did gasoline prices increase for consumers, but the cost of transporting goods rose 

quickly. Since oil is also the base for many other products like plastics, fibers, 

pharmaceuticals, etc., their cost increased. Consumers whose incomes did not keep pace 

with the price increases found their real purchasing power declining. 
 

There are gainers and losers during an inflationary spiral. If one is a saver, the value of 

savings declines if the interest rate received does not stay ahead of the inflation rate.  A 

person with a fixed income, such as a retiree or welfare recipient, loses purchasing power. 

A creditor loses because he is being paid back in dollars that will buy less than when he lent 
the money. On the other hand, a borrower gains because they have received the goods or 

services at the lower price, and they pay back in dollars worth less. People whose incomes 
rise faster than the inflation rate gain, as do those whose assets increase in value faster 

than the inflation rate. 
 

Strategy 1: Gathering Information 

Brainstorming 
 

This activity is built on the question posed during the Think/Pair/Share that took place 

within Lesson One Strategy 1—“How do you know how well the economy is doing?” Remind 

students of that question and explain that now students will be expected to dig deeper and 
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identify actual economic statistics. Highlight the essential question focus for this lesson, 
“How can we determine the health of the economy?” Explain that throughout the lesson 

students will be working toward developing the skills to answer that question at any point in 

their lifetime using economic analysis. The starting point for that analysis is the use of 

economic statistics. As a result, students will brainstorm and identify some of those 

statistics. 
 

Many formats exist for brainstorming, some more in depth and formal than others. For the 

purpose of this strategy, a more informal method would be most appropriate such as 

webbing or graffiti writing. 
 

The focus question for the brainstorming is: 

  What types of statistics are used to calculate the health of the economy? Record 

your brainstorming list. (Answers might include: unemployment, inflation, stock 

market ups and downs, Gross Domestic Product, productivity (output per worker), 

housing starts, retail sales, etc.) 
 

The whole class will then report out on their discussions. During the reporting, the students 

will record their list of brainstormed statistics on the board or other class-wide 

recordkeeping source. 
 

Check for Understanding: 
 

Why is it important for households and businesses to understand how well the economy is 

doing? Explain your answer. 
 

Rubric 

2 – This response gives a valid reason with an accurate and relevant explanation. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Strategy 2: Extending and Refining 

Note-Taking – Creating a Cross Classification Chart 
 

Using the list that students created in Strategy Two, circle or highlight the six economic 

indicators found below. Announce to students that, out of all that were included, these are 

the six that economic analysts most closely watch. As a result, further research is needed 

for students to understand the purpose and use these economic indicators. 
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MEASURING THE ECONOMY’S HEALTH 
 

Q: How Can We Determine How Well Our Economy is Doing? 

A: Analyzing Economic Statistics 
 

  
Gross 

Domestic 

Product 

(GDP) 

Gross 
Domestic 

Product 

(GDP) 

Per capita 

 

 
Inflation 

Rate 

(%) 

 

 
 
 

Unemployment 

(%) 

 

 
 
 
 

Retail Sales 

 

 
 
 

Housing 

Starts 
Definition/ 
Description 

The market value 
of all final goods 
and services 
produced in a 
country in a 
calendar year. 
(All the circular 
flows add up to 
this amount.) 

The total market 
value of all final 
goods and 
services produced 
in an economy in 
a given year 
divided by the 
population. 

A rise in 
the 
general or 
average 
price level 
of all the 
goods and 
services 
produced 
in an 
economy. 

Unemployment 
exists when 
people who want 
to work in jobs 
they are qualified 
to do at current 
wage rates are not 
able to find jobs, 
or are waiting to 
begin a new job, 
or are actively 
looking for work 
but do not have 
the skills required 
to fill the jobs that 

are currently 
available. 

An estimate of 
the total sales 
of goods by all 
retail 
establishments 
in the U.S. 

An estimate 
of the number 
of housing 
units on 
which 
construction 
was started. 
Starting 
construction 
is defined as 
excavation for 
the footings 
or foundation, 
or the first 
shovel of dirt 
to break 
ground. 

What is an 
“ideal” 

rate? 

Positive growth Positive growth <5% <5% Positive 
growth 

Positive 
growth 

What is 

the current 

rate? 

1st quarter 2008 

11,701.9 
Billion $ 

Est. 2007 
 

$46,000 

April 2008 
 

3.94% 

April 2008 
 

5.0% 

April 2008 
 

-0.2% 

April 2008 

 
+8.2 % 

How is it 

calculated? 

Add together the 
market value of 
all final goods 
and services. 
Does not include 
U.S. companies 
outside the U.S., 
second-hand 
sales, etc. 

GDP divided by 
the U.S. 
population 

Calculated 
by 
changes in 
the 
Consumer 
Price 
Index. 

Using a phone 
survey of the 
number of people 
currently looking 
for a job. It is not 
based upon the 
number of people 
collecting 
unemployment 

checks. 

Census Bureau 
conducts a 
survey and 
adjusts 
numbers for 
seasonal and 
holiday 
changes. 

Housing starts 
are calculated 
based upon 
the number of 
building 
permits used 
by 
municipalities 
throughout 
the country. 

What is 

the current 

trend over 

the last 2 

years? 

Positive but 
limited growth 

 Under 5% Under 5% Declining Significant 
decline 

How does 

this 

statistic 

help us 
understand 
the health 

of the 

economy? 

It helps us 

understand the 
rate of overall 
growth. 

It helps us 

understand the 
standard of living 
per household. 

It helps us 

understand 
the 
stability of 
the 
monetary 
system. 

It helps us 

understand the 
rate of people 
with/without jobs. 

It helps us 

understand 
the flow of 
money into 
the business 
sector. 

It helps us 

understand 
the flow of 
money into 
the business 
sector and 
the number of 
households 
building or 
improving 
their homes. 
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Gross 

Domestic 

Product 

(GDP) 

Gross 

Domestic 

Product 

(GDP) 

Per capita 

 

 
Inflation 

Rate 

(%) 

 

 
 
 

Unemployment 

(%) 

 

 
 
 
 

Retail Sales 

 

 
 
 

Housing 

Starts 
How am I 

affected by 

this aspect 

of the 

economy? 

Everything we do 
is influenced by 
national wealth— 
i.e., taxes and 

spending. 

The average 
amount of money 
per household 
influences the 

standard of 
living. 

High rates 
of inflation 
limits our 
purchasing 

power— 
i.e., the 
same 
amount of 
$ buys less 
“stuff.” 

During periods of 
high 
unemployment, it 
is more difficult to 

get a job. 

Stores are 
likely to lower 
prices or 
sponsor 

“sales” if retail 
sales are 
down.  Also, 
profit margins 
on stocks go 
down. 

Construction 
jobs and 
construction 
workers’ 

household 
income is 
significantly 
influenced by 
housing 
starts. 

How do I 

affect this 

aspect of 

the 

economy? 

The amount of 

money you put 
into the economy 
(land, labor, 
capital, and 
entrepreneurship) 
increases GDP. 

The amount of 

money you put 
into the economy 
(land, labor, 
capital, and 
entrepreneurship) 
increases GDP. 

Am I 

borrowing 
money? 
Am I 
spending 
money? 

What skills and 

education do I 
have?  The better 
my education, the 
more likely I am 
to get a better 
paying job. 

Where do I 

spend my 
money?  What 
do I spend it 
on? 

Do I make 

improvements 
to my house? 
Do I build a 
new house? 

 

Sources of Teacher Notes (in red): 
 

Definitions 

  http://capstone.ncee.net/resources/glossary.php?#G 

  http://www.newyorkfed.org/education/bythe.html#housing 

  Virtual Economics C.D. – National Council on Economic Education 
 

Statistics 

  Inflation (1914 to present in monthly %) 

http://inflationdata.com/inflation/Inflation_Rate/HistoricalInflation.aspx?dsInflation_cur
r entPage=7 

  Unemployment  http://www.econlib.org/library/Enc/Unemployment.html 

  Housing Starts and Retail Sales http://www.census.gov/cgi-bin/briefroom/BriefRm 
 

Helpful student links include: 

  U.S. Department of Labor – Bureau of Labor Statistics 

http://www.bls.gov/eag/eag.us.htm 

  The Library of Economics and Liberty: U.S. Census Bureau – Economic Indicators: 

http://www.census.gov/cgi-bin/briefroom/BriefRm 

  Federal Reserve Bank of New York:  http://www.ny.frb.org/education/bythe.html 

  National Economic Trends Page sponsored by the Federal Reserve of St. Louis: 

http://research.stlouisfed.org/publications/net/ 

  Unemployment  http://www.econlib.org/library/Enc/Unemployment.html 

  Inflation (1914 to present in monthly %) 

http://inflationdata.com/inflation/Inflation_Rate/HistoricalInflation.aspx?dsInflation_cur

r entPage=7 
 

A class-wide debriefing should take place after the students have finished their note-taking 

chart. One method to lead the class-wide discussion is for students to get into eight groups. 

Each group should be assigned one of the questions with the expectation that they compare 

and contrast their answers, research the correct answer, and then present their findings to 

the class. While discussion takes place, the role of the teacher is to walk around to each 

group looking for misperceptions vs. understanding and guide the groups appropriately. As 
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each group presents, the teacher can add to the discussion or ask clarifying questions. One 

question the teacher might ask each group is, “What are some of the weaknesses of using 

this economic statistic?” Members of other groups should also be given the opportunity to 

ask clarifying questions as well. 
 

Check for Understanding 
 

Why are there limits to using these economic indicators in accurately describing the health 

of the economy? Support your answer with an example. 
 

Rubric 

2- This response gives a valid reason with an accurate and relevant example. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no example. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Note to the Teacher: To transition between Strategy 2 and Strategy 3, you will want to 

explain to the students that they will be digging deeper into unemployment and inflation 

because it is important to understand why these statistics might change. Then they will 

look at economic statistics within the context of the 1930s, 1970s, and 1990s. 
 

Strategy 3: Gathering Information 

Paper Pass 
 

Ask students to take out their charts from the previous strategy because they will be 

referring back to the economic statistic of unemployment. Explain that they will be building 

deeper understanding. The strategy they will be using is participating in a paper pass. 
 

Before class, the teacher will need to write each question on a separate sheet of oversized 

poster paper to prevent wasted class time. Once the session begins, students are divided 

into five groups, and one poster sheet is distributed to each group. Announce that they will 

eventually be answering all five questions. Explain that they will be given approximately 

five minutes to record their answers to each. Since each group is given a different color 

marker, it will be easy to identify which group recorded specific information. When they 

receive the sheet, their first task is to read the question and then the information that is 

recorded before adding their own thoughts. If something is already recorded they should 

not write it a second time; however, if something is recorded that they do not find to be 

valid, they can ask a clarifying question. If there is something they have thought about that 
is not recorded, they should add it to the list. At least one new response should be added 

by each group. 
 

Once the group receives their original question they are responsible for finding evidence to 

support or disprove what was written during the brainstorming sessions by all groups. On 

that same sheet, the group should record page numbers or make notations about where 

they found the evidence. Of course, a second sheet can be used if needed. 
 

Teacher Tip: Even though the goal is to provide five minutes between each paper pass, 

with each transition more time should be allotted because the groups will need to first read 

through the recorded information of the other groups before contributing their original 

ideas. 
 

The questions for this paper pass will include: 

  How is unemployment calculated? 

There is a monthly survey conducted by the Bureau of the Census.  It includes only 

those who are aged 16 years and over who are actively looking for a job, not those who 

have become so discouraged they have stopped looking. 
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  What reasons cause people to be unemployed? 

Cyclical Unemployment: result of overall decreased demand for goods and services 

caused by a downturn in the economy—i.e., a recession causes layoffs in factories if 

people are not buying the products. 

Structural Unemployment: caused people who lack the skills to match the jobs that are 

available—i.e., corporate downsizing or outsourcing. 

Frictional Unemployment: workers who are between jobs—people who quit jobs they 

did not like or people who just graduated from college. 

Seasonal Unemployment: caused by low demand for the job because of weather or 

seasonal changes—i.e., few lifeguards needed for outdoor pools in Delaware during the 

winter/few ski instructors needed in Pennsylvania during the summer, etc. 

Technological Unemployment: workers’ skills are outdated due to changes in 

technology—i.e., people who are replaced by robots or computers 

  Why are some types of unemployment more serious than others? 

Some types of unemployment are considered a natural part of a market economy. For 

instance, seasonal unemployment cannot be avoided in certain regions of the country. 

Employees need to make provisions to account for the lack of employment during the 

off-season. For instance, some landscaping companies offer snow removal and leaf 

removal services throughout the fall and winter to make up for not mowing lawns. 

Frictional unemployment is healthy because people are more productive if they have 

jobs they enjoy and are skilled in, rather than staying in a job that they do not like or 

does not utilize the skills learned during college. For instance, rather than someone 

staying a waitress after graduating with a teaching degree, it makes more sense to find 

a job teaching. Cyclical unemployment is caused by the business cycle, specifically a 

recession and trough. For instance, fewer people will be likely to purchase a new car 

during a recession so the automakers will lay off employees until sales pick up. 

Structural employment is caused by changes in the organizational structure of the 

company. Downsizing, off shoring, and outsourcing can all cause structural 
unemployment. Technological unemployment is caused by a technological advancement 

like robots, computers, etc., that replace a person’s position. For example, many 

assembly line jobs are now completed by robots. 

  What is an acceptable rate of unemployment? 

An ideal rate is around 5% or less. 

  What are the effects of a high unemployment rate on households, businesses, and the 

government? 

If people are unemployed, they have less money to spend on products made by 

businesses. For instance, someone may be more likely to wear the clothes they have 

rather than buying new ones if they are not making any money. The more people who 

are unemployed, the fewer people buying new clothes, causing less people needed to 

work in clothing stores. Then the people who are unemployed from the clothing stores 

will be less able to spend money causing even fewer stores to need workers and ripple 

effects keep taking place. Since the households and businesses are not making money, 

neither can pay the government the amount of taxes they used to, so the government is 

also making less money that they would normally spend on things like education, roads, 

etc. 
 

Potential resources include: 
 

Chart created in Lesson Two Strategy 2 

  Bureau of Labor Statistics: Employment Situation Frequently Asked Questions 

http://www.bls.gov/news.release/empsit.faq.htm 
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  Macroeconomic Unemployment Explained 

http://www.econguru.com/macroeconomic-unemployment-explained/ 

  Lesson One/Strategy 3 article: Avon to cut 2,400 jobs, spend, save more on 

restructuring  http://www.usatoday.com/money/industries/2008-01-08-avon- 

restructuring_n.htm 
 

Clarifications Document Excerpt: 
 
 

What causes unemployment to rise above the 5% rate that is considered full 

employment? What does it mean to be unemployed? How are unemployment figures 

calculated? To be unemployed, a person has to be willing to work, able to work, and 

looking for work but not able to find it. The Bureau of Labor Statistics calls 64,000 

households a month and asks a series of questions to determine the unemployment 

rate. It is not related to the number of people collecting unemployment. 

Consequently, many economists believe that the rate is too low due to the methods 

used to collect information and the fact that there are discouraged workers who have 

given up looking for a job. 
 

Unemployment is categorized by observing five different causes: 

  Cyclical unemployment is a result of overall decreased demand for goods and 

services, causing a downturn/recession in the economy that is reflected in the 

business cycle. 

  Structural unemployment refers to people that do not have the skills to match the 

job openings that are available. Demand for the skills they have decline. 

Businesses trying to reduce costs eliminate jobs. Time is required for many 

workers to retrain and find new jobs. 

  Frictional unemployment refers to workers who are between jobs.  Examples of this 

range from those who have just graduated from high school or college to someone 

whose spouse has been transferred and has not yet found a new job to someone 
who is unhappy in their previous job and quit before having another one lined up. 

  Seasonal unemployment is a result of demand for workers declining because of the 

type of job they have. For example, landscapers have to find alternatives during 
the winter months, or summer resorts close down in September and other jobs are 

not available there. Construction workers and farm labor have to contend with the 

weather as a factor in whether or not they are employed. Knowing that the 

weather will change and that the season comes around yearly causes workers in 

these fields to find other intermittent employment or to live off savings during the 

off-season. 

  Technological unemployment refers to technological change and innovation creating 

new goods and services that can make skills obsolete. Some workers have 

difficulty responding to the changes their companies implement. For many, 

retraining is necessary to find jobs that will allow them to maintain their standard 

of living. 
 

Unemployment reduces household income, which creates less demand for goods and 

services. More people may be laid off, and there is another round of decreasing 

income to households. Less income creates less tax revenue, which may result in a 

lower level of public goods and services and the jobs related to their delivery. 
Within a business cycle, the economy will show symptoms of instability, fluctuating 

between periods of unemployment and inflation. For the most part, the unemployment 

rate rises during a recession and declines during an expansion. 
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Causes 

Effects 

After the groups are finished, they should each post their papers and present their findings 

to the class. 
 

Check for Understanding: 
 

What is a common misconception about unemployment that I now know is untrue?  Explain 

your answer. 
 

Rubric 

2 – This response gives a valid misconception with an accurate and relevant explanation. 

1 – This response gives a valid misconception with an inaccurate, irrelevant, or no 

explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Note to Teacher: Before beginning Strategy 4, ask students to refer back to their Circular 

Flow Diagram and the Chart from Lesson Two/Strategy 2. Briefly review the overall concept 

of inflation. Then explain that there are two causes of inflation just like there are multiple 

types of unemployment. 
 

Strategy 4: Extending and Refining 

Comparing and Contrasting 
 

Two causes of inflation exist: demand-pull and cost-push. Students will research the two 

causes and then compare and contrast using a Venn-Diagram. A line should be drawn 

horizontally across the middle of the diagram. At the top, students should compare the 

causes of each type, and at the bottom, students should compare the effects of each type. 

Differences will be inserted to the left (cost-push) and to the right (demand-pull). 

Similarities should be inserted where the two circles overlap. 
 

Causes 
 

 
 
 
 
 
 

Cost- 

Push 

Inflation 

Demand- 

Pull 

Inflation 

 
 
 
 
 
 

Effects 
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Resources that may be helpful to students include: 

  Economic Ed Link – What causes inflation? 

http://www.econedlink.org/lessons/index.cfm?lesson=EM615&page=teacher 

  Economic Ed Link – Causes of inflation 

http://www.econedlink.org/lessons/EM615/em615_ppt_popup.html 
 

Teacher notes include: 

During demand-pull inflation, the economy is considered to be overheated and “too 

much money is chasing too few goods.” What does this mean? Productive resources in 

an economy are being used to their fullest capacity and choices are made by markets as 

to how to use them, so there is upward pressure on prices to determine who will get the 

goods and services. Incomes are higher than the amount of goods and services 

available so prices rise. 

During cost-push inflation, the costs of productive resources rise, pushing up the cost 

of production. Providers cut back on the amount they can supply so prices for the final 

goods and services rise. A good example of this was the inflation of the 1970s caused 

by the rapid increase in oil prices. Not only did gasoline prices increase for consumers, 
but the cost of transporting goods rose quickly. Since oil is also the base for many other 

products like plastics, fibers, pharmaceuticals, etc., their cost increased. Consumers 

whose incomes did not keep pace with the price increases found their real purchasing 

power declining. 
 
Check for Understanding 

 

If countries throughout the world transitioned their energy source away from oil, would 

cost-push inflation be eliminated? Why or why not? 
 

Rubric 

2 – This response gives a valid decision with an accurate and relevant explanation. 

1 – This response gives a valid decision with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Strategy 5: Extending and Refining 

Jigsaw Case Studies 
 

The Jigsaw method of cooperative learning allows each student to be responsible for one 

aspect of a larger concept. During this activity, students will be working in groups of three. 

Accountability is essential to this process because the other students in their group cannot 

learn all of the information without their input. Thus, effective classroom management is 

important to the success of this strategy. Following are the steps to a successful jigsaw 

learning experience: 

1.  Place students in groups of three. 

2.  Appoint one student as the group leader. 

3.  Ask each student to chose one of the three economic periods that will be evaluated: 

  The 1930s 

  The 1970s 

  The 1990s 

4.  Each student will become the expert regarding that particular economic period. 

5.  Students will break away from the initial group and convene with the other “experts” 

from the era that they are responsible for researching. 
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6.  Provide research time. Economic Statistics are available at: 

  Unemployment 

  Average Unemployment Rates for 1970s and 1990s 

http://research.stlouisfed.org/fred2/ 

  1930s Unemployment Rate 

  The Library of Economics and Liberty: Great Depression 

http://www.econlib.org/library/Enc/GreatDepression.html 

  Inflation 

  1913 to 2006  http://minneapolisfed.org/research/data/us/calc/hist1913.cfm 

  1914 to present in monthly % 

http://inflationdata.com/inflation/Inflation_Rate/HistoricalInflation.aspx?dsInflati 

on_currentPage=7 

  1990s 

  Inside the Vault – Is Inflation Too Low? an economics education newsletter from 

the Federal Reserve Bank of St. Louis Fall 1999-Volume 4, Issue 2 

http://www.stls.frb.org/publications/itv/1999/c/index.html 

  Business Week: April 24, 2000; Yes, the 90s Were Unusual, But Not Because of 

Economic Growth 

http://www.businessweek.com/careers/content/jan1990/b3678091.htm?chan=se 

arch 

  Time Magazine; September 25, 2000; The Good Bad News 

http://www.time.com/time/printout/0,8816,998051,00.html# 

  1970s 

  Another Oil Price Stunner; Time Magazine, December 24, 1979 

http://www.time.com/time/magazine/article/0,9171,947128-1,00.html 

  GDP Rates for 1920s, 1930s, and 1990s 

  http://research.stlouisfed.org/fred2/fredgraph?chart_type=line&s[1][id]=GDPCA 

&s[1][transformation]=pch 

  http://research.stlouisfed.org/fred2/series/GDPCA?cid=106 

  1990s GDP 

  http://www.newyorkfed.org/education/bythe.html 
 

Research should focus on the following: 
 

Analyzing 
Economic 

Indicators 

 

 
1930s 

 

 
1970s 

 

 
1990s 

GNP (Gross 

National 

Product) 

Or 

GDP (Gross 
Domestic 

Product) 

Growth Rate 

1929-1933: -30% 

Did not reach 1929 

levels until 1939 
 

(Concise 

Encyclopedia of 

Economics) 

Three years reflected 

negative growth, 

meaning there were 

recessions: (1974: - 

0.5%; 1975: -0.2%; 

1980: - 0.2%) 

 
2 quarters of 

negative growth 

(1990 & 1991) & 1 

quarter in 2000 
 
Avg. growth: 

approximately 3% 
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Analyzing 

Economic 

Indicators 

 

 
1930s 

 

 
1970s 

 

 
1990s 

 
Consumer Price 

Index 
 

A negative rate 

reflects deflation 

 
A positive rate 

reflects inflation 

Deflation was more 

of an issue during 

this decade than 
inflation: 

1931: -9.0% 

1932: -9.9% 

1933: -5.1% 

1934- 1937: slight 

inflation averaging 

2.6 % 

1938: -2.1% 

1939: -1.4% 

1940: +0.7% 

 
Farm prices dropped 

51% between 1929 

& 1933 - 23% of 

employment in 1929 
was in farming 

(Concise 

Encyclopedia of 

Economics) 

High rates of 

inflation were an 

issue during this 
decade. 

 
Low: 3.3% in 1972 

 
Average: 7.66% 

(1970-1980) 

 
High: 13.5% in 1980 

Low rates of inflation 

were calculated 

between 1990 and 

2000. 

 
Low: 1.6% in 1998 

 
Average: 3.04% 

High: 5.4% in 1990 

 
Civilian 

Unemployment 

Rate 

 
Averaged 

18.2% 

between 1930 and 
1939 (Concise 

Encyclopedia of 

Economics) 

Low: 4% in 1970 
 
Average: approx. 

6% 
 
High: 9% in 1975 

Low: 4% in 2000 
 
Average: approx. 

5.5% 
 
High: 7.5% in 1993 

 
Interest Rates 

   

 

 
 
 

Other Economic 

Indicators 

Stock market 

significantly declined 

 
Sept 3, 1929 – 381 

pts. 

Nov 13th – 198 pts. 
December – 248 
points 

 
(Concise 

Encyclopedia of 

Economics) 

 Housing starts 

increased 
 
Retails sales avg. 
0.5% increase 

through the decade – 

only 5 quarters with 

negative growth 
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1.  “Experts” will present their findings to each other and revise their findings as needed 

while others present to them. 

2.  The “experts” will return to their original group and share their findings. 

3.  The group will then compare and contrast the three economic periods. 

  How “healthy” is the economy? Why? 

  Are there any unique circumstances? Explain your answer. 

  Making predictions: what do you think caused the economic conditions? 

 
Overall Assessment 

of the Economy 

based upon your 

Research 

- 

Explain your answer. 

 
Worldwide 

Depression 

 
Stagflation – high 

inflation accompanied 

by rising 

unemployment 

 
Decade of significant 

economic growth 

Find a graphic that 

reflects how these 

economic statistics 

impacted the lives of 

these people. 

 

 
See below 

 

 
See below 

 

 
See below 

 

 

Potential Visuals: 

  1930s 

  Great Photo Gallery of the 1930’s Depression available at the Federal Reserve of St. 

Louis: http://www.stls.frb.org/greatdepression/gallery.html 

  The Library of Congress – Great Depression & World War II 1929-1945; 

Photographing the People of the Depression: 

http://memory.loc.gov/learn/features/timeline/depwwii/art/people.html 

  1970s 

  Library of Congress – 1970s gas lines http://lcweb2.loc.gov/cgi- 

bin/query/I?fsaall,app,brum,detr,swann,look,gottscho,pan,horyd,genthe,var,cai,cd,h 

h,yan,bbcards,lomax,ils,prok,brhc,nclc,matpc,iucpub,tgmi,lamb,:1:./temp/~pp_4CU 

N::displayType=1:m856sd=ppmsca:m856sf=03432:@@@mdb=fsaall,app,brum,det

r 
,swann,look,gottscho,pan,horyd,genthe,var,cai,cd,hh,yan,bbcards,lomax,ils,prok,brh 

c,nclc,matpc,iucpub,tgmi,lamb, 
 

Check for Understanding: 
 

What do these economic indicators reflect about the economy over time? Explain your 

answer. 
 

Rubric 

2 - This response gives a valid reflection with an accurate and relevant explanation. 

1 - This response gives a valid reflection with an inaccurate, irrelevant, nor no explanation. 
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What photo would you include from today to reflect how the economy is affecting people’s 

lives? Explain why you would include these pictures. 
 

Rubric 

2- This response gives a valid photo with an accurate and relevant explanation. 

1- This response gives a valid photo with an inaccurate, irrelevant, nor no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Strategy 6: Extending and Refining 

Think/Pair/Share 
 

 

 
 
Source: 

http://research.stlouisfed.org/fred2/fredgraph?cid=0&fgid=0&fgcid=0&chart_type=lin&hei

g ht=378&=630&recession_bars= 

On&s[1][id]=GDPCA&s[1][transformation]=&s[1][range]=Custom&s[1][cosd]=1929-01- 
01&s[1][coed]=& 

 
  Peak – the highest point GDP achieves. Recession – the period during which GDP 

declines. There must be at least six consecutive months of decline in the GDP to be 

called a recession. 

  Trough – the lowest point GDP hits before economic growth begins for the next phase. 

  Expansion – an increase in GDP for a specific time period. Growth may increase slowly 

as in the 1930s or rapidly as in the 1990s. 

  Contraction – a decrease in GDP for a specific time period. Contractions may be slow or 

rapid. 
 

(The peak and the trough can only be determined in retrospect after the recession or 

expansion has begun.) 
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(To zero in on specific date ranges so that individual quarters will be accessible link to 

http://research.stlouisfed.org/fred2/series/GDP?cid=106.) 
 

Use the chart above to discuss the following: 

 
1.  What is the average length of an economic expansion? What does that tell us about the 

business cycle? 

2.  What is the average length of an economic contraction? What does that tell us about 

the business cycle? 

3.  What does the comparison between the average length of an economic expansion and 

contraction tell us about the business cycle? 

4.  Is there a pattern to the business cycle? Why or why not? 

5.  How might a change in the economic business cycle affect households? Businesses? 

Government? 
 

A classroom debriefing should conclude the discussion with individual groups sharing their 

thoughts. 
 

Check for Understanding 
 

What is a common misconception about a recession that I now know is untrue? Explain 

your answer. 
 

Rubric 

2 - This response gives a valid misconception with an accurate and relevant explanation. 

1 - This response gives a valid misconception with an inaccurate, irrelevant, or no 
explanation. 

 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Strategy 7: Extending and Refining 

Jigsaw Case Studies 
 

The Jigsaw method of cooperative learning allows each student to be responsible for one 

aspect of a larger concept. During this activity, students will be working in groups of three. 

Accountability is essential to this process because the other students in their group cannot 

learn all of the information without their input. Thus, effective classroom management is 

important to the success of this strategy. Following are the steps to a successful jigsaw 

learning experience: 

1.  Place students in groups of three. 

2.  Appoint one student as the group leader. 

3.  Ask each student to chose one of the three economic periods that will be evaluated. 

Since initial research for these three decades was completed in Lesson One, Strategy 5, 

the students would probably want to continue with the same decade. 

  The 1930s 

  The 1970s 

  The 1990s 

4.  Each student will become the expert regarding that particular economic period. 

5.  Students will break away from the initial group and convene with the other “experts” 

from the era that they are responsible for researching. 

6.  Notes from Lesson One, Strategy 5 should be accessed and reviewed by the group. 

Then research time should be provided. 
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Research should focus on the following: 

 
 1930s 1970s 1990s 
Which phase of the 
business cycle was 

most prevalent 
during this decade? 

 
Recession/ 
Depression 

 
Recession 

 
Expansion 

What evidence 

supports that 

conclusion? 

GDP declined between the 
years 

GDP declined between the 
years 

GDP 

Was a change in the 

business cycle 

predicted? Why or 

why not? 

   

What caused or 

contributed to 

changes in the 

business cycle during 
this decade? 

   

How were the lives of 

people influenced by 

economic conditions 

of this decade? 

   

 

7.  “Experts” will present their findings to each other and revise their findings as needed 

while others present to them. 

8.  The “experts” will return to their original group and share their findings. 

9.  The group will then compare and contrast the three economic periods using a Venn 

diagram. 

10. The role of the teacher is to float between the groups, answering questions, asking 

questions, redirecting when needed, etc. 
 

Potential Research Sources include: 
 

For all years: 

  St. Louis Federal Reserve Economic Research  http://research.stlouisfed.org/fred2/ 
 
 

1930s 

The Library of Economics and Liberty: Great Depression 

http://www.econlib.org/library/Enc/GreatDepression.html 

What was the Great Depression? 

http://www.fdrlibrary.marist.edu/greatd2.html 

Franklin D. Roosevelt - Thursday, April 14, 1938, (about 10:30 p.m.) 

http://newdeal.feri.org/chat/chat12.htm Timeline of the 

Great Depression 

http://www.pbs.org/wgbh/amex/rails/timeline/index.html 
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1970s Inflation’s 

Stubborn Resistance: Time; December 14, 1970 

http://www.time.com/time/printout/0,8816,944232,00.html 

Stagflation in the 1970s 

http://economics.about.com/od/useconomichistory/a/stagflation.htm?p=1 

Whipping Stagflation 

http://www.digitalhistory.uh.edu/database/article_display_printable.cfm?HHID=39

9 
 

 
 
 
 

1990s 

Business Week: April 24, 2000; Yes, the 90’s Were Unusual, But Not Because of Economic 

Growth 

http://www.businessweek.com/careers/content/jan1990/b3678091.htm?chan=search 

Time Magazine; September 25, 2000; The Good Bad News 

http://www.time.com/time/printout/0,8816,998051,00.html# 
 
 
Check for Understanding 

 

Why does the pattern of a business cycle reflect a wave over time?  Explain your answer. 
 

Rubric 

2 - This response gives a valid reason with an accurate and relevant explanation. 

1 –This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Strategy 8: Application 

Discussion Web 
 

Students will use the knowledge acquired throughout the last two strategies to participate in 

the discussion web regarding the current economic conditions. The focus questions for this 

discussion include: 
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Which phase of 
the business 

cycle are we in? 

(Provide 

evidence to 

support this.) 

 
 
 
 
 
 

How might 

government 

(federal, state, & 

local) be affected 

by current 

economic 

conditions? 

 
Current 

Economic 

Conditions 

 
How might 

overall business 

be affected by 

current 

conditions? 

 

 
 
 
 
 

How might 
households be 

affected by 

current economic 

conditions? 

 
 
 
 
 

Potential Research Sources include: 

  U.S. Census Bureau – Economic Indicators:  http://www.census.gov/cgi- 

bin/briefroom/BriefRm 

  Federal Reserve Bank of New York:  http://www.ny.frb.org/education/bythe.html 

  National Economic Trends Page sponsored by the Federal Reserve of St. Louis: 

http://research.stlouisfed.org/publications/net/ 

  St. Louis Federal Reserve Economic Research:  http://research.stlouisfed.org/fred2/ 

  U.S. Department of Labor – Bureau of Labor Statistics 

http://www.bls.gov/eag/eag.us.htm 
 

To conclude the lesson each group will share their answers during a classroom debriefing. 
 

Check for Understanding 
 

How might a change in the phase of the business cycle influence the daily lives of 

households or government? Explain your answer. 
 

Rubric 

2 - This response gives a valid change with an accurate and relevant explanation. 

1 – This response gives a valid change with an inaccurate, irrelevant, or no explanation. 

Expansion to contraction – 

Negative impacts on households include higher rates of unemployment. 

Negative impacts on businesses include lower tax base and higher expenditures to 

unemployment compensation and other social programs (food stamps, etc.). 

Contraction to expansion – 

Positive impacts on households include lower unemployment rates. 

Positive impacts on businesses include higher tax base and lower expenditures to 

unemployment compensation and other social programs (food stamps, etc.). 
 
For administration of formative assessment see Student Self-Assessment and Reflection 
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Lesson Three 
 

Essential Questions 

  How do Federal Reserve decisions affect the stability of the economy? 

  Why are market economies dependent on the creation and use of money and a 

monetary system to facilitate exchange? 
 

Background: Initial Excerpts from Clarification Document 

Lesson Focus – Monetary Policy 
 

To combat the instability of inflation and recession, the Federal Reserve System (also known 

as “the Fed”) uses the tools of monetary policy. The goals of the Federal Reserve System 

are to promote economic growth, full employment, and to achieve price stability. Since 

inflation is caused by having too much money in circulation, the Fed uses monetary policy to 

control and stabilize the money supply. Acting as “the banker’s bank,” the Fed increases or 

decreases the money supply by providing incentives for banks to make (or not make) loans 

to businesses and households. 
 

The tools which the Fed uses to accomplish these goals include being able to set reserve 

requirements, the discount rate, and the federal funds rate target, and to conduct open 

market operations. The reserve requirement is the percentage of deposits a bank must 

keep as cash in their vault or on deposit at the Fed. Rarely is the reserve requirement 

altered because the impact of changing the money multiplier would be too great.  To 

encourage or discourage banks from lending, the Fed sets the discount rate, the interest 

rate banks must pay to the Fed for short-term borrowing at the discount window. The Fed 

also sets the target interest rate for federal funds, the interest that banks charge each other 
for short-term borrowing. The most often used tool of monetary policy is open market 

operations, the buying and selling of government securities to increase or decrease the 

money supply. 
 

If the economy is in recession, the Fed will take steps to increase the money supply by 

buying government securities, lowering the discount and/or federal funds rate, and possibly 

lowering the reserve requirements. Increasing the money supply provides the banks with 

more lending capability so that they can make more loans, increasing demand for goods 
and services. During inflationary times, there could be too much money in circulation, so 

the Fed decreases the amount of money by selling government securities, by increasing the 

discount and federal funds rate, or by increasing the reserve requirement. 
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Strategy 1: Gathering Information – Graphic Organizer 
 

Using what you learned while reading the article Monetary and Fiscal Policy from the last 

lesson, complete the following graphic organizer. 
 

K 

 
What do I 

already know? 

W 

 
What do I want 

to know? 

L 

What did I learn? 
(complete at the 

end of the lesson) 

H 

 
How do we learn 

more? 
    

 

Check for Understanding 
 

What are common misconceptions about the Federal Reserve? Why do you think this 

occurs? 
 

Rubric 

2 - This response gives a valid misconception with an accurate and relevant reason. 

1 – This response gives a valid misconception with an inaccurate, irrelevant, or no reason. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Strategy 2: Extending and Refining – 

The Federal Reserve Cooperative Team Research 
 

To extend their understanding of the Federal Reserve System, students will work in groups 

to research this extensive entity. The focus of the investigation includes: 

  When was the Federal Reserve created? 

  Why was the Federal Reserve created? 

  Compare and contrast the Board of Governors, the regional Reserve Banks, and the 

Federal Open Market Committee. 

  Why does the Federal Reserve conduct monetary policy? 

  How does the Federal Reserve conduct monetary policy? 

  Making predictions - how would the U.S. economy run differently if the Federal 

Reserve was never established? 
 

Available resources to assist student research includes: 

  In Plain English – Making Sense of the Federal Reserve 

http://www.stls.frb.org/publications/pleng/ 

  A Day in the Life of the FOMC 

http://www.philadelphiafed.org/education/teachers/resources/day-in-life-of-fomc/ 

  Monetary and Fiscal Policy -U.S. Department of State 

http://usinfo.state.gov/products/pubs/oecon/chap7.htm 

  U.S. Monetary Policy: An Introduction 

http://www.frbsf.org/publications/federalreserve/monetary/index.html 
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Available videos include: 

  Open and Operating - The Federal Reserve Responds to Sept. 11th
 

http://www.frbsf.org/education/teachers/open/index.html 
 

The Federal Reserve Team Research Task outline provides students an overview of 

expectations, team assignments, and a rubric. 
 

The Federal Reserve Team Research Task 
 

 
Expectations 

 

In teams of four you will create a presentation using student-created graphic 

organizers, summaries, graphics, etc., to represent how the Federal Reserve works 

to stabilize our national economy. Evidence of their understanding should be 

displayed on a three-panel display board or other visual format such as a 

PowerPoint. 
 

All presentations should answer the following using thorough explanations and 

visuals: 

  When was the Federal Reserve created? 

  Why was the Federal Reserve created? 

  Compare and contrast the Board of Governors, the regional Reserve Banks, 

and the Federal Open Market Committee. 

  Why does the Federal Reserve conduct monetary policy? 

  How does the Federal Reserve conduct monetary policy? 

  Making Predictions - how would the U.S. economy run differently if the 

Federal Reserve was never established? 
 
 

Team Assignments 
 

To ensure participation from each group member, the group must decide who will be 

responsible for each of the following roles: 

  Production Manger (helps coordinate the group’s progress, ensures deadlines 

are met, acts as the group’s leader who speaks to the teacher on behalf of 

the group, etc.) 

  Information Manager (quality control person who checks the accuracy of 

submitted work, makes sure directions are followed, etc.) 

  Resource Manager (oversees the materials needed to complete the project 

and is responsible for taking care of the project) 

  Creative Manager (oversees all artistic elements such as title, graphics, etc.) 
 
 
Check for Understanding 

 

Students should complete the column in the KWLH chart: What did I learn? and then 

answer the question: 
 

How do Federal Reserve decisions affect the stability of the economy? Explain your answer. 
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Rubric 

2 - This response gives a valid effect with an accurate and relevant explanation. 

1 – This response gives a valid effect with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Strategy 3: Application – FOMC Scored Discussion 
 

Prior to the scored discussion, students should complete an entrance ticket with the teacher 

inserting an actual inflation rate, unemployment rate, and GDP growth rate. 
 

Entrance Ticket 

 

 
 

1.  Analyze the following statistics and then summarize appropriate monetary policy 

actions that should be taken. 

  Inflation Rate: 

  Unemployment Rate: 

  Gross Domestic Product: 

2.  “How does monetary policy affect the stability of the economy?” 
 

The entrance ticket can either be assigned the day before the scored discussion and 

completed in class or assigned as homework. If the student does not have the entrance 

ticket completed, then during the discussion he/she must sit on the outside of the circle. 
 

To “kick-off” the discussion, the moderator asks an essential question. In this situation the 

question would be, “How does monetary policy affect the stability of the economy?” Once 

the discussion begins, the teacher acts as the moderator but should not call on specific 

students who do not wish to speak. The discussion itself is not scored, only the entrance 
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and exit tickets. This allows shy or quiet students to participate by actively listening and 

reflecting without fear that they will put on the spot.  If those students who are more vocal 

tend to go off topic, it is the moderator’s responsibility to reintroduce the essential question. 
 

 
Exit Ticket 

 
 
 
 
 
 
 
 
 
 
 

What is monetary policy? 
 

 
 
 

How does monetary policy affect the stability of the economy? 
 

 
 
 

What was the appropriate monetary policy in the proposed situation? Why? 
 

 
 
 
 

Check for Understanding 
 

The exit ticket acts as a check for understanding. 
 

Lesson Four 
 

Essential Question 

  How does fiscal policy affect the stability of the economy? 

Background: Initial Excerpts from Clarification Document 

Lesson Focus – Fiscal Policy 

While the Federal Reserve is responsible for monetary policy, the executive and legislative 

branches of the federal government utilize fiscal policy to combat the ups and downs of the 

business cycle. The two tools that the President and Congress can use are taxing and 

spending policies. When faced with a recession, the fiscal policy suggested by this condition 

is to reduce taxes, increasing household and business income which in turn increases 

households’ ability to purchase goods and services. If done when the problem exists, this 
policy can encourage economic growth. If consumer and producer demand is still sluggish, 

the government can increase government spending by purchasing goods and services from 

businesses, which then need to hire additional productive resources including labor.  When 

an inflationary spiral is affecting the economy, fiscal policy actions indicate that taxes should 

be increased, and cuts should be made in government spending. The consequence of this 

policy is to decrease overall demand so that prices will stabilize. 
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Public Policy Analysis: What does the way money is spent tell you about national 

priorities?—federal, state, and local—differences among the three levels (how they raise 

money and how they spend it?). 
 

Strategy 1: Gathering Information 

Summarizing 
 

Before extending their knowledge about fiscal policy, students must first build a foundation. 

Students should read materials such as the “Monetary and Fiscal Policy” article available 

from the U.S. Department of State at 

http://usinfo.state.gov/products/pubs/oecon/chap7.htm and then summarize what they 

have learned. 
 

Summarizing is a step beyond reading, note taking, or outlining because it requires the 

student to process the text and then write in their own words the main and supporting 

ideas. Many suggestions for this process are available. Following is one model: 

  Determine if there is a topic sentence that represents the main idea 

  Invent a topic sentence if one is not present 

  Delete what is trivial 

  Delete what is redundant 
 

Source: CSSAP 
 

Check for Understanding 
 

How can an understanding of fiscal policy help us to understand the economy as a whole? 

Explain your answer. 
 

Rubric 

2 - This response gives a valid reason with an accurate and relevant explanation. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Strategy 2: Gathering Information 

Seed Discussion 
 

In groups of three or four, students will be presented with the following questions: 

  Why does the U.S. not require a balanced budget like the State of Delaware does? 

  Should it be required to do so? 

  To what degree does carrying a national debt influence the nation? 
 

These questions are the seeds from which a conversation regarding the national deficit and 

debt will blossom. Texts to support this discussion include: 

  Delaware’s Budget Development  http://budget.delaware.gov/fy2009/budget2009.shtml 

  Brief History of the IRS  http://www.irs.gov/irs/article/0,,id=149200,00.html 

  History of the U.S. Tax System:  http://www.ustreas.gov/education/fact- 

sheets/taxes/ustax.shtml 

  History of the National Debt  http://www.ustreas.gov/education/faq/markets/national- 

debt.shtml 

  FAQs - Accounting and Budget http://www.ustreas.gov/education/faq/budget/us- 

budget.shtml 

  Additional information can be found at: Office of Management and Budget 

http://www.whitehouse.gov/omb/ 
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After students have accessed the resources and recorded personal notes, the discussion 

should begin. The teacher will be responsible for mingling with the groups to dispel 

misperceptions and probe student understanding. After all groups have completed their 

discussion, each will report out to the whole class their conclusions. The class-wide 

debriefing may include the questions: 

  Why is balancing a national budget more difficult than a state budget? (i.e., the need to 

provide for national defense and entitlement programs) 

  How can our nation work toward balancing the budget and decreasing the national debt? 

(Answers will vary but might include: reducing entitlement programs, increasing taxes, 

subsidizing local nonprofits rather than duplicating social programs at the national level, 

etc.) 
 

Check for Understanding 
 

Why should Americans be informed about the national budget? Explain your answer. 
 

Rubric 

2 - This response gives a valid reason with an accurate and relevant explanation. 

1 – This response gives a valid reason with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Strategy 3: Extending and Refining – Case Studies: The 1930s vs. the 1970s 

Comparing and Contrasting 
 

In partners, students will research the economic climate of the 1930s and the 1970s. One 

student will research the first decade and the other student will focus on the second decade. 

The two students will then reunite to compare and contrast their findings. 
 

 1930s 1970s 
Appropriate 

Resources: 
  Time Magazine: March 17, 

1930 – How Many Jobless? 

  Fourteen Points for Congress 

  Internet 

  Textbook 

  Library Books 

  Time Magazine: June 1, 1970– 

The Economy: Crisis of 

Confidence 

  Internet 

  Textbook 

  Library Books 
 

Each pair should create a visual display or PowerPoint which includes: 

  Title 

  List of the students’ names 

  An appropriate graphic capturing the spirit of each era (i.e., sketch, political cartoon, 

etc.) 

  A Venn diagram comparing the similarities and differences of each economic crisis, 

including any relevant economic indicators 

  A timeline of government actions and their effect 
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Have students draw the cause and effect timeline as follows: 
 

Actions of the Executive or Legislative Branch 

    I   I   I   I    

(i.e. 1982 1984 1987 1990 ) 
Results 

 

 
 

  An overview of how each economic crisis affected American citizens 

  An annotated bibliography 
 
Check for Understanding 

 

What are the challenges associated with implementing effective fiscal policy? Explain your 

answer. 
 

Rubric 

2 - This response gives a valid challenge with an accurate and relevant explanation. 

1 – This response gives a valid challenge with an inaccurate, irrelevant, or no explanation. 
 
For administration of formative assessment see Student Self-Assessment and Reflection 

 

Strategy 4: Application – Scored Discussion 
 

Prior to the scored discussion, students should complete an entrance ticket with the teacher 

inserting an actual inflation rate, unemployment rate, and GDP growth rate. 
 

 
Entrance Ticket 

 

1.  Analyze the following statistics and then summarize appropriate fiscal policy 

actions that should be taken. 

  Inflation Rate: 

  Unemployment Rate: 

  Gross Domestic Product: 

 
Appropriate Action Explanation 

  

 

 
 

2.  How does fiscal policy affect the stability of the economy? 
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3.  What is the appropriate fiscal policy for the proposed situation? Why 
 
 
 
The entrance ticket can either be assigned the day before the scored discussion and 

completed in class or assigned as homework. If the student does not have the entrance 

ticket completed, then during the discussion he/she must sit on the outside of the circle. 
 

To “kick-off” the discussion, the moderator asks an essential question. In this situation the 

question would be, “How does fiscal policy affect the stability of the economy?” Once the 

discussion begins, the teacher acts as the moderator but should not call on specific students 

who do not wish to speak. The discussion itself is not scored, only the entrance and exit 

tickets. This allows shy or quiet students to participate by actively listening and reflecting 

without fear that they will put on the spot.  If those students who are more vocal tend go 
off topic, it is the moderator’s responsibility to reintroduce the essential question. 

 

Exit Ticket 

1.  What is fiscal policy? 

2.  How does fiscal policy affect the stability of the economy? 

3.  What is the appropriate fiscal policy in the proposed situation? Why? 

4.  What tools were selected? Why were they selected? 

 

Check for Understanding 
 

The exit ticket acts as a check for understanding 
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Resources and Teaching Tips 

 A variety of  resources are included (texts, print, media, web links) 

 Help in identifying and correcting student misunderstandings and weaknesses 
 

Resources, such as useful websites and teaching tips are embedded within the lessons. 
 

Differentiation 

 Stage 2 and 3 allow students to demonstrate understanding with choices, options, and/or variety in the 

products and performances without compromising the expectations of the Content Standards. 

 Instruction is varied to address differences in readiness, interest, and/or learning profiles. 

 Accommodations and differentiation strategies are incorporated in the design of Stage 2 and 3. 
 

Differentiation is embedded within the instructional strategies. For instance, ongoing 

cooperative learning and paired discussion takes place throughout the unit. 

 
Design Principles for Unit Development 

At least one of the design principles below is embedded within unit design 

  International Education - the ability to appreciate the richness of our own cultural 

heritage and that of other cultures in order to provide cross-cultural communicative 

competence. 

  Universal Design for Learning - the ability to provide multiple means of 

representation, expression, and engagement to give learners various ways to acquire 

and demonstrate knowledge. 

  21st Century Learning – the ability to use skills, resources, and tools to meet the 

demands of the global community and tomorrow’s workplace. (1) Inquire, think 

critically, and gain knowledge, (2) Draw conclusions, make informed decisions, apply 

knowledge to new situations, and create new knowledge, (3) Share knowledge and 

participate ethically and productively as members of our democratic society, (4) Pursue 

personal and aesthetic growth.(AASL,2007) 
 

21st century skills include: 

  Exercise sound reasoning in understanding and making complex choices 

  Frame, analyze, and solve problems 

  Develop, implement, and communicate new ideas to others 

  Act responsibly with the interests of the larger community in mind 
 

21st century skills are required throughout the unit since the students are addressing real- 

life economic issues and making an attempt to solve them. 

 
Technology Integration 

The ability to responsibly use appropriate technology to communicate, solve problems, and 
access, manage, integrate, evaluate, and create information 

  8th Grade Technology Literacy - the ability to responsibly use appropriate technology 

to communicate, solve problems, and access, manage, integrate, evaluate, and create 
information to improve learning in all subject areas and to acquire lifelong knowledge 

and skills in the 21st Century (SETDA, 2003). 
 

Multiple opportunities to integrate technology are included in this unit.  For instance, 

readings are hyperlinked and can be accessed electronically if student computers are 

available. Students also have the opportunity to integrate technology into the second 

transfer task by producing a PowerPoint or video. 
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Information Literacy is also emphasized within this unit. Students are expected to research 

the time periods of the 1930s, 1970s, and 1990s throughout the unit. Some resources are 

provided, but other original research is required such as finding the visuals for Lesson 

Two/Strategy 6. 

 
Content Connections 

Content Standards integrated within instructional strategies 
 

History Standard Two 9-12a: Students will develop and implement effective research 

strategies for investigating a given historical topic. 
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